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The end of the 1967-68 sc± wa. year market the passage of two

and one-half years of Title 1 ±±rt in die iiitrirtta Public Schools.

As was the case during the spri/T of and the 1%6.67 school yeas,

the 1967-68 Title I project in Wichita vas Rammed and conducted to

meet the needs of educationally deprived enrfidrent

with high concentrations of low inarmage f-Aurf-rims.

attendance .aneas

It has been well-docunented dram many children residing in

economically impoverished areas enter salami verbal

development, concept levfas, desirable a=titudes, wad goad 'physical

health. Problems in le.ariliAn Zile IOW Mennil - a otai result tram

such deficiencies. Frustratice,. poor atti_tmfes and andesizaide

behavior often accompany low aciakey- venemit..

The approach utilized in the Title I pro. ject was global In

nat=e because a variety of cliadrees needs was present.. Mosiever

the most pressing needs appeared to he related to the atoddity =mead,

comprehend, and communicate lamgoage. 'Therefore, tie project AMIE

designed to focus an needs in the area ©f reading.

CHARACTERISTICS OF CiatILIDEMI 1311 LOW DICIIIIEJIMEAS

It was recognized that many clildrem. attending school in _low _imccome

areas possessed Charrzteristics -saihiclia lessened. their chances of success

in school. Some of the identified olharacterist-Ers, mem as 5al1ows:
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A. Achievement

1 Poor performance on standardized tests

2. Classroom performance below grade level in rearlixtg

3. Poor language skills

R. Ability

1. Poor performance on standardized tests of intellectual

ability

2. Law level verbal functioning

3. Low level non-verbal functioning

C. Attitude

1. Negative self-image

2. Negative attitude toward school and/or education

3. Low aspiration level

4. Expectations of school failure

D. Bebavior

1. High absentee rate

2. High dropout rate

3. Disciplinary problems

E. Other Areas Interfering with the Learning Process

1. Poor health, including dental

2. Malnutrition or under nutrition

3. Emotional and social instability

4. Poor parental attitude toward education or the

PROJECT OBJECTIVES

samea

The following objectives were chosen after studying the

characteristics and educational needs of children in low Income

geographical areas:
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Mb: improve perfOrmance as measured by standardized

acftiewmmmmt tests.

L. ra-tmgrave classroom performance in reading beyond usual

empectations .

IL Th:Emprave childrem's verbal Emactioning.

4, rorimprave children's non-verbal functioning.

a. Mr improve the children's self-image.

change (in, a positive direction) children's attitudes

tmmard. sehaal and education.

77.. Mttatz_ease children's expectations of success in school.

rcr tap:cave the children's average daily attendance.

IL Me tmerave the holding power of the schools (to decrease the

aliment

)Th rcrretince the rate and severity of disciplinary problems.

BD. ro:tmgrove the physical health of the children.

Tizilaprave the nutritional health of the children.

BaL ram faprcnte the children's emotional and social stability and/or

thatalEtheir

ATTENDANCE AREAS

Atatita6,1Eamemsr is a metropolitan community of approximately

zfficiumenimirm. Serving the community are 113 public schools including

ItLedlementmm, LE tuniar high, and six senior high schools. Approximately

MD,411PE safinect aft:MEL-en (K-12) are served by the Wichita Public Schools.

MinadMEftBan6 therm arm parochial and private schools which serve about

77CNNO a:Fund:tem.
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Twenty-four public elementary schools (K-6), nine public junior high

schools (7-9), and six public senior high schools (10-12) were located in

low income areas and/or served educationally deprived children from low

incone families residing in the target areas. Also, a number of parochial

schools served families in the low incoue areas. Approximately 13,200

public school children (K-12) and approximately 400 non-public school

children (1-9) made up the approximately 13,600 school children in the

Title I project.

PROCEDURES USED IN STRIVING FOR OBJECTIVES

Many activities were included in the project in attempting to

accomplish the objectives. Soue of the activities were largely instruc-

tional in nature, and others were services of various kinds. Reading

improvement was the major thrust of the project as was the case during

the spring of 1966 and during the 1966-67 school year. Corrective reading

teachers met with individuals and small groups in providing instruction

geared to the type and severity of reading problem. Reading instruction

was provided at two levels, elementary and junior high school.

Additional art and physical education teachers assisted classroom

teachers at the elementary level. Two mobile music laboratories with

electronic piano keyboards were used in several elementary schools.

Field trips to art museums and other places and atcendance at Children's

Theatre provided cultural enrichment at the elementary level. Instruc-

tional activities were provided at institutions for delinquent and

neglected children.
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In addition to reading classes at the junior high level, home

economics classes in clothing and personal grooming and industrial arts

classes in woodworking and metals were held.

Service activities were important parts of the Title I project.

Additional school health services were provided in attempting to meet

health needs. Additional counselors were provided in Title I

elementary schools. Additional librarians and aides were employed in

the project. Food services provided included hot lunches at two

elementary schools and milk and crackers furnished to kindergarten

children in all Title 1 elementary schools. Teacher assistants were

placed in four target area schools, and eight attendance workers were

assigned to certain schools in the project.

EVALUATION

The evaluation for 1967-68 was similar to that conducted in

1966-67. It was assumed that by supplementing the efforts of regular

classroom teachers in developing skills, appreciations, health, and

practical arts, pupils' achievement would improve. Further, it was

thought that greater success in school would result in higher self-esteem,

motivation and confidence. Basic questions which evaluation efforts

attempted to answer included the following: Did the additional

instruction and services have a beneficial effect on the reading ability,

academic achievement, and overall performance of pupils? What was the

influence of the project on the attitudes of children toward themselves

and others? Did the behavior of children change in a positive direction?
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Was the pLysical and emotional health of children improved as a result

of project efforts?

Both test and non-test sources of data were used in evaluating

the activities. Test results were used in assessing progress in reading,

music, and physical fitness. Other sources of data for the evaluation of

these activities, and the other Title I activicies, included records of

various kinds, checklists, case histories, opinionnaires, and question-

naires. Some questionnaire items were constructed to secure information

directly related to progress toward objectives. For the most part,

responses to such items have been included in the reports of the project

activities. In some cases respondents supplied information pertaining

to such things as problems encountered and suggestions for improvement.

For the most part, such information has not been included in the reports

of the project activities. All information gathered has been made avail-

able to project administrators for use in the modification of present

activities and in the structuring of future programs. Copies of data

gathering instruments (other than standardized tests) are presented

in Appendix A of this report.

Evaluation was considered to be the process of discovering the

extent to which objectives were reached. Objectives were chosen for

each major activity of the project, and each activity was evaluated in

terns of its objectives. In some cases, it was possible to assess both

the direction and the extent of changes resulting from the experiences.

In others, it was possible to observe direction of change only.
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Evaluations for activities conducted during September--May, 1968

are presented in the following sections of this report. Included for

each activity are the objectives, procedures, evaluation strategy,

presentation of data, and comments about the results. Evaluations for

summer Title I activities and supplementary information of a general

nature are presented in separate reports.

ri
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=RECTIVE, XEADING INSMUCTION

The corrective reading program constituted the major thrust of the

Title I project in Wichita. Each year children are identified who have

not gained sufficient facility in reading to succeed in classwork which

requires reading. Word recognition and comprehension skills are weak.

The lack of readiug success helps create feelings of inadequacy and

negative attitudes toward reading, school, and other persons.

In planning the corrective reading instruction, it was recognized

that modern diagnostic approaches, appropriate instructional materials,

and special classes should be utilized. Classroom activities and sup-

portive services were provided which were designed to ensure success in

reading and to build feelings of confidence and self-esteem.

OBJECTIVES

1. To improve word recognition skills and comprehension by at

least one grade equivalent as indicated by standardized

tests of reading achievement and as noted by teachers.

2. To increase reading for enjoyment, appreciation, and informa-

tion as indicated by teacher observations.

3. To improve pupils' attitudes as indicated by teacher obser-

vations and pupil responses.

4. To improve the overall reading programs in participating

schools as indicated by responses of principals and teachers.
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Pupils - lassialagigadl;Essi=

Children from twenty-cm

mentary, and seven publir

elementary, seven parochial ele-

h-,14h schools located in or on the

periphery of low income areas .1;-s selected to participate in the cor-

rective reading classes. /gg==mateLy ,600 elementary school children

in grades 2 to 6 mere givm. izrcize reading instruction. The grade

with the smallest =umber 7....fIrmtteli was sixth grade with about 200.

Tbe grade with tbe largest oummet- 'represented was third grade with about

450. Grades two, faar. amE ±e ere represented with approximately

320, 350, and 280 pupils respeceLy.. The inclusion of over 300 second

gradErs is an Increase frmm-*I-rin.-- a: in, the program last year. This

increase reflects an imcmeasee aJor-t ta reach pupils with reading

difficulties at the wiliest .=1:211.1e age Apgroximstely 600 junior

high school pupils -were amstrmrmei the carrective reading classes.

This number inclmded arsprmxlmatefly Z5G seventh graders, 220 eighth

graders, and 130 niimdagradiem.

Children Imre selacmee fmr corrective reading instruction on the

basis of retardation iTt meattilnw macahulary as indicated by stan-

dardized test scams. Dtber a:rt.-mart& for selection included the fol-

lowing: (1) pas 'NY" tlra 4:11T Mtiae magamEty ta profit frost corrective

reading instruction, (2) mscommendation: far the class by regular class-

room teacber and. moanselmr.anE .00sitive attitudes by pupil and

parent.
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Teachers - Selection ALLid Placement

Teachers were chosen for the corrective reading classes who had

demonstrated success in teaching and who were interested in teaching

children retarded in reading. Many of the teachers were those who

taught similar classes during the 1966-67 school year and the second

semester of the 1965-66 school year.

There were twenty-four elementary schools where corrective reading

classes were held. Two corrective reading teachers were placed in each

of eight elementary schools. Each of sixteen elementary schools were

assigned one corrective reading teacher. This made a total of thirty-

two reading teachers in the elementary schools. A total of twelve

reading teachers were placed in the seven junior high schools. Two

schools each had one teacher, and five schools each had two.

Reading Class Organization

Teachers in elementary schools were given instruction and encour-

agement in the use of Silvaroli's Classroom Reading Inventory in

accurately assessing reading instructional levels of pupils. Junior

high teachers were encouraged to use both oral and silent reading tests

in the diagnosis of reading deficiencies. Groups were organized ac-

cording to the type and severity of reading problem. GeneraIly, the

greater the severity of reading problem, the smaller was the group.

Grade lines were often crossed in organizing classes of pupils with

similar reading levels.
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While working with the children, teachers sometimes worked with

class groups as a whole, or with varying sizes of groups. Some of the

pupils, particularly elementary, were in corrective reading classes

twice a day for twenty to thirty minutes each time. In others, children

were scheduled into reading classes once each day or on alternate days

for longer periods of time. Classes were organized so that upon attain-

ment of corrective reading class goals, individuals were phased out of

the special reading classes.

Actityitiez And Materials

The team approach was utilized in the corrective reading instruc-

tion with the building principal administering the school's program.

The corrective reading teacher cooperated with the regular classroom

teacher in the diagnosis of reading difficulties, planning and coordi-

nating activities, and the evaluation of methods, materials and pupil

progress. Personnel other than classroom teachers assisted in the

selection and use of instructional materials and in planning activities

designed to ensure success and build self-esteem and confidence. When

possible, the corrective reading teacher and other staff members worked

with parents of pupils in special reading classes.

A wide variety of classroom reading activities, instructional

materials, and audio-visual equipment was used. Both individualized

and group instruction were provided. Teachers were encouraged to

experiment with instructional methods, materials, and equipment.
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Corrective &Aim with Programmed Instruction

At one junior high school a programmea approamit corrective

reading instruction was used by the two teachers- lientilicatiam and

screening of pupils was accomplished in the same manner. as in the other

junior high school progrars. A battery of testT :Imicnubitanag oral reading,

silent reading, ability, and perceptual tests 'mere tz diagnose each

pupil's reading problems. Following the diagnosIr, a flaw chart guided

the teacher in assigning the pupil to the appimmirEaTe ta4e11 Lessons

and "live" reinforcement materials.

Classes were organized with four sets pi and. recorders

and no more than eight pupils. This enabled zet leasItiheLf: af- the group

to work with the taped lessons at one time -Wkile triv. zithers worked with

the teacher on the "live" portion of the lessmumL. TachipugiI, with very

few exceptions, read orally and individually tm tbe Itmacaer each. day.

Some group instruction was given. It was ITIpet. 1111mt tffie graup instruction

would make phasing back to the regular tilts:mom Mess

The programmed materials included the tapeE lessmms, "live instruc-

tional materials, and homework naterials. Tamil tape Mess= includes a

quiz. There are three lessons on each -COIXCBIM 333D .dhat-whenapupil did

not do well on the quiz he could do as many ms tkeme lessons am the same

concept without repeating the same mmammlaa. AN ed! the tapes used were

non-erasable and recorded in both directimms tibaremmareaLuaybe

immediately played again. No rewinding was tem= meressaary., The tape&

lessons and "live" materials provided a multi-sensarry apprizack geared

to help the pupil overcome his deficiencies Saome emphasis:. was placed
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on the development of perceptual il.""11.5 For irf`C1-=rrt much of e

uork on tapes was done whisps am attempt to eliminate tonality,

create a quiet atmosphere, arid f=ce ,..-Daviria to foctm all of his

attention upon hearing the sound. 'Me teak:imams were modified so tha;

only one ear receives sound. Me te.achers wer,* careful to see that

each pupil listened 'with the e.,:= aan u-Thil- same 'side as the hand with whilth

he writes. Although the pupils were encouraged. to

sible outside of class, actual hammewoz a. assignmemrts were limited to

tasks that could be completed =emt nimutes or less al 'diligent

effor t.

EMLIMIZJI SMUT=

Both test and mutt-test sources cif ezaluative data were used in =ire

evaluation of the correct:1w readims. 11Trmw Iowa Tests 1;1

and Silvaroli's C fiallt zearairTIE Immentory- were the -1111-_-11 big 40.- tests

used with elenentary pupils. Man-test sources aff data zoned

nentary pupils included recorZs the Papia eptamicit' Questixamaire, the

Behavior Checklist, case histories ©f selected reatung ale

questionnaires to -.reading teachers, reveals class:coma teacluers mad

principals.

The Diagnostic mea-re Test anti Gray Oral leading' Mest mete uned

with junior high school us. Man-test smarms af data far junior

high pupils included teachers recomis andl aluestimanaires teacitems

and principals.
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The following schedule presents the sources of evaluative 4ata,

the dates used, and the persons furnishing the data:

Source

Iowa Tests of Basic Skills

Classroom Reading Inventory

Diagnostic Reading Test

Gray Oral Reading Test

Behavior Checklist

%Pia ()Pinion Questionnaire

Case Histories

Questionnaires

Records

Date

Nov. and May

Sept. and May

Sept. and May

Nov. and May

Dec. and May

Dec. and May

May

May

ThroughOut

Persons CompletimR

Elementary Pupils, 34

Reading Teachers, lamsem=atry

Junior High Ptpils

Reading Teachers, Jimizzr Ira*

Reading and Regular Mass--
room Teachers, Menem lair!

Elementary Pupils, 3th armee

Elementary School tounaelats

Reading Teachers, Triairtuaas"
Regular Classroom llearlsers

Teachers and others

PRESENTATION OF DATA - ELEMENTARY

Iowa Test of Basic Skills

The Iowa Test of Basic Skills is given annually to all puizills

the third, fourth, fifth, and sixth grades of the Wichita elementary samals-

A different form of the reading and vocabulary sections of the testa=

given in May to all pupils in the Title I corrective readinisgmnmeimm.

Extensive norms are provided for all forms of the test. The morns Iftve

percentiles for beginning, middle, and end of the school year as wallas

grade equivalent scores. Some evidence has been compiled by tbe .pultalefaers

to show that the grade equivalent scores are reasonably accurate fair met
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gpodet Lewel. testing, i.e. a sixth grader that scores 41 (first

monactida x 4) an the sixth grade section would score near 41 if

x!fmmer die Baurtn grade section of the test. Very large and widespread

,sankragE crE LThlr+Tct were used in constructing the norms. The national

alecznentt.ters- gravided fbr the test are very much like, though slightly

ait thsar the lacal percentiles for the entire Wichita school system.

AUM Implants ta. grades three through six of the Wichita Public Schools

wene *Ewer the LIME Test of Basic Skills during the first week of November,

291E77.. Manx L WEE tilted in fourth and sixth grades. Form 2 was used in

'amen& an& e-ftir grades. 411.1 pupils in grades three through six who had

MOM& glitemme. i tie L corrective reading classes were given the Form 3

velombomracry anct. reading sections during the first week of May, 1968.

Ma& Rimmtmmtt: andl pasttest scores in vocabulary and reading were available

guplaA5 in: the Baur grades. Tables 1 and 2 show comparisons of

tint gpstamttamWE pNettest: mean grade equivalent scores for subgroups by

soak anal BF gracra and sex. Gains in the mean score were made by all

swamp-mumps bmth: sections. While the gains are not large the number

afE stiaptiMicant: dEfEhrences indicates that reading skills as measured by

didiS MN= Emme imeLL veld.
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TABLE 1

PRETEST AND POSTTEST COMPARISONS AND CORRELATIONS

ON IOWA TEST OF BASIC SKILLS READING SECTION

Grade Sex N
Pretest

Mean SD r t

Posttest
Mean SD

3 Girls 153 27.08 8.07 .42 2.93** 29.21 8.60

3 Boys 195 25.76 7.95 .27 2.16* 27.29 8.37

3 Girls
and 348 26.34 8.02 .35 353*** 28.14 8.52

Boys

4 Girls 109 32.22 7.82 .35 0.58 32.72 8.06

4 Boys 176 29.48 7.07 .17 1.38 30.51 8.30

4 Girls
and 285 30.53 7.48 .26 1.46 31.36 8.26

Boys

5 Girls 91 40.31 8.42 .55 0.19 40.47 8.71

5 Boys 142 38.52 8.47 .55 2.57* 40.32 9.11

5 Girls
and i 233 39.22 8.48 .55 2.14* 40.38 8.94

Boys

6 Girls 52 48.29 8.15 .53 354*** 52.75 10.07

6 Boys 71 45.79 9.17 .44 0.23 46.07 9.90

6 Girls
and 123 46.85 8.81 .49 2.30* 48.89 10.47

Boys

P 105

** P 1 01

*** P 1001
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TABLE 2

PRETEST AND POSTTEST COMPARISONS AND CORRELATIONS

ON IOWA TEST OF BASIC SKILLS VOCABULARY SECTION

Grade Sex

3 Girls

3 Boys

3 Girls
and

Boys

4 Girls

4 Boys

4 Girls
and

Boys

5 Girls

5 Boys

5 Girls
and

Boys

6 Girls

6 Boys

6 Girls
and

Boys

II_

Pretest
Mean SD r t

Posttest
Mean SD

153 26.63 7.41 .42 0.95 27.29 8.26

195 25.79 7.20 .48 1.33 26.60 9.02

348 26.16 7.29 .46 1.65 26.90 8.69

109 29.85 7.43 .39 2.98* 32.36 8.35

176 29.15 7.84 .33 4.01** 32.06 8.67

285 29.42 7.68 .35 5.01** 32.18 8.54

91 34.55 7.86 .53 5.79** 39.59 9.01

142 36.80 9.08 .54 453** 40.42 10.58

233 35.92 8.68 .54 7.04** 40.10 9.98

52 46.79 10.08 .54 353** 51.48 9.76

71 43.55 9.39 .20 3.00* 48.07 10.47

123 44.92 9.78 .36 447** 49.51 10.27

* P4.01

** P 4.001
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Tables 3 and 4 give the quartiles distribution on national percentile

norms. Since "beginning of the year" norms were used on the pretest and

"end of the year" norms were used on the posttest, a "normal" amount of

improvement would lead to the same distribution for both pretest and

posttest. It can be seen both from the distributions in Tables 3 and 4 and

the differences in mean grade equivalent scores in Tables 1 and 2 that this

amount of improvement is not indicated by the test results. This

disappointment is somewhat offset, however, by the test results shown in

Tables 5 and 6. Scores on vocabulary and reading sections of the ITBS

tests were also available for 759 pupils from the May 1967 testing and the

November 1967 testing. Many of these pupils were in the sample of 989

pupils and all were in corrective reading during the 1966-67 school year.

It is not known how many of them were in summer school reading classes, but

at most this would have meant six additional weeks of school.

While the differences in means in Tables 1 and 2 would indicate

that less than the normal amount of increase in test performance occurred

during the six months of school between November and May, the differences

in means in Tables 5 and 6 indicate fram a little more than four to a

little more than seven months improvement in the mean grade equivalent

scores occurred during a period which includes only three months

(or four and one-half months with summer school) of school for a similar

group of pupils. Test results for the project during the 1966-67 school

year, of which the May results in Tables 5 and 6 were included in the

posttest results, had been quite similar *o those in Tables 1 and 2.

A longitudinal look at the test results over two or three years or more

for pupils who have been in the program will be necessary in order to
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TABLE 3

DISTRIBUTION BY QUARTILES* ON NATIONAL NORM FOR IOWA

TEST OF BASIC SKILLS READING SECTION

Grade

Month
and year
Tested

Test
Form

1-25th
%ile

Number of Pupils

76-99th
%ile

26-50th
%ile

51-75th
%ile

Pretest 3 11-67 2 125 138 66 19

Posttest 3 5-68 3 187 113 44 4

Pretest 4 11-67 1 149 120 14 2

Posttest 4 5-68 3 225 51 8 1

Pretest 5 11-67 2 140 73 18 2

Posttest 5 5-68 3 178 50 4 1

Pretest 6 11-67 1 76 42 4 1

Posttest 6 5-68 3 94 23 6 0

* November percentile are fram Beginning of Year (before Dec. 1) National

Norms while the May percentiles are from End of Year (March 1 and after)

National Norms.

'1

1i

B

ii

g
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TABLE 4

DISTRIBUTION BY QUARTILES* ON NATIONAL NORM FOR

IOWA TEST OF BASIC SKILLS VOCABULARY SECTION

Grade

Month
and year
Tested

Test
Form

1-25th
%iles

Number of Pupils

76-99th
%iles

26-50th
7iles

51-75th
%iles

Pretest 3 11-67 2 91 163 85 9

Posttest 3 5-68 3 205 111 26 6

Pretest 4 11-67 1 164 100 19 2

Posttest 4 5-68 3 194 79 11 1

Pretest 5 11-67 2 160 60 13 0

Posttest 5 5-68 3 164 62 7 0

Pretest 6 11-67 1 86 32 5 0

Posttest 6 5-68 3 84 35 4 0



determine whether the long =azaje effects au, test performance are large

or small.

It was hypothesized in =le 119166-7 report that the small gains

between pretest and posttest =tad Ete (the ta the large proportion of

the pupils whose true reeding attlialty is below the zero score 'for the

section of the test given tap theEr gracfe. It nats felt that many of

these pupils motile be essenfzciallE nost-raaders, and hence random markers

on the test, leading to iztuaIidi and unreliable results. This could be

the case even with considerniZe isprowenent prior to the posttest. For

example, a sixth grade pupipl albs ilagrusetf frost the preprimer to second

grade level of perfornanue tcruuldi st.111- be performing below the grade

equivalent score of 22 (seuradi mart& arf second grade) which corresponds

to a zero raw score zai .Siztth. g=ade section of the test.

ID

IDINNX 5

NINIENHEIL fl AND CCIOIELATIONS

ON 305B1111CST MEE SHELLS REMI/NG SECTION-

NAY 1967 NOM= 1967

Grade N Bean Slo rr t Grade Mean SD

3 308 26.44 a.32 .3s, 9.59* 4 31.37 7.89

4 210 32.75 11.55 ..igie 1/4.98ak 5 39.98 8.52

5 241 41.56 9.119 .43 94.54* 6 47.39 8.71
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TABLE 6

MAY 1967 AND NOVEMBER 1967 COMPARISONS AND CORRELATIONS

ON IOWA TEST OF BASIC SKILLS VOCABULARY SECTION

Grade N

MAY 1967

SD r t

NOVEMBER 1967

SDMean Grade Mean

3 308 26.32 8.89 .51 9.03* 4 30.74 8.50

4 210 32.60 8.90 .51 6.88* 5 36.87 9.17

5 241 39.88 10.14 .45 8.67* 6 45.64 9.41

* P4.001

An extensive analysis of the above results grouped by independent

reading levels estimated in the fall using the Silvaroli Classroom

Reading Inventory did not support the hypothesis, however. When grouped

this way a fairly consistent pattern of gains still existed for all groups

on both reading and vocabulary sections of the test with about as many

significant differences among the primer, preprimer and below groups as

there were among the second, third, and fourth and above groups. It is

possible of course that the oral inventory does not effectively separate

the non-readers or random markers in the silent testing situation from

the others.
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Classroom Reading Inventory

The Classroom Reading Inventory was developed by Nicholas J. Silvaroli

for use as an individual diagnostic reading measure. By use of graded

word lists and graded paragraphs, the classroom teacher estimates the

child's independent, instructional, and frustration reading levels from

untimed responses and oral reading with five questions per selection.

This is done by accurately recording, on a form provided, the responses

and reading errors throughout the interview. A scoring guide is available

to aid the teacher in assigning the appropriate reading level (independent,

instructional, or frustration) to each of the graded sections according

to the number of errors noted. The sections range from preprimer to sixth

grade in reading difficulty. After rating all sections up to the frustra-

tion level, appropriate grade levels for independent and instructional

reading programs can be selected for each pupil.

While the main purpose of an informal reading inventory is diagnosis

of child's specific reading abilities or disabilities, rather than

classification, it seems that the results of these diagnoses for large

numbers of pupils would furnish sone evidence of reading progress. The

Classroom Reading Inventory was administered by the special reading

teacher, individually to pupils upon entering the Title I corrective

reading classes and again near the end of the school year. Tables 7 and

8 show the distribution of the independent and instructional reading levels

for those pupils examined in September and the first part of October. The

May distributions represent the results of a reexamination of the same

pupils at the end of the dchool year. The Chi-square statistic shows that
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TARIE 7

RESULTS OF CIASSROOM READISC 131/EMZEr
OF INDEPENDENT '4 1.0 =Ens

Distribution of Pupils by Imdesendeot ResidlimThst Lamas

Independent Until= lamas
Grade Sex Time PP & Below P

2

2

2

2

Girls

Girls

Boys

Boys

Sept.-Oct.

May

Sept.Oct.

May

76

29

95

14

5

25

5

10

3 Girls Sept.Oct. 68 39

3 Girls May 22 12

3 Boys Sept.Oct. 96 36

3 Boys May 33 22

4 Girls Sept.-Oct. 16 22

4 Girls May 9 10

4 Boys Sept.Oct. 51 27

4 Boys May 19 17

5 Girls Sept.Oct. 17 8

5 Girls May 6 4

5 Boys Sept.Oct. 24 10

5 Boys May 8 7

6 Girls Sept.Oct. 3 2

6 Girls May 4 1

6 Boys Sept.Oct. 6 5

6 Boys May 4 2

* P < .001

** P < .02

1 2 3 44 5 6 & Moose Square df.

0 D aD (1) 36.01k 1

1413SaDS
D S aD T17.2* 1

36 30 319 OD OD OD

19 3

28 45

22 2

26 44

16 31

17 7

35 25

18 36

n. 27

6 12

25 35

5 22

3 12

2

7 20

S S

21 1

ID S

25 6

3 1

35 11

11. 0

4+3 15

26 3

22 24

23 2

31 34

11 1IL

4SEES
11 9

S rz..le 2

aD GD

aD S 69.4* 2

aD aD

(1) S MI** 3

aD e

an OD 578* 4

1 S

S mei* 3

5 3

1 S 63.2* 3

U. 1

1 e $.4*** 3

$

2 al 20.2* 3

5 6 IS n 9 3



RESULTS Or
OF misnarrmara...._,: 3%-z,17.; ixtEr.is

Distribution of ?trpils :ow --fionla.1 ileadiag lzvels
In.szic:r.'L...-"tra7. &each= Levels

4.

0

Grade Sex Time PP & Be1ow 7,_ _
..,-
._ 3

2 Girls Sept.Oct. 65 -1--, --,
_- -

2 Girls May 10 1-T '"Pr

2 Boys Sep t.0c t. 81 15 7

2 Boys May 46 27 19

3 Girls Sept.Oct. 15 45 39 .n Z

3 Girls May 48

3 Boys Sep t.Oct. 39 51 3 "*." 3

3 Boys May 11 12 18 35 46

4 Girls Sept.Oct. 7 IL 15 23 V

4 Girls May 1 3 5 115 13

4 Boys Sept.Oct. 24 24 26 39 2S

4 Boys May 3 6 12 2& 39

5 Girls Sept.Oct. 4 ID 5 12 IT

5 Girls May 3 2 3 5 15

5 Boys Sept.Oct. 11 6 24 43

5 Boys Hay 13 2 3 9 21

6 Girls Sept.Oct. 3 1 3 2 7

6 Girls May 3 1114.9
6 Boys Sept.Oct. 2 2 LE

6 Boys Nay 0 1 0 L 7

* P .001
** P < .05

0

0

32

0

10

32

23

25

39

5 6 & Abore stimmp ifE.

0 0 8744* --,

0

0 0 30.1"or 2

0 0

0 0 141:t.Ber

0 0

0 0

4 0

0 0 lila*
8 0

0 0 73.10* 3
12 1

2 0 37.13*

18 13

2 0 71.4or 4
21t 17

8 4

8 15

9 1 .213,4* 3

19 15
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all groups changed significantly. The differing degrees of freedom for

various grade levels is the result of combining columns to avoid 2EMMES

and smaller numbers. It can be seen also in Tables 7 and B very tem

of the pupils had independent reading levels on or above grade piacesent

and very few had instructional reading levels on or above grade placemarat

when tested in the fall. In Nay some in every group were on or above grade

placement for independent reading, and some in every group were =nor alma

grade placement in instructional reading level. Pollaw-up mill be necessary

to determine how reliable this measure is for predicting ability te aziktieme

in the regular reading program.

Behavior Checklist

A random sample of two hundred pupils, stratified according to soihmol

grade, sex, and race, was chosen from the pupils in the correctime reiadag

classes in the twenty-four Title I elementary schools. 3oth Spetalla

reading teacher and the regular classroom teacher of eadi pupil in ale

sample mere asked to rate the pupil at the beginning of the soloed 3eaar

and mgain at the end of the school year on the behavior checklist slalom am

Appendix A of this report. The checklist contains thirty-one Items arc%

of" vhich pertains to an observable behavior that was classified as prairtive

or negative. Four ratings, pre and post by both teachers, mere atb'ttaimed

for 163 of the original sample of two hundred pupils. leenctimat

the sample of 18.51; should not bias the results greatly since eau& cif The

strata were still proportionately
represented in the 163 pupil sampae..

The reduction in the sample was due to one or more of the ractlims lbeun'g

unusable or the pupil being unavailable for a post rating.
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:ach. af the posLtive behavior items were scored 1 through 5 ond each

r_ 'aehaviar i:ems were scored 5 through 1 according to the

-a7flimm never, rarely, sometimes, usually, and always. A total score

ar. can= r_at:ing was ootained by surmning the scores for all thirty-one item.

Ltam analysis of the upper and lower twenty-seven percent of

far 13Q pupils rated on the same thirty-one items during the

194cri acitaal year indicated that all items as scored discriminated in

.ate di----ectian as the total score. When scores were computed separately

mr. arliEm.ui even items for 183 pupils rated this fall, the odd-even correla-

fbr the reading teacher ratings and .85 for the regular teacher

These correlations corrected by the Spearnan-Brown formula give

ify estites of .91 for the reading teacher ratings and .92 for

=nE.=:Eplar teacher ratings.

TABLE 9

anMPARISON OF FALL AND SPRING RATINGS ON BEHAVIOR
sammusr FOR ELENENTARY PUPILS IN TITLE I READING

ibwEllm= 7211
Mean SD N r t

108.28 14.93
Maciierm 163 .67 .26

SPring 108.56 17.44

Mmftogg FaLL 116.37 15.05
MismdigienE 163 .70 1.63

171"-FITa 117.82 14.25

Trmirrr=-9shaws that both the regular teachers and the reading

-sciielt rate& the pupils slightly higher at the end of the year than

atttlimeUmqjinning.. The increase in reading teacher ratings was greater,

mitthmug#aneither increase was statistically significant. The results
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are quite similar to those obtained for a similar sample on the same

checklist for the 1966-67 school year. In both cases the special

reading teachers rated the pupils significantly (P>0.01) higher than

they were rated by the regular teachers. The higher ratings by the

reading teachers are quite likely due to the fact that they observe

the pupils in smaller classes and for shorter lengths of time each day

(only one period) than do the regular teachers.

Pupil Opikion Questionnaire

A 30 item questionnaire was administered to all fifth grade pupils

in the corrective reading program in an attempt to assess their attitudes

toward school. By scoring responses to items referring to negative

attitudes 1 through 5 and items referring to positive attitudes 5

through 1, for the responses agree very much, agree a little, neither

agree nor disagree, disagree a little, and disagree very much, each

pupil was assigned a score for the entire 30 items. The same 30 item

questionnaire was administered to fifth grade pupils in the program

during the 1966-67 school year. The previous year, 1965-66, it was

administered both to pupils in the program and to a control group.

The only change in the questionnaire for this year was a revision of

the farm so that the responses could be scored automatically. A copy

of the questionnaire is presented in Appendix A of this report.

A preliminary investigation of the high and low 27 percent of

the scores for 1966-67 indicated that all items, as scored,

discriminated in the same direction as the total score. When scores

were computed separately for odd and even items on the 204 question-
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mires scored in the fall this year, the odd-even correlation was .64.

When this correlation is corrected for number of items by the Spearman-

Brown formula, a reliability estimate of .78 is obtained for the 30 items.

Table 10 shows that there have been no statistically significant

changes between the fall and spring results during any of the three years

that the questionnaire hat been administered. The 1967-68 results for

corrective reading pupils and the 1965-66 results for corrective reading

pupils were significantly (11.01) lower than the 1965-66 control group

results. The 1966-67 results for corrective reading pupils are not.

The reason for the high scores in 1966-67 is not apparent. The inclusion

of a larger number of fifth grade pupils in the program during 1966-67

could have resulted in the inclusion of pupils who respond more positively.

TABLE 10

COMPARISON OF SCORES OF FIFTH GRADE CORRECTIVE
READING PUPILS ON PUPIL OPINION QUESTIONNAIRE

1967-68 Mean SD N t

Corrective Fall 99.6 17.56 204
Reading
Pupils Spring 96.8 19.17 217

-1.55

1966-67
Corrective Fall 104.0 15.96 262

Reading
Pupils Spring 104.3 20.20 267

16

1965-66
Corrective Fall 97.3 16.17 129

Reading 0 -.49

Pupils Spring 96.0 20.00 142

1965-66 Fall 105.2 20.94 177

Control -1.23

Group Spring 103.2 23.34 173
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questionnaire sa Elementary Pri,pcipals

During May a questionnaire with some of the items pertaining to

corrective reading instruction was sent to each of the principals of the

twenty-four Title I elementary schools. A copy of the questionnaire is

included in Appendix A of this report. Twenty-two principals returned

completed questionnaires. As can be seen in Table 11, most (89%) of the

principals' responses rate the reading activity as being of much or

moderate value in all areas.

TABLE 11

RESPONSES OF ELEMENTARY SCHOOL PRINCIPALS CONCERNING
THE VALUE OF TITLE I CORRECTIVE READING INSTRUCTION

N mg 22

Number of Princinals GiViTIR Each Response
No

Areas Where Value Resulted Mmik_hodszAll_little None Response

Improving children's
reading competence

15 5 0 0 2

Increasing children's
reading for enjoyment

10 9 1 0 2

Improving children's
attitudes toward reading

11 9 0 0 2

Improving children's
attitudes toward themselves

9 11 0 0 2

Improving the school's
overall reading program

8 11 1 0 2

Devising effective techniques
for teaching reading

12 7 2 0 1

All responses combined 497. 407. 37. 07. 87.
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Questionnaire to Regular Classroom Teachera

During May, a sample of 151 regular classroom teachers from twenty-

one of the twenty-four Title I elementary schools was selected to

respond to a questionnaire pertaining to the Title I project in Wichita.

Eight of the questions pertained to the corrective reading activity.

Some of the items concerned changes in the children. Others concerned

the overall effects of the reading activity. A copy of the question-

naire is included in Appendix A of this report.

Samples for responding to questionnaires were selected without

replacement so that persons would not be asked to respond to more than

one questionnaire regarding Title I. The teachers responding to this

questionnaire included all first and fifth grade teachers in twenty-one

of the Title I schools and all third grade teachers in thirteen of the

schools. Second, fourth, and sixth grade teachers were excluded due to

participation in the 465 Survey of Compensatory Education. All teachers

at three schools not in this sample responded to the questionnaire for

the Teacher Assistants Program conducted in their schools. Third grade

teachers in the other eight schools not included responded to the

questionnaire pertaining to the Keyboard Music Program. One hundred and

twenty of the 151 teacher sample submitted completed questionnaires.

Forty-two of those responding indicated that they taught first grade,

twenty-one, third grade, and thirty-one, fifth grade. Three indicated

that they taught non-graded or departmentalized classes. Twenty-three

did not indicate the grade taught.
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Sixty-one of the teachers indicated that one or more pupils from

their classroom had been placed in corrective reading. Responses

regarding the changes observed in corrective reading pupils are shown

in Table 12.

TABLE 12

QUESTIONNAIRE RESPONSES BY REGULAR CLASSROOM TEACHERS

REGARDING CHANGES OBSERVED IN CORRECTIVE READING PUPILS

Number of Teachera Giving Responses
Nu120

Area of Change

0
w4
J2

r4 :
0PS

'0 0 610 >00 t) 2
O 4.1 4)

> > 43 PP 4.) 6 4)

O W 0 .0 0 0 OD
.0 14 0 k 00 he Z 0 : 04

8 k 1 tt :44 ft $:$ 2 $.4 44

z 04 Z V2 1.4 Pi o I' A
,

General reading
competence

13 30 15 3 1 58

Attitude toward
reading

20 24 12 4 1 59

Amount of reading
l'or enjoyment

12 22 12 13 1 60

Pupils' attitudes
toward themselves

14 16 17 12 1 60

All responses
combined

12% 19% 12% 7% 1% 49%

Teachers not responding were generally the teachers who had indicated

that no pupils from their classroom had been placed in corrective reading.

The responses indicate that more improvement was observed by the classroom

teachers in reading competence and attitudes toward reading than in amount

of reading for enjoyment and attitudes toward self.



Sixty-three of the Ineraw-a-s rmiganded that the special reading

teachers mere available amid oerx nelptui Bar consultation regarding

reading problens or usteria Mmeacy-eigtit said the special reading

teacher vas available but =lel- tot aeed far consultation. Nine

indica ted consul tati :a= toe resdiag teacher was of little

help vhile fourteen said sloe ass tart available far consultation.

Sixty-one teachers inemmated ia dale corrective reeding program

was of much value or moderate ma ie a the readiag program in their

room while thirty-four said lama! Little or no value to the

reading program in their on e blesemer mid it ems detrimental

and twenty-four did not resprall relacikLag its value to the reading

program in their =KM lage=t=m1 carrective reeding pupils' participa-

tion in the regular reading grimpas virile in. corrective reading, twenty-

seven teachers maid they cOM=dxtpartmi. in. all regular reading activities,

twenty-four amid most, and sdimmem sett some. Only eleven teachers

indicated that corrective .rmeitlair pule:as continued in very few or none

of the regular reading activies tm their room.

Questionnair jaa Currectiwe liffaig:reachvers Qmgctzli
During Nay the carmer:ffae ramfarric teachers were asked to respond

to a questionnnixe with int= pertajair. ta the -value of the program,

organisation of ciasses CIE tell= Me materials, and background

information about ikPt...1i*es. & car! crf the westionnaire is included

in Appendix A of inizis repart.. Mil of the thirty-two elementary

corrective reading teaciers retau=se camirleted. cpiestionnaires.



The questions regarding background information revealed that

sixteen of the thirty-two teachers had completed six or more graduate

hours in reading instruction. Only four had completed less than two

graduate hours in reading instruction. Twenty-eight teachers indicated

that they had attended at least one of the summer workshops for Title I

corrective reading teachers and eighteen had attended both of the work-

shops. All of the teachers had taught at least two years and twenty-two

had taught ten years or more. Five of the teachers were teaching

corrective reading for the first time. Only dee indicated that she had

taught corrective reading for more than 23/4 years.

The items pertaining to organisation of classes and the use of

tests and materials were designed to yield information to be used in

making decisions about maintaining or modifying the program. Responses

concerning the use of materials and equipment indicated a vide variety.

Of the fourteen items listed on the questionnaire, all but one were

used regularly by some of the teachers. Only one item, tape recorders

and listening stations, was reportedly used regularly by more than

half of the teachers. This also was the only item on the list which

was used, at least occasionally, by all of the teachers.

The corrective reading teachers' responses regarding the value

of the corrective reading program in improving pupils' skills and

attitudes are shown in Table 13. The responses are quite positive for

all areas. The highest rating is given to the improvement of reading

skills. Responses regarding improvement in attitudes toward school

and teachers are slightly less positive than other areas.



TABLE 13

QUESTIONNAIRE RESPONSES BY CORRECTIVE READING TEACHERS
REGARDING VALUE OF TITLE I CORRECTIVE READING INSTRUCTION

Area Where Value Resulted
Number of Teachers Giving Each Response

N-32

Much Moderate Little None Do Not Know
Improving skills in
reading comprehension
and word recognition

25 7 0 0 0

Improving pupils'
attitudes toward reading

19 13 0 0 0

Improving pupils' attitudes
toward school and teachers

14 15 1 0 2

Improving pupils' attitudes
toward themselves

20 12 0 , 0 0

All responses combined 617. 36%. 17. 07. 27.

,Counselor's agg, Histories at Corrective Reading Pupils

Case histories of selected elementary pupils in Title I corrective

reading classes comprised one source of evaluative data. One pupil and

one alternate was selected by Research Division personnel for each of

the twenty counselors serving the Title I elementary schools. Each of

twenty elementary schools was represented. For thirteen of the schools,

pupils for the sample mere ratdomly drawn from a list of pupils identified

as having been phased out of the corrective reading program after being

diagnosed as improved sufficiently to progress in the regular reading

program. It vas not possible to identify any pupils of this type in

seven of the schools. In these seven schools pupils for the sample were

randomly drawn from pupils identified as having been in the program for

more than one full year.



All twenty case histories were a...twit lb" the counselors..

Information pertaining to health and home barkgransi background of

school achievement and adjustment, amid przgress smoire pliaceneat tat

corrective reading was included in each =se Adistun Ahri analysis

of the thirteen case histories representing gumills meth) bed been phased

out of the program revealed a great deal af pragnesa int now different

areas. Such statements as "at this time le is maikiag rending,"

"Her instructional level is now on grade levell.," "Vett% the special

teacher and the reading teacher are optindstdic *haat Ina absiMicy to

progress through junior high," "His testier reporrs the is one of the

better readers in her room," etc., characterize title statements an

progress. In some cases these are tempered lby sttii11.1 weet fanigt

his written work," "Since he is capable of supartacr' acildevananit he is

still to be considered an underachiever,'" 'Ills reader teacher reports

that he still needs a great deal of limavildiall Belli,' and 'ficraritior state-

ments. In general, though, they seem to airy that abuse are pupils lobo

at one tine were seriously retarded readers and ane sow able tm

adequately participate in and profit from Vale reopiaar trestEng program.

The seven case histories of pupils *he 51111Kae &WM rn the program

for more than a year tell another stray. lismprengememir of varying degrees

is reported in different areas. 132 most of tams caws, hompeewr the

improvement reported leaves the 'pupil far bellow grade level eat unable

to function satisfactorily in the reguller reellimg" programs. Tar lest cases

one or to3re additional problems earl as Inostraibile bone affitnatiom, behavior

adjustment problems, perceptual prol5lems, ettr... mane presEne.4 making

reading improvement more difficult.



PSESENTAZION ZIF DCA MEM EMI

Itimmaus kidlarg list

The Survey Section of the Diagnostic Itseding Test, lamer

ve s given in alternate form September awl Nay to pupils in tile
Title I corrective reading program in the Junior kisk scheola.

The survey section MU zritizelly developed by the Committee on

Diagnostic leading Tests, Bor. as a messore of general reeding ability

to be used in screening pupils to identify these papils in mad of a
*ore intensive diagnostic ree &mg test.. liattienel macs for pereentiThe

ranks are available for mills ic grades four through eight. The

lower level test is designed to be glom& only to pupils in grades

four througb eight, but mind& graders mere given the arm level in
this program since it mas expected that most pupils in tie progrem

mould be reeding, at least imitially, below their assigmed grade .1ffma.

Tables 14 to la slam that all groups iMproved their men mg

scores on all sebtests of the Diagnostic lesding Test mith the one

=caption of seventh graders on the Story Cmprehessima "_

should be pointed oat dam Stor-f Comprehensim soinest is mot ctuleaff

a reading comprehension test bst a short comprehension, check en

material reed to determine the reeding rate. The amber af misailEismst

differeaces betasea the pretest and posttest mem inticates tart
improvement has bees mode In doe resdiag iI1z mesemrsd by this met.

A great deal sore improvenest is evident in this year's test remiits
ellen the test mas a .dninistered in September and Noy tine ins nitride=

in the results an the sane test for the 1966-67 corrective mein



program when it was administered in November and Hay. 'Whether tbe

increase is due entirely to the increased time between pretest and

posttest is not known.

Tables 19 through 22 also give evidence of improved test perfume-

Mee. It is obvious from Table 22, however, that according tm the

norms provided, a large majority of junior high corrective realm

pupils scored below the national norm.

Tables 23 through 26 show Diagnostic Reading Test I qbI 11111 I a II

far pupils at the junior high school where a programmed spimmarl som

corrective reading instruction was used. Gains were made im all tile

groupsin approximately half of the cases, the gains were found ts

ba statistically significant. The data reveal the greatest Balms

in vocabulary and comprehension.

TABLE 14

JUNIOR HIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST RESULTS ON

READING TEST LONER LEVEL SURVEY SECTION VOCABULMffRAWSCONES

Grads Sex I
Pretest Fora A

r ;_Mmum SD t /Wm Si

9 Girls 37 27.54 8.42 .82 4.93** 31.92 9-415

9 Boys 44 28.82 10.26 .80 3.73** 32.41 MOB

8 Girls 43 23.81 8.14 .80 4.70** 21.05 9..639

8 Boys 65 21.65 8.02 .72 5.06** 26.49 IM..9k

7 Girls 93 24.35 8.40 .76 7.76** 29-34 9.76

7 Bays 102 22.26 9.07 .78 4.90** 251.*7 111...24

P. 01
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TABLE 15
JUNIOR HIGH CORRECTIVE READING

rallogr4RTSaff OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST:LOWER 21&v.E.L SURVEY SECTION WORD RECOGNITIC3 RAW SCORES

amble Sew ti

Pretest Form A
r t

Posttest Form B
Mean SD Mean SD

,s. ali-r-ilt 37 14,59 6.81 .74 439** 18.30 7.17

amps 44- 14.02 5.08 .71 0.58 14.39 5.75

E Glaris 43 13.86 5.42 .66 3.38** 16.44 6.37

3ara 65 12.54 5.86 .58 2.07* 14.03 6.61

-
, 0:=1s 93 15.84 7.55 .70 4.72** 18.85 8.12

-
abris In 14.65 7.87 .65 1.69- 15.76 7.87

'mkt

TABLE 16

mama. HIGH CORRECTIVE READING
COMMNISCII OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING

TEST:LOWER LEVEL SURVEY SECTION COMPREHENSION RAW SCORES

%twine Sam 1F

Pretest Form A
r t

Posttest Form B
Num. SD Mean SD

3, GI±Ist 37 22.00 6.48 .57 1.11 23.22 7.48

911 BWqms 44- 22.70 7.68 .82 1.48 23.77 7.99

33 G2d-.As 43 20.40 7.47 .77 2.04* 22.05 7.85

Sibqw ti5 16.60 7.01 .68 5.00** 20.18 7.27

77 Gakffis 93 20.04 8.12 .76 5.60** 23.23 7.65

&Ts. In 18.05 8.27 .71 4.68** 20.97 8.23

*klele.a".5
*wr
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TABLE 17

JUNIOR HIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC RFADING

TEST LOWER LEVEL SURVEY SECTION READING RATE SCORES

Grade Sex N
Pretest Form A Posttest Form B

Mean SD Mean SD

9 Girls 37 192.70 52.85 .84 1.25 199.08 55.56

9 Boys 44 152.82 60.32 .49 1.18 162.82 47.25

8 Girls 43 185.28 51.03 .75 0.16 186.35 66.54

8 Boys 65 162.92 61.38 .66 2.65* 180.17 63.93

7 Girls 93 152.82 45.15 .69 7.82** 190.34 63.64

7 Boys 102 132.44 47.17 .50 4.86** 157.77 56.70

* P . 05

** P<.01

TAB1E 18

JUNIOR HIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST'RESULTS ON DIAGNOSTIC READING

TEST LOWER LEVEL SURVEY SECTION STORY COMPREHENSION RAW SCORES

Pretest Form A Posttest Form B

Grade Sex N Mean SD r t Mean SD

9 Girls 37 5.73 2.29 .44 1.60 6.43 2.62

9 Boys 44 6.07 2.86 .23 1.07 6.64 2.75

8 Girls 43 5.28 2.45 .34 0.49 5.49 2.31

8 Boys 65 5.48 2.43 .33 1.89 6.14 2.37

7 Girls 93 5.69 2.61 .24 -0.61 5.49 2.46

7 Boys 102 5.39 2.68 .27 -0.54 5.22 2.49
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TABLE 19

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS
FOR DRT LOWER LEVEL WORD RECOGNITION

Test Date of Score at Score at Score at Score at Score at
Form Testin 90%ile 75%ile 5070i1e__ 25%ile 10%ile

Grade 9 N=82

Pretest

Posttest

Grade 8 N=108

Pretest

Posttest

Grade 7 N=195

Pretest A

Posttest

Sept. 22 18 13 10 8

May 26 20 15 11 9

A Sept. 20 17 13 9 7

May 25 18 14 11 6

Sept. 26 20 14

30 22 15 11

9 6

*1967-68 Corrective Reading Pupils Only

TABLE 20

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS
FOR DRT LOWER LEVEL COMPREHENSION

Test Date of Score at Score at Score at Score at Score at

Form Testing 9070i1e 75%ile 50%ile 2570i1e 107.ile

Grade 9 N=82

Pretest A Sept. 32 28 23 18 11

Posttest B May 34 28 24 18 12

Grade 8 N=108

Pretest A Sept. 29 24 17 11 8

Posttest B May 31 27 20 14 10

Grade 7 N=195

Pretest

Posttest

A

B

Sept,

Mav

31

33

25

29

18

21

13

16

8

12

*1967-68 Corrective Reading Pupils Only
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TABLE 21

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS
FOR DRT LOWER LEVEL VOCABULARY

Test
Form

Date of
Testing

Score at Score at Score at Score at Score at
Mile 757.ile 50%ile 257.ile

Grade 9 N=82

Pretest A Sept. 40 33 28 22 15

Posttest May 45 38 32 26 20

Grade 8 N=108

Pretest A Sept. 35 28 21 17 12

Posttest May 42 34 28 18 14

Grade 7 N=195

Pretest A Sept. 35 30 23 16 11

Posttest B May 42 36 27 19 13

*1967-68 Corrective Reading Pupils Only

TABLE 22

DISTRIBUTION BY QUARTILES ON NATIONAL NORMS FOR
DIAGNOSTIC READING TEST LOWER LEVEL SURVEY SECTION

Subtest Grade
Date of
Testing

Test
Form

Number of Pupils
1-25th 26-50th 51-75th 76-99th

%iles %iles %iles %iles

Word Recognition 8 Sept.'67 A 89 16 3 0

Word Recognition 3 May '68 B 81 21 6 0

Word Recognition 7 Sept.'67 A 117 47 21 10

Word Recognition 7 Nay '68 B 101 52 23 19

Comprehension 8 Sept.'67 A 91 16 1 0

Comprehension 8 May '68 B 80 24 4 0

Comprehension 7 Sept.'67 A 142 28 18 7

Comprehension 7 May '68 B 122 35 18 20

Vocabulary 3 Sept.'67 A 99 9 0 0

Vocabulary 8 May '68 B 82 16 9 1

Vocabulary 7 Sept.'67 A . 161 31 1 2

Vocabulary 7 May '68 B 129 38 15 13
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TABLE 23

JUNIOR HIGH CORRECTIVE READING WITH PRCGRAMMED INSTRUCTION
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING

TEST LOWER LEVEL SURVEY SECTION VOCABULARY RAW SCORES

Pretest Form A Posttest Form B
Grade Sex N Mean SD r t Mean SD

9 Girls 13 23.77 9.08 .86 2.26* 27.46 11.08

9 Boys 12 24.67 8.28 .52 1.92 29.75 9.55

8 Girls 7 24.71 7.00 .90 2.43* 27.86 7.36

8 Boys 17 24.76 9.54 .88 3.84** 29.41 10.21

7 Girls 9 18.00 6.86 .93 1.00 18.89 6.85

7 Boys 11 18.45 4.94 .83 9.26* 23.00 9.88

* P(.05

** P01

TABLE 24

JUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION
COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION WORD RECOGNITION RAW SCORES

Pretest Form A Posttest Form B
Grade Sex N Mean SD r t Mean SD

9 Girls 13 13.46 3.34 .47 2.12 16.23 4.98

9 Boys 12 12.50 4.03 .47 1.55 15.58 7.47

8 Girls 7 13.57 4.78 .37 1.00 15.43 2.92

8 Boys 17 13.76 4.17 .56 2.63* 17.24 6.35

7 Girls 9 12.89 2.08 .01 1.02 14.56 4.17

7 Boys 11 10.55 4.29 .43 1.75 14.36 7.51

* P<.05
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TABLE 25

IUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING

TEST LOWER LEVEL SURVEY SECTION COMPREHENSION RAW SCORES

Grade Sex N
Pretest Form A Posttest Form B

Mean SD Mean SD

9 Girls 13 20.62 8.10 .75 1.04 22.31 7.76

9 Boys 12 18.33 7.15 .71 3.01* 23.75 8.29

8 Girls 7 18.00 5.81 .87 5.48** 24.43 5.55

8 Boys 17 16.41 5.24 .40 373** 23.24 7.58

7 Girls 9 15.22 3.82 .55 1.48 18.11 6.64

7 Boys 11 12.09 5.14 .76 573** 19.64 6.36

* P<.05
**

TABLE 26

JUNIOR HIGH CORRECTIVE READING WITH PROGRAMMED INSTRUCTION

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING

TEST LOWER LEVEL SURVEY SECTION READING RATE SCORES

Pretest Form A Posttest Form B

Grade Sex N Mean SD r t Mean SD

9 Girls 13 170.77 46.12 .81 2.97* 202.54 62.35

9 Boys 12 147.25 47.17 .74 0.44 151.42 33.86

8 Girls 7 181.71 49.68 .18 0.86 200.57 32.08

8 Boys 17 134.12 47.21 .83 2.42* 150.06 41.34

7 Girls 9 122.89 39.53 .75 1.24 134.33 29.80

7 Boys 11 132.00 46.67 .55 0.83 143.18 43.16

* P<.05
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livulluaReading Test

The Gray Oral Readimr, estimesadMmaistered to junior high corrective

reading pupils im the fal1 ea& ems= La the spring. Form A was used as

the fall pretest measure.; Ft= I laws used as the spring posttest measure.

For purposes of ana1.-7.. :est scares were treated separately

for the pupils in the SChDD: we a 7ragrammed approach to instruction

was used. Table 27 shows =ne mes= resmits far those pupils. Table 28

shaws the test results for guas ir the ather six junior high schools.

'Maul ZT

..31JNIOR HIGH CORRECIDEt, J6.a. PROGRAMED INSTRUCTION
COMMISUES M- Akin Pan' TEST RESULTS

tIN MIE 711-47. 3EADING, 'MST

Pzetest. Tram A. Posttest Form B
Grade Sex lif lean Z1 r t Mean SD

9 Boys 12 3.95 15 3.95** 4.98 2.39

9 Girls 13 4,14 1. _al. 1.54- 4.78 2.47

8 Boys 17 3_94 .4_,TI _SI 4.55*k 5.07 2.35

8 Girls 7 3-DD 2,,B1 .75 1.95 4.23 2.36

7 Boys 1D 2,D9 1.'21, .97 4.95** 3.30 1.97

7 Girls 9 2.34 1.5T .aa 3.63** 3.47 1.28
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,"121.1).-AL ZO

JUNIOR dIGH CORRECTIVE READING
COMPARISON OF PRE AND POST TEST RESULTS

ON THE GRAY ORAL READING TEST

Grade Sex N

Pretest Form A

r

Posttest Form B

Mean SD t Mean SD

9 Boys 36 5.00 2.22 .87 5.71** 6.41 2.92

9 Girls 34 5.34 2.61 .89 4.96** 6.59 3.13

8 Boys 79 4.66 3.10 .88 595** 5.68 3.08

8 Girls 48 5.48 2.64 .89 4.57** 6.40 3.10

7 Boys 61 3.14 1.93 .92 -6.19** 3.97 2.46

7 Girls 48 3.73 2.04 .93 4.38** 4.35 2.51

** P.01

Table 27 reveals that four of the six subgroups under study in the

junior high school using programmed instruction improved by over one grade

equivalent according to the Gray Oral Reading Test. One subgroup, seventh

grade girls, had a difference in mean scores of almost one grade equiva-

lent. The ninth grade girls showed the smallest amount of gain, approx-

imately two-thirds of one grade equivalent. The differences in mean grade

equivalent scores for four of the six subgroups were found to be

statistically significant.

Table 28 reveals that three of the six subgroups under study in six

junior high schools had mean gains in excess of one grade equivalent on

the Gray Oral Reading Test. The smallest amount of gain shown by any of
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the six subgroups was that of the seventh grade girls, approximately

six-tenths of one grade equivalent. In all of the six cases, the

differences in mean scores were found to be statistically significant.

It is interesting to note that differences in mean scores between

pretest and posttest increased from seventh to ninth grade.

Questionnaire to Junior High Principals

During Hay, a questionnaire with some items pertaining to corrective

reading instruction was sent to each of the principals of the seven Title

I junior high schools where corrective reading classes were held. A copy

of the questionnaire is included in Appendix A of this report. All seven

of the principals returned completed questionnaires.
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TABLE 29

RESPONSES OF JUNIOR HIGH SCHOOL PR1NCITAIS
VALUE OF TITLE I CORRECTIVE READING IIISMCMCIN

Number .of ?1--i-nt-tprels Ciiwfag Each Response

31=7:

Area Where Value Resulted Much Moderate little Niznie Da Sot Know

Increase in pupils' reading
competence

Increase in pupils' reading
for enjoyment

Pupils' attitude toward
reading

Pupils' attitude toward
themselves

Improvement in the
overall reading program

3 3 1 o) o

2 2 2 1 1

3 2 a a 1

2 3 1 01 I

1 4 2 M 0

Devising effective techniques
for teaching reading 4 1 2 0

All responses combined (%) 36% 36% 227h

Responses to items pertaining to the wIne mit tile amstrmetiam to

pupils and the over.11 reading program laave teem sniz'onnizeff farabte 23.

Six of the seven principals indicated !that lot% tie:strew:tilts era

recommendations from teachers and the sendixis seirarrel ware witiafilmF to

identify pupils in need of corrective meaddavg.. lame: sequem

indicated that both oral and silent reading tests mere (melt Setr firrther

screening after identification and 'prior tm piereszeritt tat' tine program_

Six of the seven principals indicated that tthey fieltiittimer reasonable,

within the present junior high school schedurdmis systmnar =phase pupils



out o corrective rea:-:,:Lnz, s: pa-t7i-'s reading impravene

warrants it. One felt

of semesters. Four of the nevem

Se phased oat ooly az the eon

Imcipais responded Su 11 the presexrt

guidelines for operating a r.Drrev=ve readimg praigram ALL the junior

high level were satisfactry 1- moms: resmects, while two said they

needed some revision and one gave mc =talon.

Questionnaire to Junior Bigh Correcrt 10.adima. Teachers

During May the corrective readEmg reme.liers vete asked tn respond

to a questionnaire with items perze, to changes in the following:

pupils' skills and attitudes; _ssTlizm4-fam, selection, and diagonals:

the teacher's own backgrormi; a-mf the extemt of ase af certain voltergidals

and equipment. Ten of the twelve jumier hi gh. corrective reading teachers

returned completed questionnaires. A, oppF af the

cluded in Appendix A of this re'pnrt.

The questions regarding latkatrazed Indicated that five

of the ten teachers responding 'had cammleted twelve ar mare graduate hams

in reading instruction. Tan teaChers reported that they bad Inas than

two graduate hours in readimg instruction T. reaching eammective

reading for the first tine and foor imdfcated that they bad taught =amen-

tive reading for two ant mine-half seats or sore. Seven of the rancho=

reported that they bad attended at least ame cr 'dte Title I sumer mark

shops provided for corrective readimg teaChers.

worksh3ps.

had attened larth
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Items pertaining tc selectzon of pupils, organization of classes,

an.: use of tests and materials were designed largely for the purpose pf

providing information to be used in making decisions about mmimmairri*Ir

or modifying the program. Responses to questions regarding use of ma-

terials and equipment indicated a wide variety in use. Very few rif rhe

fourteen items listed on the questionnaire were used regularly by

majority of the ten teachers, although most of them were uset regularly

by same teachers.

Responses of the junior high corrective reading teachers regmrting

the value of their corrective reading classes in specific areas axe

shown in Table 30. The ratings are high for improving pupils' skills

and pupils' attitudes toward themselves and reading. The ratings are

less positive regarding attitudes toward school and teachers. Very few

positive responses were given regarding the value of the program in

increasing attendance or decreasing dropouts.



:2A3LE 3

;ILES=NNAIRE RE=3E3 BY CORRECTIVE READING TEACHERS
1EGAR11ING VALUE OF TITLE I. CORRECTIVE READING INSTRUCTION

Number of Teachers Giving Each Response
N-10

..lch Moderate Little
Do no t No

None Know Response-e Value aesulLed

1731FL--ivina pupils' reading

.r.,..--aprehmrm_an and word 3 0 0 1 1

skills

-AU1-21-ag. 7up.1.13 atzizadta. 2 1 0 0 2

,=saan±" themselves

airravAng dist attitudes
misaani reading

3

7

0

0

0

0

0

0

2

2pupils attitudes
_iLIj aereral and teacher s

1 1 2 1 3 2Llng attendance and
-.ziesad:ag dropouts

3 5 0 0 0 2aer-f-devised techniques

337. 35% 57. 2% 77. /..87.

.amechilng reading

arrees combined

II

El
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COITENTS ON RESULTS

The first objective of the corrective reading program was to improve

word recognition skills and comprehension by at least one grade equivalent

as indicated by standardized tests of reading achievement and as noted by

teachers. If an improvement of one grade equivalent is the goal, then

from the pretest in November to the posttest in May, results there should

be a gain of six months grade equivalent to correspond with the six months

between tests. At the elementary level, reading gains ranged from a low

of less than one month for fifth grade girls to a high of four and one-

half months for sixth grada girls. Gains in vocabulary test results

ranged from a low of less than one month for third grade girls to a high

of five montEs for fifth grade girls. For the junior high level, gains

ranged from about six-tenths of one grade for seventh grade girls to one

and four-tenths grades for ninth grade boys. The first objective, as

stated, appears to have been only partially obtained at the elementary

level while at the junior high level it was met or exceeded.

The second objective, to increase reading for enjoyment, apprecia-

tion, and information as indicated by teacher observations, is very

difficult to assess. Case studies compiled by counselors provided some

insight into this area. Thirteen case histories of students Phased out

of reading revealed "a great deal of progress in many different areas."

However, the seven case histories of pupils still in the reading program

are not as optimistic. They relate that many outside problems impinge

upon the student to make reading progress very difficult. A majority of

teachers reported improvement in their students' reading for enjoyment.
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Perhaps this objective is closely related to the third objective of

improving pupils' attitudes as indicated by teacher observations and pupil

responses. It follows that if a pupil's attitude is good, he will find

greater involvement in the reading process. Behavior ratings by elemen-

tary regular and reading teachers show gains from the fall rating to the

spring rating. A decided majority of teachers reported attitude improve-

ment. While these gains were not statistically significant, they were,

nevertheless, gains. Pupil opinion, as sampled by fifth graders in

corrective reading, does not show a gain from.fall to spring. This is

an area whdre further investigation would be desirable. Whether there

has been a true improvement of pupil attitude remains in question.

The last and final objective, to improve the overall reading

programs in participating schools as indicated by responses of principals

and teachers, was favorably reported. A large majority of teachers and

principals at both elementary and junior high levels indicated improve-

ments had been made in the overall reading program in use of effective

instructional techniques and in attitudes. Most areas were rated as

moderately or much improved.



Rationale: Random selection would delega e this responsi-
bi ity to 4. mechanical process. Each student or block of
students of a given ethnic group and/or geographical area
would have an equal chance to be assigned to a given school.

d) Inner-outer Neighborhood Selection (Concentric Circles)

This plan would establish "inner-neighborhoods" and "outer-
neighborhoods" for each school. The inner-neighborhood
boundary would circumscribe the area adjacent to the school.,
The boundary line of the inner-neighborhood would be deter-
mined by expanding the inner-neighborhood until the desired
percentage of the indigenous student population is achieved.
The outer-neighborhood student population would be bused to
the nearest school or schools according to the ethnic percent-
ages needed at these schools to achieve racial balance.

Rationale: The inner-outer neighborhood plan would allow
iFO.WW77vho live closest to school to walk and would bus those
who live farther away.

e) Inner-outer Neighborhood Selection (Radial Sections)

An inner-neighborhood core, composed of a few blocks in
each direction from the school, would be established.
Students living in this area would go to the neighborhood
schools. The outer neighborhoods would be divided into X
number of sections ( the number dependent upon the number
of schools designated as receiving schools ). The radials or
boundaries of each section would be adjusted to delimit the
desired percentage of students who would be bused to re-
ceiving schools and those who would attend the neighborhood
schools.

Rationale: This plan provides for the retention of neighbor-
E-Eod ties in both inner and outer neighborhoods. It allows
those who live nearest to attend the neighborhood school, and
it retains neighborhood identification through planned busing
of large neighborhood groups to a receiving school.

7. Integration Assessment

The schools are attacked often for not adequately assessing the
effectiveness of educational innovations and change. There are
numerous reasons why evaluative information is sketchy, among
the critical ones are the difficulty to control variables and the
lack of adequate research funds. The Task Group believes the

55
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'n AND EDUCATION

Con3,1tant and teaching services were made available in certain

4n tl , IL:14- I project. Ar ;-.. was one of the curriculum

nre7s selecte,I. By provieiin:; special art teachers, art scholarships,

aad a...T.ditional supplies f'r elementary schools in the target area, it

',TES

,

that the programs of art instruction would be enhanced.

OBJECTIVES

Lie a better balanced program of art activities with

er variety of art media in the classrooms.

increase compe:ence in art instruction of classroom teachers.

Tc increase children's ability to express themselves through

t .

PROCEDURES

Three special art teachers were assigned to work with classroom

teachers in the twenty-four Title I elementary schools. The art teachers

'were in the buildings on a planned schedule. In this way they were

available at scheduled times to help the cla:-sroom teachers plan and

work toward a balanced art program. In-service education was available

for teachers without their having to leave the classroom. The teachers

and children were given opportunities to use art materials not used

eviously and. to learn additional uses for known media. Additional art

supplies were furnished to teachers in the twenty-four elementary

schools at a cost of 20 cents per pupil.
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Art scholarships were pr sented to a total of eighty-eight children

in fifth and sixth grades and fourteen in junior high school. Forty-

four recipients of the scholarships attended classes at the Wichita Art

Museum, and fifty-eight attended classes at the Art Association Galleries.

Seven of the childlen were parochial school pupils representing six

parochial elementary schools. A ide variety of subject matters and

several art media were utilized in the classes. Media expenses were

provided for each pupil.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of

the Title I project. Non-test sources of evaluation data included

records and questionnaire responses. Records were kept throughout the

year by the three art teachers serving the twenty-four elementary schools.

A survey of the regular classroom teachers was conducted in April. The

survey provided information about the extent certain art media and

activities were utilized in the classroom. Questionnaires were developed

and submitted in May to the Title I elementary school principals and to

all first and fifth grade teachers in twenty-one schools and third grade

teachers in thirteen schools. Certain questions in each of the question-

naires to principals and regular teachers pertained to the art instruction.

Cop'.es of the questionnaires are included in Appendix A of this report.

Personnel at the two institutions where the art classes for scholarship

holders were held were requested to submit information about the art

experiences provided for the recipients.



PRESENTATION OF DATA

The following tables present information obtained from questionnaire

responses of regular classroom teachers, art teachers, and principals of

Title I elementary schools.

TABLE 31

ART PROGRAM RESPONSES OF REGULAR CLASSROOM TEACHERS

N = 427
Less than About 50 About More than

How much time each 50 min. minutes 100 min. 100 minutes
week do the children No. % No. % No. % No. %
in your room spend
in art activities? 18 4 119 27 229 53 59 13

How often do the
children in your
room participate More than
in teacher directed once a
activities that util- week
ize the following? No. %

Crayons

Oil base clay

Paper cutting

Tempera

Finger painting

Water colors

Once a Twice a
week month
No. % No. %

Once a
month
No. %

Less than
once a
month
No. %

167 39 117 27 74 17 52 12 16 3

28 6 28 6 17 3 34 7 287 67

More than Less than
once a Once a Twice a Once a once a
month month semester semester semester
No. % No. % No. No. % No. %

157 36 129 30 82 19 39 9 19 4

92 21 86 20 133 31 77 18 38 8

11 2 21 4 50 11 154 36 184 43

36 8 86 20 112 26 64 14 115 26



More than
once a
semest:cr

Once a
semester

Once a
year

None this
year

Have
never

No. % No. % No, % No. % No.

Water base clay 26 6 107 25 158 37 78 18 52

Paper mache 27 6 71 16 138 32 130 30 58

Murals 62 14 114 26 107 25 100 23 40

Media used in Yes No Yes No

murals activities: No. % No. % No. % No.

Yarn and burlap 47 11 253 59 Cut paper

Tempera 218 51 90 21 Crayon

Chalk 83 19 217 50

%

12

13

9

%

173 40 131 30

191 44 112 26

Once a None

month or Twice a Once a Once a this

more semester semester year year

No. % No. % No. % No. % No. %

Picture planning 278 65 82 19 28 6 16 3 20 4

Media used in
picture planning Yes No

activities: As: 72 Eat. 72

Water colors 218 51 173 40

Tempera 262 61 138 32

Pencil 137 32 256 59

Crayon 383 89 20 4

Chalk 149 34 245 57

Yes No
No. % No. %

Charcoal 46 10 343 80

Cut paper 328 76 71 16

Torn paper 175 40 219 51

Yarn 145 33 247 57



childran who visited !The A.rt

Museum or the Art Association Galleries:

Yes No

No. % No. %

115 26 305 71

Discussion of artists and/or their works:

Yes No

No. % No %

271 63 144 33

Not all teachers responded to every question above; therefore, percents

for each separate activity or media used will not in nost cases total

one hundred percent.
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TABLE 32

RESPONSES OF REGULAR CLASSROOM TEACHERS IN TITLE I ELEMENTARY

SCHOOLS CONCERNING ART INSTRUCTION AND EDUCATION

N= 120

Question

Number of Percent of

Responses Total

Have you had any contact this year

with thL Special Art Consultant
provided by the Title I program?

(a) Yes, as a consultant and/or

demonstration teacher

(b) Yes, actually providing art
instruction for pupils in

my class

16

35

13

29

(c) Yes, both (a) and (b) 54 45

(d) No, not this year 15 12

Have you received additional
materials for art instruction
through the Title I prograna

(a) Yes, they have been very
helpful 51 43

(b) Yes, but they have been of

little help 7 5

(c) No 36 30

(d) Do net know 21 18

Left item blank 5 4

Has a pupil from your classroom

been the recipient of ond of the

Title I art scholarships for

Saturday art classes?

(a) Yes 15 12

(b) No 103 85

Left item blank 2 2
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What changes in the scholarship pupil

have been apparent results of the

Saturday art classes?

(a) Increased interest in art
activities 5

(b) Improved skill in art work 0

(c) Both (a) and (b) 7 5

(d) No apparent changes 4 3

(e) Decreased interest in art 0 0

activities

TABLE 33

RESPONSES OF REGULAR CLASSROOM TEACHER IN TITLE I ELEhENTARY SCHOOLS

CONCERNING THE VALUE TO CHILDREN OF TITLE I ART INSTRUCTION

N 120

Area of Value

Number of Teachers
Selecting Each Response

W0 U3

a 0
0.

4.1 M W
M 0 W

Z cd

0 0 0 0
Z A Z

Enabling you to provide your pupils

with more creative experiences in

the field of art

Enabling you to better develop your

pupils' awareness of our cultural

heritage

Enabling you to conduct art activities

better suited to improving your pupils'

self concepts

All responses combined (%)

65 30 5 0 0 20

14 35 33 12 4 22

45 39 10 3 1 22

35 29 13 4 1 18
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TABLE 34

RESPONSES OF PRINCIPALS IN TITLE I ELEMENTARY SCHOOLS CONCERNING

THE VALUE OR IMPROVEMENT OF THE TITLE I ART PROGRAM

N=22

Area of Velue or Im rovement

Number of Principals
Selecting Each Response

W
0

,-1
0>
4U0Z

fa

vI
0>
0
4./

0k
4)
'0
0
Z

(I)
Z

1-1
03
>.
0

l'4
41
4614
1 4

u
0

r4
M

0a

440
0 0 1

CO

p4 Ei vIVWCOM
r4 CO bl) ISI

0 04 0 0
0 .14 No 41.14 0 04 H
U ,A
m 4.1 m 4.1

k 4'4 144
% 03 4 W
Z od " II

Increasing the variety of art media
used in the classroom

Increasing the number of different
kinds of classroom art activities

Improving children's ability to
express themselves in art

Improving the classroom teacher's

competence in art instruction

Improvenent resulting from
additional art supplies provided

Improvement in skills and attitudes

of recipients of art scholarships

All responses combined (%)

12

10

8

8

5

4

36

7

10

12

11

11

9

45

1

1

2

5

9

15

1

1

0

0

0

0

2

0

0

1

0

0

2

0

0

0

1

0

0

oft,
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TABLE 35

ENROLLMENT IN ART SCHOLARSHIP PROGRAM UNDER TITLE I

Attendance Center

Public
Elementary

Number of Students Enrolled
Public

Jr. High Parochial Total

Wichita Art Association
First Semester 24 0 0 24

Second Semester 19 8 7 34

Wichita Art Museum
First Semester 22 0 22

Second Semester 16 0 22

Total 81 14 7 102m.
A composite report was made by the three special art teachers.

Materials or media used during the.year included crayons, cut paper,

water colors, tempera, clay, paper mache, burlap and yarn, plaster,

chalk, tissue paper, charcoal, tile mosaic, and seed mosiac. Activities

engaged in during the year were coloring, paper cutting, painting, draw-

ing, pasting and molding.

The three special art teachers were of the opinion that regular

classroom teachers had improved as a result of assistance provided by

Title I. Also, they commented that children seemed to be less rigid,

had a sense of security, and enjoyed creating things of their own.

Needs identified by the special art teachers were three in number.

They felt that greater flexibility was needed to allow the disadvantaged

child to improve his self-image. More effective means of displaying

children's art work were needed. Thirdly, it was believed that the total

art program should include more art appreciation, more art history, and

more teacher conferences.



63

One of the objectives of the art instruction was ix provide a better

balanced program of art activities in the classroom. Title I art teachers

and principals agreed that improvement was shown in the variety of art

media used and the different kinds of activities performed by students.

Table 31 illustrates the many types of activities that were pursued and

the many types of media that were used. The second objective, to increase

competence in art instruction of classroom teachers, was apparently met.

Nineteen of twenty-two principals saw improvement in the teachers'

competence.

The final objective was to increase children's ability to express

themselves through art. Twenty of the twenty-two principals felt that

this objective was met. Ninety-five of one hundred and twenty classroom

teachers lelt that students had been helped to become more creative.

The scholarship art program was limited in its scope of coverage in that

only one hundred and two students were enrolled throughout the school

year; however, of the seventeen teachers who had students enrolled in

the Saturday art classes, thirteen felt that the students had improved

in skill or interest or both as a result of the class.

AY,*

a a

J
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PHYSICAL EDUCATION/RECREATION

One of the objectives of the Title I project was to improve the

physical health of children in economdcally impoverished areas. Closely

related to improveuent of physical health is the improvement of physical

skills. It was felt that an increase in teaching services and additional

expendable equipuent and supplies were needed in the Title I elementary

schools to help overcome health deficiencies in children.

OBJECTIVES

1. To improve the physical fitness of children.

2. To inprove the attitudes of children toward physical education.

3. To improve the overall physical education program in Title I

schools in a better balanced program of activities.

4. To improve the physical education teaching competence of

classroom teachers.

PROCEDURES

Six physical education instructors were employed to provide services

to the Title I elementary schools. The six instructors implemented a

well-planned program of instruction in grades 3 - 6 on a scheduled

school-to-school basis. Each schOol was visited by an instructor

minimum of once per week and in some cases every day. Classroom teachers

worked along with the instructor in following the program of instruction'.

Activities taught included those designed to develop Skills, rhythm,

body control, endurance and strength.
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Additional expendable equipment and supplies such as basketballs,

volleyballs, soccerballs, footballs, softballs, tetherballs and jumping

ropes were purchased for use in each elementary school. A total outlay

of $2,400 was spent for additional equipment and supplies.

EVALUATION STRATEGY

Both test and non-test sources of data were used in the evaluation

of the physical fitness services. The American Association for Health,

Physical Education, and Recreation (AAHPER) Youth Fitness Test was

administered in the fall and again in the spring to pupils in the twenty-

four Title I elementary schools. Two third grade classes and four

classes in each of grades 4-6 provided test results for evaluation

purposes. The fourteen classes represented fourteen different Title I

schools.

Non-test sources of evaluation data included anecdotal and other

records and the professional opinions of the physical education teachers,

principals, and regular classroom teachers. Questionnaires were developed

and submitted in May to the six physical education teachers, the twenty-

four elementary principals, and regular classroom teachers from grades

one and five in twenty-one of the twenty-four schools and grade three

in thirteen schools. The questionnaire to physical education teachers

pertained to the Title I physical fitness program only. Certain questions

in the questionnaire to principals and teachers pertained to the physical

fitness program. Copies of the questionnaires are included in Appendix A

of this report.
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PRESENTATION OF DATA

The AMBER Youth Fitness Test is composed of a series of exercises

including pull-ups, sit-ups, shuttle race, 50-yard dash, softball throw,

standing broad jump and 600-7ard run-walk. Modified pull-ups were substi-

tuted for pull-ups for girls. Tables 36 through 43 contain the means and

standard deviations for both fall and spring performances on each exercise

in the test for both boys and erls in grades three through six. National

MOTES are available for the tests giving percentiles for each age group

of boys and girls starting with age ten. Percentiles for the third,

fourth, and fifth grades were based on age ten group,-sixth grade on age

eleven group. Pupils from at least one grade in each of the fourteen

sChools that participated are included. For the groups whose mean age

appeared to be near enough to ten years the mean scores were converted

to percentiles for a mythical pupil of the mean age for the group. The

change in percentile rank for the mean scores converted in this way

Should give some idea of the portent of the groups' mean gain. 'In those

exercises involving numbers or distances positive change represents

improvement, labile negative change represents improvement in those exer-

cises measured in seconds. In most cases, improvement was shown in mean

scores for with of the exercises.

Tables 40 and 41 include columns showing the differences in the

fiftieth percentile points for 10 and 11 year olds for each exercise.

Tables 42 and 43 show the differences for 11 and 12 year olds. These

values should be an estimation of an "expected" amount of change for an

"average" child in one full year at that age. Although too much importance
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should probably not be placed on these values, the values do give another

indication of the meaning of the changes in mean scores. The pretest

and posttest were administered at the beginning and end of the school

year. Consequently, the observed gains represer,t only a seven or eight

month period instead of a full year.
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TABLE 36

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR THIRD GRADE GIRLS

N 111 15 Mean Age = 7.93

Measure Pretest Posttest Gain

Mod. Pull-ups (number)
Mean 7.27 11.00 +3.73

SD 6.70 8.85

Sit-ups (number)
Mean 25.67 .27.80

SD 17.94 18.02

Shuttle Race (seconds)
Mean 13.41 11.93

SD 1.62 1.09

+2.13

-1.49

50-Yard Dash (seconds)
Mean 10.67 9.57 -1.10

SD 1.39 1.06

Softball Throw (feet)
Mean 39.93 41.60 41.67

SD 13.56 18.19

Broad Jump (inches)
Mean 44.37 49.43 4.5.06

SD 6.53 8.42

600-Yard Run-Walk (seconds)
Mean 206.00

SD 60.98

202.40
24.45

-3.60
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TABLE 37

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR THIRD GRADE BOYS

VW"

N go 18 Mean Age go 8.56

GainNMasure

Pull-ups (number)

Pretest Posttest

Mean 1.72 1.94
SD 1.24 1.79

Sit-ups (number)
Man 20.44 .44.61
SD 11.01 16.05

Shuttle Race (seconds)
Mean 12.20 11.49
SD 0.87 0.97

50-Yard Dash (seconds)
Man 9.76 9.12
SD . 1.08 0.78

Softball Throw (feet)
Mean 58.11 64.89
SD 14.53 14.70

Dread Jump (inches)
Man 47.53 56.25
SD 13.04 6.27

600-Yard RunaDalk (seconds)
Mean 223.56 200.78
SD 31.83 28.60

+ 0.22

- 0.64

+ 6.78

+ 8.72

-22.78
El
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TABLE 38

RESULTS OF AAHPER YOUTH FITNESS TEST

FOR FOURTH GRADE GIRLS

N im 26

Haasure

Hbd. Pull-ups (number)

Pretest

HMan Age

Posttest

Haan 22.96 28.62

SD 23.99 20.14

Sit-ups (number)
Mean 25.23 .32.96

SD 15.26 15.76

Percentile 37th 55th

Shuttle Race (seconds)

Haan 14.67 13.79

SD 1.48 2.26

Percentile 4th 6th

50-Yard Dish (seconds)

Mean 8.93 8.90

SD 1.93 0.77

Percentile 34th 35th

Softball Throw (feet)

Man 44.46 45.46

SD 7.47 10.02

Percentile 34th 35th

-Broad Jump (inches)
Man 46.69 52.85

SD 5.40 8.50

Percentile 10th 35th

600-Yard Run-Walk (seconds)

Mean 217.46 196.92

SD 53.02 32.97

Percentile 7th 16th

9.27

Gain

+ 5.65

+ 7.73

418

- 0.87

+ 2

- 0.03

+ 1

+ 1.00

+ 1

+ 6.16

+25

-20.54

+ 9
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TABLE 39

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR FOURTH GRADE BOYS

N 27 Mean Age m 9.37

Measure , Pretest Posttest Gain

Pull-ups (number)
Mean
SD
Percentile

2.11
2.57
45th

2.67
3.01
53rd

+0.56

+ 8

Sit-ups (number)
Mean 23.07 37.93 +14.85

SD 17.78 27.33

Percentile 20th 46th, +26

Shuttle Race (seconds)
Man 12.34 11.54 -0.80
SD 1.28 0.92

Percentile 13th 39th +26

50-Yard Dash (seconds
Mean 9.35 8.71 - 0.64

SD 0.72 0.69

Percentile 13th 30th +17

Softball Throw (feet)
Mean 74.63 84.22 +9.59
SD 22.80 15.73

Percentile 17th 30th +13

Broad Jump (inches)
Mean 51.06 56.85 +5.80
SD 6.42 4.67

Percentile 10th 27th +17

600-Yard Run-Walk (seconds)
Mean 215.07 191.70 -23.37

SD 38.62 48.58

Percentile 5th 9th 14



RESULTS OF

72

TABLE 40

AAHPER YOUTH FITNESS TEST

FOR FI H GRADE GIRLS

N is 16

Meaoure

Mod. Pull-ups (number)

Pretest Posttest

Mean Age Is 10.12

Gain Difference in
ational 507.11e

Rank of 10 and 11
Year Old Girls

Mean 12.13 23.25 +11.13

SD 8.18 8.38

Sit-ups (number)-
Mean 27.88 35.06 + 7.19_ -1

SD 14.91 15.08

Percentile 44th 57th +13

Shuttle Race (seconds)
Mean 11.74 11.17 - 0.57 2

SD 0.82 0.68

Percentile 57th 69th +12

50-Yard Dash (seconds)
Mean 8.92 8.19 - 0.73 1

SD 0.55 0.62

Percentile 35th 61st +26

Softball Thraw (feet)
Mean 52.13 63.00 +10.88 +9

SD 19.10 14.29

Percentile 55th 73rd +18

Broad Jump (inches)
Mean 54.34 56.41 + 2.06 +3

SD 7.52 17.14

Percentile 40th 50th +10

60044rd Run.Nalk (seconds)
Mban 199.94 185.75 -14.19 +1

SD 63.46 , 15.72

Percentile 16th 27th +11
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TABLE 41

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR FIFTH GRADE BOYS

N=22

Measure

Pull-ups (number)

Pretest Posttest

Mean Age = 10.36

Gain Difference in
National 50%ile
Ranks of 10 and 11
Year Old Boys

Mean 2.45 3.18 + 0.73 0
SD 2.59 3.45
Percentile 47th 57th +10

Sit-ups (number)
Mean 49.73 44.73 - 5.00 +5
SD 37.96 31.64
Percentile 58th 53rd - 5

Shuttle Race (seconds)
Mean 11.32 11.41 + 0.10 - .1
SD 0.71 1.16
Percentile 47th 45th - 2

50-Yard Dash (seconds)
Mean 8.12 8.78 + 0.65 -.2
SD 2.04 1.19
Percentile 54th 26th -28

Softball Throw (feet)
Mean 77.82 88.55 +10.73 +15
SD 29.05 23.56
Percentile 19th 34th +15

Broad Jump (inches)
Mean 55.48 59.86 4.4.39 +2
SD 14.32 8.17
Percentile 25th 34th + 9

600-Yard Run-Walk (seconds)
Mean 187.59 176.77 -10.82 -6
SD 71.52 52.30
Percentile 10th 20th +10

MI"
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TABLE 42

REHM'S OF AAHPER YOUTH FITNESS TEST
FOR SIXTH GRADE GIRLS

Mean Age = 10.81

Measure

Mod. Pull-ups (number)

Pretest Posttest Gain Difference in
National 50%ile
Ranks of 11 and 12
Year Old Girls

Mean 20.57 25.33 4.4.76

SD 16.85 12.65 .

Sit-ups (number)
Mean 27.14 35.67 + 8.52

SD 15.00 12.21

Percentiles 4let 58th +17

Shuttle Race (seconds)
Mean 11.44 12.26 + 9.56 -.1

SD 1.01 1.77

Percentiles 59th 26th -33

50-Yard Dash (seconds)
Mean 9.24 8.19 - 1.06 - . 2

SD 1.02 0.69

Percentiles 15th 56th +41

Softball Throw (feet)
Mean 56.29 67.14 +10.86 +5

SD 14.23 19.52

Percentiles 43rd 66th +23

Broad Jump (inches)
Mean 53.52 62.43 + 8.90 +2

SD 7.25 6.80

Percentiles 25th 65th +40

600-Yard Run-Walk (seconds)
Man 232.24 189.48 -42.76 0

SD 39.63 21.21

Percentiles 6th 30th 424
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TABLE 43

RESULTS OF AAHPER YOUTH FITNESS TEST
FOR SIXTH GRADE BOYS

N = 27 Mean Age = 11.19

Measure

Pull-ups (number)

Pretest Posttest Gain Difference in
National 507.ile
Ranks of 11 and 12
Year Old -Boys

Mean 2.67 2.37 - 0.30 0

SD 2.87 3.20

Percentile 51st 48th - 3

Sit-ups (number)
Mean 43.30 50.63 + 7:33 44

SD 30.00 25.28

Percentile 48th 58th +10

Shuttle Race (seconds)
Mean 11.73 11.50 - 0.23 - 1

SD 1.47 1.15

Percentile 26th 32nd + 6

50-Yard Dash (seconds)
Mean 8.41 8.40 - 0.01 - . 2
SD 2.01 0.88

Percentile 30th 30th 0

Softball Throw (feet)
Mean 108.78 106.63 - 2.15 +9

SD 27.79 24.00

Percentile 69th 66th - 3

Broad Jump (inches)
Mean 57.70 62.96 + 5.26 44

SD 12.49 5.61

Percentile 25th 50th +25

600-Yard Run-Walk (seconds)
Mean 184.07 172.67 -11.41 -6

SD 75.70 26.66

Percentile 12th 17th + 5
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Four of the six physical education teachers returned completed

questionnaires. Their responses regarding the ways their time was spent

are shown in Table 44.

TABLE 44

RESPONSES OF PHYSICAL EDUCATION TEACHERS CONCERNING

TIME SPENT IN THE TITLE I PHYSIC FITNESS PROGRAM

N I. 4

757. or Less

gas 50-75; 25-50% Than 25; None

Instruction of class
group with teacher
observing or assisting 3 1

Instruction of class
group with teacher
not present 1 3

Instructing small
groups or indiv-
idual pupils 2 2

Assisting teacher in
instructing pupils

Consulting with
teachers about the
P.E. program

Consulting with
teachers about
pupils

1

2 2

1 2

1 1 2

The physical education teachers were asked to compare certain charactcr-

istics of pupils in Title I target area schools with those of pupils in non-

Title I schools. Table 45 shows how the four respondents answered.

!
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TABLE 45

RESPONSES OF PHYSICAL EDUCATION TEACHERS CONCERNING
COMPARISON OF CHARACTERISTICS OF PUPILS IN TITLE I TARGET
AREA SCHOOLS AND PUPILS WHO ARE NOT IN TITLE I SCHOOLS

N ag 4

Characteristics

Number of Teachers Selecting Each Response
M 4.1 4.1 W
,,,,4 W 0.1 '13
v4 00 M 00 4 M
0. id
z ca
0.4.1

0 0
05.0

r4

1 ".14
03 Z
Cf) 0

.4
0644
Z
MO

":$

0
r"4
0

Z W0 O

CO ..4 0 ..-4 w
: 0

..1
0
1.1

CO

W
=
0

.r4 00
Ch II

$4
CO 0:1 0 CO Z cl. "

Health habits 2 1 1

Posture 2 2.

Caring for equipment
and materials 2 1 1

Physical fitness 2 2

Attitude toward
participating in
physical activities 2 1 1

Skill in cooperative
team efforts 1 1 1 1

Skill in competitive
activities 1 2 1

Interest in cooperative
team efforts 1 2 1

Interest in competitive
sports 1 2 1
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One of the questions asked the physical education teachers was as

ollows: "How would you rate the regular classroom teachers in the

schools that you serve 31 the time yag began working as a Title I

physical education teacher?" Also, they were asked to provide a rating

as of the time the questionnaire was completed. At the beginning,

lassroom teachers were rated as lacking in training, experience and

interest to conduct a balanced physical education program. At the end

of the school year the teachers were rated as having suff$cient interest

but still needing training and experience.

The physical education teachers were asked whether the schools

they served had the needed facilities and equipment at the time they

began working as Title I teachers and also at the time the questionnaire

vas completed. The schools were rated as having neither adequate

facilities nor equipment at the beginning. As of the end of the school

year, the schools were rated by one teacher as having adequate facilities

but not adequate equipment. One teacher indicated adequate equip:cant but

not adequate facilities. We teachers rated their schools as having

neither adequate facilities nor equipment.
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One of the questions asked physical education teachers related

to the value of the Title I physical education program to pupils and to

the curriculum. Table 46 shows the responses of the four teachers who

returned questionnaires.

TABLE 46

RESPONSES OF PHYSICAL EDUCATION TEACHERS CONCERNING
THE VALUE OF THE TITLE I PHYSICAL EDUCATION PROGRAM

Area of Improvement

N = 4
Number of Teache s Selecting_Esch Response
Much Moderate Little No Do not
Value Value Value Value Know

Improving physical
skills of pupils 2

Developing and implementing
a program of activities in
each classroom 2 2

Correlating physical educa-
tion, science, and health
curriculum 2 1 1

Improving health habits
of pupils 1 2 1

Improving pupils attitudes
and self-concepts * 2 1

* One teacher did not respond to question
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Completed questionnaires were returned by twenty-two of the twenty-

four principals. Principals were asked to rate the value of the Title I

physical fitness program in four different areas. These areas and their

ratings are shown in Table 47. It can be seen that more than sixty-five

percent of the combined responses for all four areas place a medium or

higher value on the area being rated.

TABLE 47

RESPONSES OF PRINCIPALS CONCERNING VALUE TO

CHILDREN OF TITLE I PHYSICAL FITNESS PROGRAM

Are of Im rovement

Improving children's
physical fitness

Providing a better
balanced program
of activities

Improving the
physical education
teaching competence
of classroom teachers

Additional physical
education supplies
and equipment

N am 2
\

Much
Value
No.

:

Little
Value
No %

No
Value
No 7

No
Response
No.%

Moderate
Value
No

10 45 7 31 3 13 2 9

11 50 7 31 2 9 2

4 18 8 36 7 31 1 4 2 9

6 27 6 27 7 31 1 4 2 9
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Regular classroom teachers were asked to respond concerning the kinds

of assistance given by Title I physical education teachers and concerninr,

the value of the assistance. One hundred twenty of the 151 teachers in

the sample ri_turned completed questionnaires. Tables 48 and 49 plesent

the responses of the teachers.

TABLE 48

RESPONSES OF REGULAR CLASSROOM TEACHERS REGARDING
ASSISTANCE RECEIVED FROM TITLE I PHYSICAL EDUCATION TEACHERS

N=120
Has the Title I special physical education
teacher assigned to your building worked
with you and/or your pupils?

Number Giving
Responses Each Response

Yes, as a consultant

Yes, as a demonstration
teacher or helping teacher

1

24

Yes, both as a consultant
and teacher 28

Yes, teaching physical
education for my classroom

No

Did not respond

49

15

3
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TABLE 49

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING

THE VALUE OF THE TITLE I PHYSICAL EDUCATION TEACHERS

N in 120

Area of I r vement

Improving physical
fitness of pupils

Developing and implementing
a balanced program of phys-

ical education activities

Assisting in correlating
physical education, science,
and health curriculum

Improving your competence
in teaching physical
education

Number of Teachers Selectin Each Res onse
Much
Value

Moderate Little
Value Val e

No
V lue

Do Not No

Know Res onse

48 36 13 1 3 19

47 39 13 0 2 19

15 41 24 14 8 18

26 31 21 16 7 19
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COMMENTS ON RESULTS

Results of the AAHPER Youth Fitness Test indicate that progress was

made in improving the physical fitness of pupils in Title I schools.

Gains were shown in mean scores in about seven-eighths of the pretest-

posttest comparisons.

Questionnaire responses of physical education teachers, classroom

teachers, and principals indicate that progress was made toward objectives.

Generally, the respondents believed that pupils' physical fitness, pupils'

health habits, classroom physical education programs, and teacher compe-

tence improved as a result of Title I assistance. Classroom teachers

utilized the services of the physical education teachers, and Most

principals observed a better balanced program of physical education

activities. About half of the principals believed the additional supplies

and equipment were of moderate or much value.

Overall, the test results and opinions of persons involved seem to

indicate that the Title I physical education part of the Title I project

was of significant value to Title I elementary schools.
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logIghamg CHILDREN'S PROGRAM

The provisions of ESEA P.L. 89-10 Title I asamended by P.L. 89-750

included projects to meet the special educational needs of children

living in institutions for delinquent children. The Department of

Special Education of Wichita Public Schools operates educatidn programs

for residents at Lake Afton Boys' Ranch, a resident facility for school

age boys, and Friendly Gables School for Girls, a resident facility

for school age girls. The Juvenile Court administers both institutions

and assigns juveniles to them. Representatives of these institutions

identified needs and suggested activities to be included in this pro-

gram. Primary needs identified were: (1) additional staff to empha-

size specific curricular areas, (2) additional staff to reduce class

size and/or give individual instruction, (3) improvement of attitudes

and self-concepts, and (4) closer home-school-institution cooperation.

In order to help meet these needs, it was decided to employ a

corrective reading teacher and a counselor to work half-time at each

institution and a half-time business education teacher at Friendly

Gables. These personnel were in addition to the educational programs

already provided through the Department of Special Education which

include two teachers at Friendly Gables and three teachers at Lake Afton.

OBJECTIVES

1. Establishment of meanin ful home-school-institution contacts

to facilitate pupils transferring from the institution to

regular school.
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2. Improvement of reading performance.

3. Maintain continuity of regular school courses -- specifically

business education courses.

4. Improvement of educational and vocational aspirations of

pupils through closer counselor contacts.

PROCEDURES

Enrollment at the two institutions was constantly changing. Some

of the pupils were there for several weeks, months, or an entire semes-

ter or more, while others came in one day and were dismissed the next.

Much of the efforts of the counselor and teachers were directed toward

helping pupils make these changes with as little interruption as pos-

sible to the pupil's educational program.

Counseling

The counselor made an effort to reach each pupil as soon as pos-

sible after the pupil's arrival. It was not always possible to get

acquainted with wery pupil. The counseling program can best be

described by listing some of the tasks that the counselor performed.

The counselor assisted in filling out forms for placement centers, sent

transcripts to several schools, wrote letters to superintendents of

homes and private schools, assisted pupils in making out their social

histories for church related and private schools and homes, administered

personality inventories for these institutions, and compiled information

on upward bound pupils. Most of the above tasks were completed in

response to requests of probation officers. In addition, the counselor

visited with probation officers, visited with school counselors

Ii

II
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(especially with the counselor in the receiving school if the pupil

was changing schools), visited with the persons in charge of discipline

problems in the schools, checked with school secretaries on the dates

pupils actually returned to school after their stay in one of the

institutions, attended sone court hearings, accompanied or took some

pupils to the receiving school, arranged pupil's schedule with the

receiving school counselor, and on some occasions visited with teachers

concerning specific problems of the pupil. As the regular school

counselor was a liaison between the school and homesthe counselor in

the Delinquent Children's Program was more frequently a liaison person

between the pupil and the probation officer. Occasionally the counselor

had some communications with members of a pupil's family, but much more

frequently the counselor's responsibilities centered around the pupil,

his problems, and his present relationship with his probation officer

and the courts.

Busing!! Educatiork

Courses in business education were provided at Friendly Gables both

semesters. One teacher, afternoons only, provided instruction in busi-

ness courses. In addition, the business teacher aided the other teachers

at the institution in supervising art activities, physical education

activities, and study hall. Due to the high pupil mobility the schedule

was quite changeable. Generallysbookkeeping, general business, basic

business math, salesmanship, and shorthand were taught from 1:00 to

1:30 p.m., and typing was taught in two sections 1:30 to 2:30 arid 2:30

to 3:30 p,riu Two sections of typing were necessary since only eight

typewriters were available. Instruction during the short period from
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1:00 to 1:30 consisted largely of making assignments and answering

pupils' questions. The number of pupils studying any one subject

during this period was small. For instance, second semester thirty-

four pupils were instructed In typing, five in business math, one in

bookkeeping, two in salesmanship, one in shorthand, one in business.

The number enrolled at any one time and the length of tine each pupil

was in the class varied widely.

Readg

A reading teacher was not obtained until the beginning of the

second semesteroo reading instruction was provided, second semester

only. The reading instruction was mainly corrective, although -ne

class at each institution was made up of pupils whose test results

indicated that they were reading on or near their present grade level.

The teacher spent two days each week at Friendly Gables and three days

at Lake Afton. The classes were organized in five one-hour periods.

Pupils were tested upon entering the institution and grouped according

to reading level. One of the five one-hour periods at each institution

was used for giving individual instruction and testing new pupils.

All pupils in the two institutions were enrolled in reading. A total

of sixty-nine girls and one hundred forty-three boys were tested and .

instructed during the semester. The number in a class at any one time

ranged from six to twelve. Various types of equipment and materials,

such as SRA Reading Laboratories, EAL Controlled Reader, Flash X, work-

books, etc., were used. Speaking and listening skills were taught through

oral reports. Books and some magazines were available to the pupils.

The teacher encouraged pupils to do as much reading as possible.
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EVALUATION STRATEGY

The Gray Oral Reading Test and the reading and spelling sections

of the Wide Range Achievement Test were administered upon entering and,

if possible/upon leaving to pupils in the reading classes. Pupils in

the typing classes were given three-minute speed tests. Non-test

sources of information included four case studies written by the

counselor, individual pupil records kept by the teachers and counselor,

and an "Information for Evaluation" form completed in Vey by the

teachers and counselor. A copy of the form is presented in Appendtm A.

PRESENTATION OF DATA

Tbe following table shows the number of pupil participants in

programs for delinquent children.

TABLE 50

PUPIL PARTICIPATION IN DELINQUENT PROGRAM

Institution

Number of Admissions to Institutions Per Pupil
Total Total Un-
Number of One Two Three Four duplicated
Admissions Tine Times Times Times Count

Friendly Gables 156 109 19 3 0 131

Lake Afton 296 180 40 8 3 231
Boys/Ranch

Combined Totals . 452 289 59 11 3 362



TABLE 51

LENGTH OF COMMITMENT (SCHOOL DAYS) AT INSTITUTION
OF CORRECTION FOR DELINQUENT CHILDREN

Length of Commitment Number of Pupils in Each CateRory
Friendl Gables Lake Afton

1-10 49 97

16-20 41 55

21-30 16 44

31-40 11 25

41-50 6 21

51-60 14 20

61-70 2 11

71-80 2 3

81-90 0 6

91-100 2 1

101-110 5 2

111-120 0 2

121-130 0 1

131-140 0 1

141-150 1 2

151-160 1 1

161-170 0 1

171-180 0 1

No Information Available 6 3

Total Admissions 156 296
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From the above table it can be seen that approximately one-third of

all admissions are for ten days or less. Two-thirds of all admissions

are for thirty days or less.

Follow-up information: The disposition of pupils who were trans-

ferred out of Friendly Gables or Lake Afton Boys' Ranch is shoW.n in

Table 52.

TABLE 52

DISPOSITION OF CHILDREN TRANSFERRED OUT OF
INSTITUTIONS FOR DELINQUENT CHILDREN

MUJAILIMLIIILEAShLgAUSQXY
Di...sition Friendl Gables Lake Afton

Reenter Wichita Public School 78 146

Withdrew or quit school 14 14

Girls Industrial School 10

Boys Industrial School 10

Another school system
in state 10

Reported out of state 10 8

Moved to another town in state 2 9

Hospital or illness 9

Parochial School 1 3

Atchison Diagnostic Center 3

St. John's Military Academy 1

Boarding Rome, Foster Home 1 2

Married 1

Touthville 1

Special School 1

Staying hone 1

Ram away 1

Expelled 1

Death 1

Children's Home 1

Larned State Hospital 1

Total Number Transferred OW; 129 211

No Information Available or Retained 27 85

Total Number of Admissions 156 296
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Transfer lad Reentry Itformation

One of the measures of the effectiveness of a correctional program

is the smoothness with which a transition is made back to the pupil's

own school. The longer it takes for a pupil to get back,the les3 likely

he is to continue in school. Table 53 shows the number of school days

that elapsed between the time a student left one of the institutions

for delinquent children and the tine he reentered his former school or

another school. Weekends and holidays are not counted in these computations.

TABLE 53

NUMBER OF SCHOOL DAYS ELAPSING BETWEEN TRANSFER AND REENTRY
FOR PUPILS ENROLLED IN INSTITUTIONS FOR DELINQUENT CHILDREN

Number of School Days Elapsed
Between Transfer and Reentr

Number of Pupils in Each Category
Frien 1 Gable La e Afto

0 64 141
1 6 6
2 1 1
3 3 1
4 1 0
5 0 4

6-10 1 1
11-15 0 1

16-20 0 0
21-25 0 1
26-30 1 1

Over 31 or Date of Return Unknown 2 2

Total Number of Reentries 79 159

Approximately 907. of all students who are transferred back to their

original school, or to another school, make the transition on the same

day or on the next school day.



92

Recidivism Informacion

Recidivism information was available for the years 1965, 1966, and

1967 for Friendly Gables and for 1966 and 1967 for Lake Afton. Statistics

were not available for the first part of 1968. Table 54 shows the enroll-

ments, number of recommittals, and number of parole violators for each

institution.

TABLE 54

RECIDIVISM INFORMATION FOR INSTITUTIONS
FOR DELINQUENT CHILDREN

1965 120 1967

Friendly Gables

Total enrollment 305 218 156

Number of recommittals 204 42 25

Number of probation violators 42 18 22

Lake Afton

Total enrollment 256 296

Number of recommittals 34 65

Number of probation violators 16 51
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Analysis of Beading Program for Delinquent Children

Information data sheets were returned for 66 girls and 138 boys.

Available information concerning the reading program was gathered from

these sheets. Table 55 shows the numbers of reading classes attended

by these pupils.

TABLE 55

NUMBER OF READING CLASSES ATTENDED BY
PUPILS IN CORRECTIONAL INSTITUTIONS

Number of reading
classes attended

Number of Pupils in Each Category
Friendly Gables

N = 66 ,

Lake Afton
N = 138

None 0 41
1-4 24 18
5-8 22 10
9-12 8 24
13-16 3 13
17-20 8 6
21-24 0 4
25-28 0 5
27-32 1 8
33-36 0 1

37-40 0 4
41-44 0 4

The reading grade placement of students for whom data are available

at the tine of entry into one of the correctional institutions is

reported in Table 56. Three kinds of reading tests were administered:

Gray Oral Reading (GORT), Wide Range Achievement (WRAT) (Reading subtest),

and the Silvaroli Reading Inventory.
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TABLE 56

READING GRADE PLACEMENT OF PUPILS ENTERING A
CORRECTIONAL SCHOOL FOR DELINQUENT CHILDREN

GORT
Placement N=33

Friendly

WRAT
N=19

Number of Pupils in Each Category

Silva-
roli
N=7

Test
Not
Speci-
fied
N=2

Gables Lake Afton
Test
Not

Silva- Speci-
roli fied GORT WRAT
N=8 N=6 N=67 N=62

0.0- 0.9 (Primer) 1 1

1.0- 1.9 2 0 0 0 3 2 0 0

2.0-.2.9 0 3 2 1 8 2 2 0

3.0- 3.9 3 0 3 0 7 7 1 0

4.0- 4.9 4 4 1 1 11 7 1 0

5.0- 5.9 5 3 1 1 8 8 2 1

6.0- 6.9 8 1 1 0 6 13 0 0

7.0- 7.9 3 1 0 0 5 5 0 0

8.0- 8.9 4 4 0 2 8 6 0 0

9.0- 9.9 0 2 0 1 6 2 0 0

10.0-10.9 2 0 0 0 1 4 0 0

11.0-11.9 2 0 0 , 0 1 1 0 0

12.0-12.9 0 0 0 0 1 2 0 0

13.0-13.9 0 0 0 0 2 0 0 0

14.0-14.9 0 0 0 0 0 2 0 0

Reading LeIel
Not Recorded 0 1 0 0 0 1 0 0

Mean Rea&
ing'Grade
Placement 6.4 6.1 -4.0 6.1 6.7 3.4

Grade Range 1-11 2-9 2-6 1-13 1-14 P-5
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This same group of pupils grouped by school grade placement is

presented in Table 57.

TABLE 57

GRADE PLACEMENT OF PUPILS ENTERING A CORRECTIONAL
SCHOOL FOR DELINQUENT CHILDREN

Grade Placement

Number of Pu ils in Each Catesçoyr
Friendly Gables

N = 66
Lake Afton

N = 138

3 0 1

4 0 2

5 0 4

6 0 7

7 6 18

8 18 40

9 16 42

10 19 23

11 6 0

12 0 0

Grade Placement
omitted on form 1 1

Mean Grade Placement 9.0 8.2

Grade Range 7-11 3-10

The data concerning chronological age of children entering

correctional school is shown in Table 58.
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TABLE 58

CHRONOLOGICAL AGE OF PUPILS ENTERING
A CORRECTIONAL SCHOOL FOR DFLINQUENT CHILDREN

Chronological Age

Number of Pupils in Each Category
Friendly Gables

N = 66
Lake Afton

N = 138

10

11

3

2

12 2 16

13 6 17

14 20 51

15 27 49

16 8 0

17 2 0

No Age Reported 1 0

Mean Chronological Age 14.6 13.9

Age Range 12-17 10-15

In summary, the typical delinquent girl appears to be in the ninth

grade, fourteen and one-half, years old and reading about three years

below her grade level. The typical boy appears to be in the eighth grade,

almost fourteen years old, and reading about two years below his grade

level.
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Imagatment in Reading

It was not possible to accurately assess the effectiveness of the

corrective reading program for delinquent children because only a very

limited number of data sheets contained information related to a reading

test given both at entrance and again upon dismissal. The shortness of

enrollment in a delinquent institution is for many pupils a contributing

factor to their not being administered the reading posttest.

Data sheets which showed both pretest and posttest results with

the same test instrument were examined to see what improvement had been

made. There were fourteen sheets available for girls-enrolled at Friendly

Gables. Five of these sheets showed reading grade placement gains of

less than one grade, five showed gains of one year, and four showed gains

of fram one and one-half to four grades. Forty sheets were available for

boys enrolled at Lake Afton; of these, six showed losses in reading grade

placement of .1 to one grade level, seven showed no change, thirteen

showed gains of .1 to one grade level, and fourteen showed gains ranging

from 1.1 to three grade levels.
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Typewritin

Classes in typewriting were conducted for girls at Friendly Gables.

During second semester a total of thirty-four girls were enrolled in

typing. A few of the girls had not had any typing experience while

the remainder had been in typing in their former schools. Beginning

and ending scores on three minute timed writings were reported in gross

words per minute with no penalty for errors. The teacher felt this was

necessary with emotionally disturbed pupils to help minimize frustra-

tions. Typing classes were thirty minutes in length. Two sections

were required since only eight typewriters were available. Table 59

presents data for girls with no prior typing experience. Table 60

presents data for those girls with prior experience.

TABLE 59

GROSS WORDS PER MINUTE GAIN ON THREE MINUTE SPEED
WRITINGS FOR GIRLS WITH NO PRIOR TYPING EXPERIENCE

N = 9

Student

Length of Stay at
Friendly Gables
(school days)

Beginning
Score

Ending
Score

Gain +
Loss -

A 90 0 35 + 35

B 90 0 27 + 27

C 82 0 19 + 19

D 81 0 14 + 14

E 6 0 0 0

F 5 0 0 0

G 3 0 0 0

H 1 . 0 0 0

The mean gain for those students who were in the class for nearly

the whole semester was twenty-four gross words per minute.
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TABLE 60

GROSS WORDS PER MINUTE GAIN ON THREE MINUTE TIMED
WRITINGS FOR GIRLS WiTH PRIOR TYPING EXPERIENCE

N an 25

Student

Length of Stay at
Friendly Gables
(school days)

Beginning
Score

Ending
Score

Gain +
Loss -

,

I 90 25 60 + 35

J 90 24 30 + 6

90 40 45 + 5

55 48 49 + 1

55 16 21 + 5

42 39 33 - 6

0 42 63 63 0

39 27 42 + 15

38 43 46 + 3

28 40 38 - 2

25 13 32 + 19

23 37 40 + 3

23 42 45 + 3

V 22 32 44 + 12

18 40 44 + 4

X 18 43 33 - 10

15 59 59 0

15 25 39 + 14

AA 10 37 53 + 16

AB 9 20 23 + 3

AC 8 13 15 + 2

AD 5 37 37 0

AE 3 38 44 + 6

AF 1 22 22 0

AG 1 16 27 + 11
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Tte mean gain for students with prior typing experience was 5.8

gross words per minute. This is without regard to the time enrolled

in the typing class. Gains ranged from a low of -10 words per minute

to a high of +35 words per minute.

COMMENTS ON RESULTS

The first stated objective of the Delinquent Children's Program

was the establishment of meaningful home-school-institution contacts

to facilitate pupils transferring from the institution to regular school.

By examinatiou of Table 53, which is one indicator for this objective,

it can be seen that about ninety percent of all pupils returning to

school are able to complete the transfer by not later than the next day

after release from Friendly Gables or Lake Afton.

A second objective, improvement of reading performance, is lacking

in real proof Of attainment. There are several factors which enter into

this area, not only to make reading improvement goals difficult to obtain,

but also to make assessment of gains difficult. So many students are

enrolled in the correctional institutions too short a time to either

evaluate them for reading placement or to evaluate them for possible

reading gains. It was shown for the limited number of pupils who had

reading data at both the beginning and end of their stays that the girls

made gains in reading in every case, from slight gains to gains of four

grade levels. The boys showed gains for thirty-four of forty for whom

data were available.
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Another objective was to maintain continuity of regular school

courses, especially business education courses. Classes were provided

in bookkeeping, general business, business mathematics, salesmanship,

typewriting, and shorthand. Again, because of the high turnover rate

among the children, assessment of gains was difficult to evaluate.

Gains were shown in the timed typing tests. Business courses were

provided so that this objective was met.

The last objective was to improve the educational and vocational

aspirations of the pupils through closer counselor contacts. Accord-

ing to counselor reports, the major responsibility seemed to center

around the pupil, his problems and his present relationship with his

probation officer and the courts. Table 52 shows that only fourteen

boys and fourteen girls were listed in the withdrawing or quitting

school category. If the last objective had not been met7one could

have expected the numbers in this category to have been much higher.
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NEGLECTED CHILDREN'S PROGRAM

The provisions of ESEA P.L. 89-10 Title I as amended by P.L. 89-750

included projects to meet the special educational needs of :hildren

living in institutions for neglected children. There are foul institu-

tions of this type in or near Wichita. Th,se are: Maude Carpenter

children's Home, Phyllis Wheatley Children's Home, Wichita Children's

Hone, and Booth Memorial Hospital. Maude Carpenter Children's Home and

Phyllis Wheatley Children's Home are licensed private agencies partici-

pating with United Fund assistance. Wichita Children's Hnme is operated

by the Sedgwick County Welfare Department. All three provide twenty-

four-hour care for dependent and neglected children. Booth Memorial

Hospital which maintains a home and hospltal care for unwed mothers and

infants is a private agency with United Fund assistance. A regular

education program at Booth Memorial Hospital is administered through

the Special Education Department cf the Wichita Public Schools. This

program consists of two teachers and generally tries to maintain as

inch as possible the girls' previous schedule of courses. School age

children in the three children's homes attend Wichita Public Selools.

Representatives of the institutions in cooperation with the Depart-

ment of Special Education and Pupil Service and Curriculum Divisions

of the Wichita Public Schools have identified their most pressing edu-

cational needs. Primary needs identified were: (1) instructional

assistance in spell groups in specific subject areas, (2) opportunities

Ear instruction and/or activities in the areas of music, arts and crafts,

and physical education, and (3) counseling assistance to develup posi-

cooperation.

tive attitudes, improved self-concepts, and close home-school-institutional
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In order to help meet the needs, it was decided to include activi-

ties in corrective reading, counseling and guidance, physical education

and recreation, business education, arts and crafts, and music.

OBJECTIVES

Children's Homes

1. To improve reading performance

2. To enrich specific areas of institutional living by providing

activities in arts and crafts, music, and physical education.

Booth Memorial Hospital

1. To provide instruction in business education.

2. To improve institution-school-home cooperation so that pupils

may continue their educational pursuits with a minimum of

interruption.

3. To reduce the number of pupils who do not continue in school

after the delivery of their babies.

4. To improve attendance of the non-resident pupils.

PROCEDURES

Activities, materials, and supportive services were provided at

each of the institutions according to the need. Some were provided to

only one institution, others to two or three or all four.

Iliul Instruction

A reading teacher was provided at each of the children's homes two

nights per week from six to eight p.m. The type of instruction varied
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from corrective to developmental to individual tutoring. Classes were

organized according to grade and reading level into four thirty-minute

classes at two of the homes and three forty-minute classes at the other.

Most of the classes contained from five to eight pupils,but a few of the

classes contained less than five. Some pupils attended one session per

week and others two depending upon need and other activities such as

ballet or work. Instruction was geared to the individual pupil. A

wide variety of programmed materials, word games, and other reading

materials were used. Some were purchased especially for this activity3

and some were borrowed from the school. Reading or reading readiness

instruction was provided for ninety-seven pupils from preschool to

grade eleven.

Physical Education

Physical education teachers were provided for one two-hour session

per week at each of the three children's homes. The activities were

conducted in the evenings. At one home thirty-minute classes were

organized in groups of eight to twelve pupils. At another, one hour

classes were provided with eight pupils in one and nine in the other.

Activities in these classes included soccer, basketball, shuffleboard,

gym scooters, ping pong, dodgeball, tag games, tumbling, hand baseball,

volleyball, softball, rhythm activities,folk dancing, four square,

relays, rope jumping, circle games, and health education films. At

the third home where thirty-five to forty-five pupils were in the home,

activities were conducted both at the hone and away. Most of the

organized games at the hone were centered around the smaller children.

Older children were taken bowling, swimming, skating, to movies, to

plays, and to car shows.
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ALti A.0.4 Crafts

Two of the children's homes were provided an art teacher and mate-

rials for arts and crafts activities one evening per week for two hours.

At one home classes were thirty minutes long. Some pupils usually

stayed to finish their work while the ne;:t group arrived and began.

Sixty-seven children were in these classes one or more times with an

average of thirty-five to forty children each evening. Forty-nine pupils

attended twenty or more sessions. At the other home the art teacher

worked with the children two at a time in order to more easily develop

close personal contacts and build the pupileself-confidence. Thirty-

five children participated in this program during the year.

Music

A music teacher was provided for two hours each Saturday morning

at one of the children's homes. The program was organized into twenty

minute periods with kindergarten through fourth grade girls first

period, kindergarten through fourth grade boys second period, fifth and

sixth grade boys and girls third period, junior and senior high boys

and girls fourth period, and special groups the last two periods.

Percussion instruments such as tub drums, bongo drums, claves, maracas,

sticks, finger cymbals, and tamborines and melody instruments such as

piano, autoharp, resonator bells, guitars, bass ukeles, and melodicas

were provided. The children were instructed in singing as well as both

types of instruments, and accompaniment while singing. Some part of a

period was often used for listening to music. Hany visual aids were

used. On special occasions all groups sang together. Programs were

presented on holidays and at the home's annual banquet. Seventy-five

children participated in the program.
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Counseling

A full-time counselor was provided. She was scheduled two mornings

per week at Booth Manorial and one day per week at each of the three

children's homes. The other two afternoons were used to make calls,

contacts, collect information, etc. At Booth the counselor served pri-

marily by contacting central administration, local schools, parents, and

agencies. She had approximately one hundred seventy direct contacts

with about seventy pupils from Booth during the year. In their behalf

approximately two hundred contacts were made with school counselors,

registrars, administrators, or teachers. Fifteen contacts were made

with social service or medical agencies and forty-five with parents.

The counselor's relation with pupils from the children's homes was much

the same as a regular school counselor. Being assigned directly to

this group of children, however, gave more tine for collecting infor-

mation, special testing, and actually sitting down with social workers

and supervisors at the home to discuss and to work out solutions to

school related problems.

lininsaa islusatign
The education program at Booth is designed to help girls continue

as nearly as possible the schedule of courses that they were.taking

before entering the institution. Both girls living at home and girls

in residence at Booth attend the classes. The courses were organized

in thirty minute periods and a teacher would often be teaching more

than one course during a period due to the wide variety of courses

needed. Two teachers in till regular education program administered

by the Special Education Department taught courses in English, history,
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geography, sociology, clothing, government, foods, psychology, Spanish,

Latin, home and family, and child care. The Neglected Children's Pro-

gram provided an additional teacher to teach typing, office clerical

practice, business communications, introduction to business, shorthand,

salesmanship, bookkeeping, business math, and basic math. Two type-

writers purchased with Title I funds were used daily in and out of class

by the girls in typing and other girls in the hospital.

EVALUATION STRATEGY

One reading teacher reported scores from the MtCall-Crabbs Stan-

dard Test Lessons in Reading, while another reported results from the

Silvaroli Classroom Reading Invencory. Five-minute time tests were

given to girls in typing upon entering the classes at Booth and,if pos-

sible,upon leaving. Speed tests in shorthand for three-minute dictation

periods were given to four girls taking shorthand. Non-test sources of

information included anecdotal records and individual pupil records kept

by the teachers and counselor. An "Information for Evaluation" form was

completed in Hay by each of the teachers and the counselor. A copy of

this form is included in Appendix A.

PRESENTATION OF DATA

Reading Improvement

Results of the HtCall-Crabbs Standard Test Lessons in Reading given

at Phyllis Wheatley Children's Home and the Silvaroli Classroom Reading

Inventory given at the Wichita Children's Home are shown in Table 61 and

62 respectively. On the MtCall-Crabbs children showed a mean gain of

nine-tenths of a reading grade level. On the Silvaroli, approximately

one reading grade level improvement was shown.
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TABLE 61

READING IMPROVEMENT OF NEGLECTED CHILDREN AT

PHYLLIS WHEATLEY CHILDREN'S HOME AS MEASURED BY

THE MCCALL-CRABBS STANDARD TEST LESSONS IN READING

Student

N= 18
November Test
Reading Grade

May Test
Reading Grade Gain

PP 1.6 1.6

1.9 2.1 .2

2.2 3.1 .9

2.1 2:4 .3

2.7 3.6 .9
,

2.5 3.2 .7

5.1 5.6 .5

4.2 5.3 1.1

4.2 4.7 .5

5.1 5.5 .2

4.6 5.4 .8

3.0 3.9 .9

4.4 5.1 .7

8.4 9.2 .8

4.8 7.0 2.2

4.7 6.8 2.1

7.1 7.8 .7

8.1 8.7 .6

Mean Gain .9
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TABLE 62

READING IMPROVEMENT OF NEGLECTED CHILDREN AT WICHITA CHILDREN'S
HOME BY THE SILVAROLI CLASSROOM READING INVENTORY

N = 6

Student

A

October Test
Indepen- Instruc-
dent tional
Reading Reading
Level Level

May
Indepen-
dent
Reading
Level

Test,

Instruc-
tional
Reading
Level

Gains
Ind. Inst.

Grade 1

Grade 1

Grade 3

Grade 2

Grade 2

Grade 4

Grade PP Grade P

Grade 2 Grade 3

Grade P Grade 1

Grade 2

Grade 2

Grade 4

Grade L

Grade 3

Grade 2

Grade 3 1 1

Grade 4 1 2

.Grade 5 1 1

Grade 2 1 2

Grade 4 1 1

Grade 3 2- 2

The small number of students for whom test scores were available

in both October and May is a result of the high turnover rate of students

placed in the Wichita Children's Home. Gains in independent and instruc-

tional reading grade levels are as expected, approximately one grade level

improvement.

Business Education

Girls enrolled at Boobh Memorial Hospital were encouraged to continue

in typewriting orshorthand if they had been previously enrolled in these

courses. Results of their beginning and ending test scores are shown in

Tables 63 and 64. Progress shown in typewriting amounts to a gain of 5.1

gross words per minute. In shorthand the girls gained an average of fifteen

words per minute on timed dictation.
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TABLE 63

SCORES ON FIVE-MINUTE TIMED TEST FOR GIRLS
ENROLLED IN TYPEWRITING AT BOOTH MEMORIAL HOSPITAL

N = 9

Student

Length of Time
Between Tests
(school days)

Beginning
Test Scores*

Ending Test
Scores*

Gain +
Loss

A 9 32/16 38/19 + 61+3

B 24 40/16 48/19 + 8/+3

C 79 51/5 60/5 + 9/0

D 20 58/5 73/3 +15/-2

E 20 38/0 40/0 + 2/0

F 17 40/10 46/12 + 6/+2

G 17 22/4 27/2 + 51-2

H 14 43/9 38/11 - 51+2

I 14 41/8 41/4 01-4

Mean gross words per minute 40.6 45.7 + 5.1

Mean errors 8.1 8.3 + .2

*Scores are read: Gross words per minute/total errors.

TABLE 64

SCORES ON THREE-MINUTE DICTATION TESTS FOR
GIRLS ENROLLED IN SHORTHAND AT BOOTH MEMORIAL HOSPITAL

N = 4

Student

Length of Time
Between Tests
(school days)

Beginning
Test Score

Ending Test
Scores

Gain +
Loss -

A 8 60 60 0

B 25 70 100 + 30

C 31 60 80 + 20

D 22 70 80 + 10

E Was Not Tested

Mean words per minute 65 80 + 15
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Attendance

Attendance figures were available for girls who were enrolled at

Booth Memorial Hospital for home school and for Booth. The total en-

rollment has been separated into six groups or categories. These

figures are presented in Table 65.

TABLE 65

ATTENDANCE PERCENTAGES FOR HOME SCHOOL AND FOR
BOOTH MEMORIAL HOSPITAL OF GIRLS ENROLLED DURING THE YEAR

Groups

Percent of Percent of
Attendance at Attendance

Number Home School at Booth

I. Girls who started at 26 78 34

home school and
finished at Booth

II. Girls who started at
home school and
graduated from Booth 7

III. Girls who started at
home school, went to
Booth, but dropped
out when dismissed
from Booth

IV. Girls who started at
home school, went to
Booth, and returned
to home school

V. Girls who started at
home school, went to
Booth, returned to
hone school and
graduated

88 95

18 64 33

12 83 80

15 86 80

VI. Miscellaneous group
for which attendance
figures were not
available from home
school 4 94

411,

%IL

All
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Attendance percentages for girls at Booth who graduate either from

Booth or from the home school tend to remain relatively the same as the

attendance was previously in the girl's home school. The same pattern

exists for those girls who subsequently return to their home school. The

girls who start in their home school and stay at Booth for the remainder

of the year show a marked drop in attendance. There is also a marked

deterioration in attendance of those girls who later drop out from Booth.

COMMENTS ON RESULTS

Two objectives were stated in regard to the Children's Homes, the

first one being to improve reading performance. The data presented

showed gains in reading grade levels of nine-tenths of a grade level for

the children at Phyllis Wheatley and approximately one grade level for

the children at the Wichita Children's Home. This objective was met. A

second objective was to enrich specific areas of institutional living by

providing activities in arts and crafts, music, and physical education.

Through provision of physical education teachers for two hours per week

at each home, provision of an art teacher for two hours per week and for

needed art materials, and through provision for a music teacher two hours

per week along leth the necessary musical instruments, this objective was

met.

In regard to the objectives for girls at Booth Memorial Hospital

there was an availability of instruction in typewriting, shorthand,

clerical practice, business communications, introduction to business,

salesmanship, bookkeeping, and business mathematics. Such courses pro-

vided a continuity with the student's regular school program as well as

the availability of instruction in English, history, geography, sociology,
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clothing, government, foods, psychology, Spanish, Latin, home and family

living, and child care.

Another objective was to reduce the number of pupils who do not

continue in school after the delivery of their babies. There were eigh-

teen girls in this category, however, there is no basis for comparison

with previous years. In most instances where a girl did drop out, the

reason given was the unavailability of a babysitter.
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EulaRR MUSIC INSTRUCTION

Using electronic keyboards in providing music experiences for third

grade pupils in economically disadvantaged areas was a part of the

Title I yroject. It was felt that the piano keyboard was the most

appropriate device for use in teaching music fundamentals. Also, it

was felt that pupils in Title I schools were most apt to be deprived

of piano keyboard instruction because of their economic status. Al-

though some pupils were included in all of the grades 3 - 6, third

graders were given first priority for the music experience because of

the desire to provide such experiences in the early school years and

because most eight year old children are able to learn the basics of

music.

OBJECTIVES

1. To enable children to become better acquainted with the

tools and symbols of music.

2. To enable children to acquire the visual pattern of the

keyboard needed for better understanding of the musical

scale.

3. To improve melodic, rhythmic, harmonic, and other musical

concepts.

4. To increase children's interest in music and the piano.

5. To increase children's playing ability.
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PROCEDURES

Alt third grade and most of the fourth, fifth, and sixth grade

children in eleven Title I public elementary schools and third grade

children in one parochial elementary school received the instruction.

Two vans, each with twenty-four electronic pianos with the necessary

communication centers and wiring, were moved from school to school on a

regular basis. Children moved from regular classrooms to the van on a

scheduled basis. Instruction was provided by a special music teacher.

The time allotted was thirty minutes per week for each group. Approx-

imately twenty-four hundred children received instruction during the

year. Of this number, about forty were parochial school children.

EVALUATION STRATEGY

The Wood-Boardman Test of Musical Discrimination for the Primary

Grades was used as a measure of progress in musical discrimination and

in the ability to identify the organization of musical sounds. A

description of the test is presented in Appendix B. The test was

administered during September to all the third grade children in the

eleven Title I public elementary schools (experimental group) and to

all the third grade children in five other Title I public elementary

schools (control group). The test was readministered to both groups

in May to obtain posttest data.

Non-test sources of evaluative data included telephone interviews

of persons involved in the program and responses to questionnaire items.

Questionnaires were developed and submitted in May to the principals



of the twenty-four Title I elementary schools and to special music and

regular third grade classroom teachers in each of the eleven schools

that participated in the keyboard music instruction. Certain questions

in the questionnaires pertained to the evaluation of the keyboard music

instruction. Copies of the questionnaires are included in Appendix A

of this report.

PRESENTATION OF DATA

The Wood-Boardman Music Test, given to pupils in the mobile piano

class (experimental) and to other third grade pupils'who did not have

the piano class experience (control groups), has six subtests. Subtest 1

measures the child's ability to make gross discriminations regarding

rhythmic movement in terms of its overall organization. Subtest 2

measures the child's ability to make somewhat finer discriminations

regarding rhythmic movements. Subtest 3 of the test deals with the

child's ability to recognize the organization of beats or pulses into

accent groupings of two or three. The child's ability to make gross

discrimination regarding melodic movement is measured by Subtest 4, and

his ability to make a somewhat finer discrimination regarding melodic

contour is measured by Subtest 5. Subtest 6 was designed to measure

a child's ability to discriminate concerning the formal organization

of music. A seventh subtest was constructed for purposes of this experi-

ment to measure the pupils' knowledge of musical symbols that children

in the third grade should know, or of which they are aware.
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TABLE 66

WOOD-BOARDMAN TEST OF MUSICAL DISCRIMINATION
PRETEST AND POSTTEST RESULTS FOR EXPERIMENTAL AND CONTROL GROUPS

Pretest Posttest Mean
Subtest Group N 1ean SD Mean SD Gain

1 Exp 692 3.28 1.37 4.33 1.36 1.05
Cont 156 3.10 1.36 3.60 1.51 .50

2 Exp 692 3.60 1.25 4.30 1.19 .70

Cont 156 3.81 1.25 4.30 1.20 .49

3 Exp 692 2.73 1.25 3.03 1.44 .30

Cont 156 2.50 1.13 .2.65 1.28 .15

4 Exp 692 3.54 1.73 4.48 1.52 .94

Cont 156 4.14 1.60 4.79 1.44 .65

5 Exp 692 6.50 1.77 6.71 1.87 .21

Cont 156 6.44 1.83 6.70 1.95 .26

6 Exp 692 3.93 1.41 4.30 1.60 .37

Cont 156 4.04 1.51 4.63 1.33 .59

7 Exp 692 10.90 2.05 12.72 2.21 1.82

Cont 156 10.72 2.14 11.82 2.59 1.10

Total Exp 692 34.42 4.71 39.80 5.56 5.38

Test Cont 156 34.54 5.41 38.48 5.12 3.94

Table 66 gives the unadjusted means and standard deviations of the

raw scores on each subtest for both the experimental and control groups.

The experimental group made larger gains in all areas except Subtests 5

and 6. The posttest scores were subjected to an analysis of covariance

using the pretest scores as the control variable. The results in Table 67

show that the experimental group did significantly better (P 4.01) on Sub-

tests 1, 3, 7, and Total Test. The gains on Subtests 2 and 4, while not

significant, were slightly in favor of the experimental group.
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WOOD-BOARDMAN TEST OF MUSICAL DISCRIMINATION RESULTS OF

EXPERIMENTAL AND CONTROL GROUP COMPARISONS BY ANALYSIS OF COVARIANCE

Subtegt

Source of
Variation df

Adjusted
Sums of

Squares

Adjusted
Mean
&mare

Critical
Value of F at

F .Q1 level

1 Between Groups 1 64.65 64.65 33.65 6.68

Within Groups 845 1623.23 1.921

2 Between Groups 1 .03 .03 .02 6.68

Within Groups 845 1202.68 1.423

3 Between Groups 1 18.58 18.58 9.33 6.68

Within Groups 845 1682.87 1.992

4 Between Groups 1 .75 .75 .408 6.68

Within Groups 845 1552.48 1.837

5 Between Groups 1 .01 .01 .003 6.68

Within Groups 845 3021.35 3.576

6 Between Groups 1 11.83 11.83 5.05 6.68

Within Groups 845 1979.99 2.343

7 Between Groups 1 102.27 102.27 19.54 6.68

Within Groups 845 4422.37 5.234

Total Between Groups 1 238.99 238.99 9.29 6.68

Test Within Groups 845 21,745.77 25.735

Twenty-Lo elementary principals responded to items concerning areas of

improvement in music. Their responses are presented in Table 68. While a

majority of principals reported their schools did not participate or they

did not respond to the question, the remainder was strongly in favor of the

program with only six percent seeing little value in keyboard music instruc-

tion. In Table 69 the results of questions asked of special music and

regular third grade teachers are sbown. Sixty-four percent of this group

felt that keyboard music instruction was of moderate or greater value while

nine percent saw little or no value in the instruction.
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TABLE 68

RESPONSES OF ELEMENTARY PRINCIPALS IN TITLE I SCHOOLS
CONCERNING THE VALUE OF KEYBOARD MUSIC INSTRUCTION

N=22
Number of Principals Selecting Each Response

Item
.Left

Blank

Much
Area of Improvement Value

Moderate Little
Value Value

No
Value

Did Not
Partic-
ipate

Making children acquainted with
tools and symbols of music 7 2 1 0 9

Improving children's musical
skills 5 3 2 0 9

Increasing children's interest
in music 5 4 1 0 9

All responses combined (%) 26 13 6 0 41

TABLE 69

RESPONSES OF SPECIAL MUSIC TEACHERS AND REGULAR 3RD GRADE
TEACHERS CONCERNING THE VALUE OF KEYBOARD MUSIC INSTRUCTION

N=35

14

Number of Teachers Selecting Each Response
Item

Much Moderate Little No Do Not Left
Area of Value Value Value Value Value Know_ Blank

Has the use of the mobile van:

Enabled pupils to become
better acquainted with the 12

tools and symbols of music

Improved pupils' funda-
mental musical skills of
rhythm, melody, pitch, and
harmony

11

Increased the number of
pupils that begin instru- 2

mental music instruction
either in school or privately

Increased pupils' interest 10

in music and the piano

All responses combined (X) 25

16 1 0 6

17 1 0 6



120

No attempt was made to differentiate responses in Table 69 by type

of teacher. This table includes thirteen regular classroom teachers who

teach their own music, thirteen regular classroom teachers who have a

special teacher for music, eight special music teachers and one teacher

who did not designate her teaching assignment.

Only three teachers indicated that more than half of their students

had access to a piano at home, school, church or other place. Twenty-

seven teachers said that less than half had access to a piano.

Student reaction to keyboard music instruction in the mobile van was

listed as "very much enthusiasm," by twenty-one teachers; "moderate

enthusiasm," by eleven teachers; and "indifferent," by one teacher. Two

teachers made no comment.

Some paraphrased excerpts from the comments of teachers are as

follows:

Difficult to arrange a schedule
Parents should hear children play
Students love keyboard music instruction
Very beneficial
Very good, please continue the program
Children appreciate piano more
Need more time for coordination between keyboard and regular classes

Important part of the total school program
Need more follow-through (student to take more than one year)

Continue program into upper grades

COMMENTS ON RESULTS

Objective data is not as strongly in favor of the experimental group

in keyboard music instruction as measured by the Wood-Boardman Test as

might have been desired. However, the test taken as a whole is signifi-

cantly in favor of the experimental group.
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Both principals and teachers indicated by their responses to question-

naire items that they felt the instruction was beneficial to children in the

improvement of interest and achievement. Ratings and comments were largely

favorable.

jj
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INDUSTRIAL ARTS

Industrial arts classes in metals and woodworking for fathers and

sons were included in the Title I project as an extension of the regular

industrial arts program in junior high schools. By scheduling the

classes during, the evenings and Saturday mornings, leisure tine of

pupils was used constructively, and it became possible to organize with

a father-son format.

OBJECTIVES

1. To develop familiarity with tools and equipment used in

woodworking and metals.

2. To instill interest in seeing projects through to completion.

3. To develop skills and attitudes which lead to more effective

uses of leisure time.

4. To strengthen father-son relationships by cooperative

endeavors in project work.

PROCEDURES

The program was located in industrial arts classrooms in four

Title I junior high schools. Twenty-eight sessions of two hours each

were scheduled in woodworking and metals each semester during the year

with meetings on Tuesday and Thursday evenings. Twenty-eight sessions

of three hours each for different pupils were scheduled in woodworking

and metals during the year with meetings on Saturday mornings.
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Boys in grades 7, 8, and 9 (and their fathers) who resided in the

low-income target areas were eligible for enrollment. Instruction in

woodworking and metals was provided by regular industrial arts teachers.

Much of the class time was spent in working on projects of the pupils'

own choosing. The classes were available to parochial school pupils as

well as pupils of the public junior high schools.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of

the Title I project. Non-test sources of evaluative data included records

maintained by the teachers, a rating scale checked by the teacher, and

questionnaires submitted to teachers and principals in May. The question-

naire to teachers pertained to the industrial arts classes only. Certain

questions in the questionnaire to principals pertained to the classes.

Copies of the questionnaires are included in Appendix A of this report.

PRESENTATION OF DATA

The results of questionnaires returned by junior high Title I in-

dustrial arts teachers and principals are shown in the following Tables

70, 71, 72, and tabular lists.

The four principals indicated by their responses that they see, for

the most part, moderate or greater value in the industrial arts classes.

They are somewhat divided in their opinion concerning the value of the

classes in improving parents' attitudes. More parental involvement in

the classes might have a more positive effect on this item.



124

TABLE 70

RESPONSES BY JUNIOR HIGH PRINCIPALS CONCERNING TYE VALUE OF
TITLE I INDUSTRIAL ARTS CLASSES IN BASIC METALS AND WOODWORK

N in 4

Number of Principals Selecting
Each Response

Much Moderate Little No Do not

Area of Improvement Value Value Value Value Know

Providing boys and/or their
faL.hers an opportunity to
construct useful and cre-
ative personal articles that
can be used in the home

a. Basic Metals 1 3 0 0 0

b. Woodwork 2 2 0 0 0

Improving the attitudes of
pupils toward school and
its value

a. Basic Metals 1 2 1 0

b. Woodwork 1 3 0 0

Improving the attitudes of
parents toward school and
its value

a. Basic Metals 1 2 0 0

b. Woodwork 2 1 0 0

All responses combined (X) 29 54 17 0 0

tT

Li

WM.

An industrial arts rating scale was presented to each teacher at the

end of first semester and again at the end of second semester. The teachers

were asked to evaluate each of the students enrolled in the Title I indus-

trial Arts program. However, because of lack of clarification of the

purpose of the second scale, returns were too incomplete to use. The

following data were prepared from the returns of one semester in each class

of woodworking and metals.
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TABLE 71

RESPONSES OF TEACHERS OF TITLE I INDUSTRIAL ARTS WOODWORKING

AND BASIC METALS CLASSES CONCERNING IMPROVEMENT OF STUDENTS ENROLLED

Area of Im rovement

Woodwork
N = 89

Metals
N = 81

Father attends class 7 5

Father does not attend class 75 75

Item left blank 7 1

Skill in working with woods, metals

Improved 65 80

Not improved 17 1

Item left blank . 7 0

Skill in working with hand tools

Improved 62 79

Not improved 20 2

Item left blank 7 0

Skill in working with power tools

Improved 56 71

Not improved 24 10

Item left blank 9 0

Industry or work tempo
Improved

59 75

Not improved 22 6

Item left blank 8 0

Attitude toward school and its value

Improved
56 77

Not improved 22 4

Item left blank 11 0

Total of all items above combined (Z)

Improved
67 94

Not improved 24 6

Item left blank 9 0

As shown in Table 71 the industrial arts teachers found improvements

in all areas of skills and attitudes with improvements in the basic metals

classes being considerably greater than in the woodworking classes. In

Table 72, nearly three-fourths of the teachers indicated there was medium

or greater value in the industrial arts classes. One-fourth rated the

classes of little value.
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TABLE 72

RESPONSES BY TITLE I INDUSTRIAL ARTS TEACHERS IN JUNIOR HIGH SSHOOLS
CONCERNING THE VALUE OF TITLE I INDUSTRIAL ARTS CLASSES

Area of Improvement

How much value has the class been
in increasing the students' skills?

How much value has the class been
in increasing the students'
knowledge?

N = 10*
Number of Teachers Selecting Each RemosEt

Much Medium Little No No
Value Value Value Value Opinion

No. % No. % No. % No. % No. %

Low much value has the class been in
improving the students' attitudes?

How much value has the class been in
improving the students' work habits?

All responses combined (%)

7 70 1 10 2 20 0 0 0 0

3 30 4 40 2 20 1 10 0 0

3 30 3 30 ,4 40 0 0 0

4 40 3 30 2 20 1 10 0

42 27 25 5

*Note: Two teachers did not respond to this questionnaire.
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COMMENTS ON RESULTS

A large number of projects were reported to have been completed by

participants in the woodworking and basic metals classes. The variety

and scope of many of these projects indicates an ability on the part of

some students to tackle advanced projects.

It was the opinion of both teachers and principals that the classes

have been of positive value. More parental participation would have been

desirable and would have added to the class value as far as improving

parental attitudes were concerned and in the strengthening of father-son

relationships one of the stated objectives.
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CLOTHING AND PERSONAL GROOMING

Homemaking classes in clothing and personal grooming for mothers

and daughters were included in the Tivle I Proflefst as an extension of

the regular homemaking program in junior high schools. Classes were

scheduled in the evenings with the hope of using the pupils' leisure

time constructively and increasing the possibility of organizing with

a mother-daughter format.

OBJECTIVES

1. To improve the pupil's personal grooming habits and skills.

2. To develop skills in caring for and operating sewing

machines.

3. To develop skills in reading and following instructions of

a commercial p4ttern.

4. To develop skills in the basic techniques of clothing

construction.

5. To develop skills in consumer ability as related to quality

and price.

PROCEDURES

Evening classes were organized in each of five junior high schools

with two teachers at each school. Each class met two evenings per week.

Pupils were instructed in purchasing fabrics, patterns, and accessories,

in basic sewing techniques, in constructing articles of clothing, and

in personal grooming skills. Girls were selected on the basis of interest

and need. Mothers were encouraged to enroll with their daughters.



Enrollment was open to non-public school pupils. One hundred sixty girls

and mothers were enrolled in the classes first semester. Attendance be-

came increasingly poorer, however, and by the end of the semester it was

decided to discontinue the classes in four of the five schools. The

eighty-eight best attenders in the four schools where classes were not

continued attended an average of sixteen of the twenty-eight sessions.

The rwenty-seven best attenders in the school where classes were continued

had attended an average of twenty-three sessions each.

EVALUATION STRATEGY

No standardized tests were used for the evaluation of this part of

the Title I project. Non-test sources of evaluative data included atten-

dance records and anecdotal records kept by the teachers. A rating scale

developed last year for Title I clothing classes was revised to include

some items regarding personal grooming. Teachers rated each pupil on the

scale at the end of each semester. A questionnaire regarding the Clothing

and Personal Grooming classes was sent to the teachers in Nay. Certain

questions in the questionnaire to junior high school principals pertained

to the Clothing and Personal Grooming classes. Copies of the question-

naires and rating scale are included in Appendix A.

PRESENTATION OF DATA

The following tables and statements present evaluative information

from responses of teachers and principals and from the clothing rating

scale. Table 73 shows the various types of projects that were considered

in the class. Five of these projects were completed by a majority of the
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stude-ts, two by approximately half of the girls, and five projects were

complerec by no one. Table 74 shows the types of skills learned in a

clothing class and the degree co which class participants were able to

perform the skill as judged by the teacher.

TABLE 73

STUDENTS' PERFORMANCE AS SHOWN ON TITLE I HOMEMAKING
(CLOTHING) RATING SCALE (FOR ONE CLASS CONTINUED SECOND SEMESTER)

N =21

Project Com letion

1. Fitted and altered a attern
2. Selected fabric and findings

for a garment

Number of Students Completing Project
Yes No Item Left Blank

19 1

20 0

1

3. Cut out and marked a garment 20

Satisfactoril constructed a arment 13

0

7

1

Altered or renovated clothin article
Completed article of table or other
household linens

Applied a zipper
Knitted, crocheted, or embroidered
an article

9. Removed soiled spots from clothing

10. Organized and rearranged closet or
clothing storage at home

11. Took inventory of clothing on hand
and evaluated as to additional needs

12. Changed needle, oiled and cleaned
sewina_pachine

13. Successfulliaccessorized a garment

14. Willingly participated in an exhibit
of finished garment by individually
modeling it

20 1

0 20

13 7

0 20

0 20

0 20

1 19

4 16

8 12

9 11

1

1

1

1

1

1

1

1
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TABLE 74

STUDENTS' SKILLS AS SHOWN ON TITLE I HOMEMAKING (CLOTHING) RATING SCALE
(FOR ONE CLASS CONTINUED SECOND SEMESTER)

N=21

Descri tion of Skill
1. Fitting pattern to body

measurements

Number of Students Receiving
Each Rating

Able to Performs Performs Item
perform with some skillfully left
with help skill with and inde- blank
of adult dire tion endentl

12 6
2. Marking and stitching

techniques
. Darts

0

b. Straight stitching

Reco nizin correct stitch

8 7

Machine bastin 8 7

6 0

6 0

6 0

ALAlithering_hy machine

.

4 7 6 4

f. Hemming 8 7

Trinuning seams 7 7

h. Putting in a zipper 5 3

Sewing on buttons, snaps,
i. hooks_i_lyes 7 6

Fastening stitching
i. at ends of seams 8 7

Crafts
a. Knitting 0 0

b. Embroidery

c. Crochet 0
4. Corract pressing as garment is

being constructed, altered, or 8

renovated
7

5. Care of garments and linens 1 2

6 0

6 1

6 7

6 2

6 0

o 21

0 2

a 21

6 0

3 15

Recognition of quality and price 4 6 2 9

Caring for sewing machine 8

a. Opening and closin&machine correctl

b Oilin and cleanin machine

8 2

5 6

c. Changing needle when needed 5 5

8. Planning accessories for a garment
1 2

Modeling finished garment
1 4

0 10

0 11

7 11

6 10

ALM.

J
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TABLE 75

RESPONSES OF PRINCIPALS OF TITLE I JUNIOR HIM SCHOOLS CONCERNING
THE SUCCESS OF TITLE I CLOTHING AND PERSONAL GROOMING CLASSES

N =7
Number of Principals Selecting Each Res onse
No Highly Medium Little No

Questionnaire Item Program Successful Success Success Success

Please give your opinion of the
overall effectiveness of the
Title I Clothing and Personal 2 1 1 3 0

Grooming classes in your school
First Semester, 1967-68

Please give your opinion of the
overall effectiveness of the
Title I Clothing and Personal
Grooming classes in your school.
Second Semester, 1967-68 5 1 0 0 1*

*Note: Since only one school continued classes second semester, this response
should not have been marked.

TABLE 76

RESPONSES OF TEACHERS IN JUNIOR HIGH TITLE I CLOTHING AND
PERSONAL GROOMING CONCERNING THE SUCCESS OF THE CLASSES

N = 7

Questionnaire Item

Number of Teachers Who Selected Each Response

No Highly Medium Little No
Program Successful Success Success Success

Please give your opinion of the
overall effectiveness of the
Title I Clothing and Personal 0 2 4 1 0

Grooming classes in your school.
First Semester, 1967-68

Please give your opinion of the
overall effectiveness of the
Title I Clothing and Personal
Grooming classes in your school.
Second Seuester, 1967-68* 4 2 0 0 0

*Note: One teacher did not respond.
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Tables 75 and 76 show the responses of principals and teachers to the

overall effectiveness of the Title I Clothing and Personal Grooming classes

by semesters. During first semester the classes were judged by principals

zo be highly successful in on'a instance, of medium success in one instance,

and of little success in three instances. Teachers were not quite as critical

with two seeing the class as highly successful, four as medium successful and

one as little success. The one class continued through second semester was

judged as highly successful.

TABLE 77

RESPONSES OF TEACHERS IN JUNIOR HIGH TITLE i CLOTHING AND
PERSONAL GROOMING CONCERNING THE VALUE OF THE CLASSES

N gm 7

Questionnaire Item

Number of Teachers Selecting Each Response
Much Medium Little No No
Value Value Value Value Opinion

How much value have the classes been
in improving students' skills in caring
for and operating a sewing machine 2 4 0 0 1

How much value have the classes been
in improving the students' abilities
to read and follow instructions of a
commercial pattern 2 2 2 0 1

How much value have the classes been
in iMproving the students' skills in
the basic techniques of clothing
construction 4 2 0 0 1

How much value have the classes been
in improving the students' skills in
consumer ability related to quality
and price of clothing 0 4 0 1 2

How much value have the classes been
in improving the students' personal
grooming 0 2 3 1 1

All responses combined (%) 23 40 14 6 17
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Teachers responding to questions of value of the classes gave a

combined percent of response of sixty-three percent for much or medium

value. Only six percent saw no value in these classes. These results

are shown in Table 77. The remainder of the items on the questionnaire

did not lend themselves to convenient tabulation. The following items

represent a paraphrased report:

Concerning participation of mothers in the classes--
Three teachers had 1-5 mothers attending regularly
One teacher had over five mothers attending irregularly
Three teachers had more than five mothers attending regularly

Concerning members of the class being representative of those in
the area who were most in need of the class--

Five teachers felt they were in need
Two teachers felt they were not in need

Concerning attendance--
Five teachers found attendance a problem
Two teachers found attendance no problem

Concerning reasons for poor attendance--
One teacher said that class activities were not appropriate
to students' needs
Two teachers felt that transportation was not available
Two teachers felt that poor attendance was caused by a
combination of factors

Concerning adequacy of rating students' performance--
One teacher felt she could adequately rate student performance
Six teachers did not feel they could rate student performance
adequately

C01424ENTS ON RESULTS

For the one class in Clothing and Personal Grooming that was con-

tinued second semeiter the objectives were mostly met in that both

principals and teachers gave the class a high rating. Poor attendance

seemed to be the critical factor in accounting for the lack of success

of most of the first semester classes.



137

LIBRARY SERVICES

In recognition of the important position of the library in the

school program, particularly in the teaching of reading, library

services were expanded as a component of the Title I project.

Assistance to the twenty-four Title I elementary schools was furnished

in the form of additional librarians and library aides.

OBJECTIVES

1. To meet library needs of individual pupils.

2. To encourage maximum use of instructional materials by

teachers and pupils.

3. To provide for greater flexibility in library scheduling.

4. To increase the use of librarians as resource personnel

for teachers.

PROCEDURES

Six librarians and six library aides were employed to provide

additional library service to Title T schools. Two of the six librar-

ians were employed three days per week, and four were employed five days

per week. The six library aides were employed full-time. In addition

to the six librarians and six aides provided for Title I elementary

schools, two librarians and one aide were employed using Title I funds

to serve at two library demonstration centers. This report does not

include an evaluation of their services.
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The services of the six librarians and six aides serving Title I

elementary schools were spread over the twenty-four schools. Most of

the twenty-four schools received additional services of a librarian

and an aide for one more day per week than could have been provided

without the additional staff. A few schools received two additional

days of service. The additional services were provided by adding the

equivalent number of positions (5.2 librarians and six aides) to the

total number of positions allotted to the twenty-four schools.

Additional service to corrective reading pupils and their teachers,

as well as additional service to pupils and teachers other than

corrective reading, was provided. The aides assisted the librarians

in processing, shelving, materials preparation, card filing and in

performing other tasks assigned by the librarians.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of

the Title I project. It was assumed that changes in the scores of

pupils on standardized achievement tests, given to evaluate reading

progress, would assist in evaluating this activity. Non-test sources

of evaluative data included records and professional opinions of

librarians, principals, and regular classroom teachers.

Questionnaires were developed and submitted in May to Title I and

regular librarians in the twenty-four elementary schools, the principals

of the twenty-four schools, and regular classroom teachers froni all

first and fifth grades in twenty-one schools and all third grade teachers

in thirteen schools. The questionnaire to librarians pertained to the
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TABLE 80

RESPONSES OF LIBRARIANS CONCERNING
THE USE OF LIBRARY AIDES

N=24
Number of Librarians Selecting Eacb)tesponse
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Use of Aides No. 7. No. 7. No. 7. No. 7. No. 7.

Shelving books and 2
materials

8 15 62 2 8 1 4 4 16

Vertical filing 3 12 8 33 3 -12 1 4 9 37

Piling filmstrips
and disc recordings 2 8 7 29 2 8 5 20 8 33

Radatemance of card
files and other records 1 4 12 50 1 4 1 4 9 37

Mending andior packing,
shipping books 4 16 12 50 2 8 3 12 3 12

Checking materials 4
in and out

16 7 29 9 37 3 12 1 4

Other clerical duties 2 8 8 33 2 8 5 20 7 29

Preparing bulletin boards
and other displays 5 20 3 12 9 37 2 8 5 20

Preparing lists 6 25 5 20 4 16 5 20 4 16

Assisting children with
equipment in the library 6 25 8 33 2 8 7 29 1 4

All responses combined (7.) 15 35 15 14 21
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TABLE 81

RESPONSES OF LIBRARIANS REGARDING PRE-TITLE I
PLACEMENT AND VALUE OF ADDITIONAL BOOKS

N=24

Were you assigned to one or more of the
twenty-four Title I target area elementary
schools before additional assistance was
available from Title I (January, 1966)?

Yes

9

.1.1111=1111111W

No

/5

Were the additional books purchased fram
Title I funds a valuable addition to the 21 3

school's library collection?

TABLE 82

RESPONSES OF ELEMENTARY PRINCIPALS CONCERNING
THE VALUE OF TITLE I ADDITIONAL LIBRARY SERVICES

N = 22
Number of Principals Selecting Each Response

Did not
Much Moderate
Value Value

Little
Value

No partic-
Value ...Lute_

No. %

No
Response

Area of Value No. % No. 7. No. % No. % No. %

Providing flexibility
in scheduling 6 27 12 54 3 13 0 0 1 4

Meeting individual
needs of pupils 8 36 11 50 1 4 0 0 1 4 1 5

Making maximum use of all
instructional materials 6 27 12 54 3 13 0 0 1 4

Additional library service
as a resource to teacher 4 18 13 59 3 13 0 0 1 4 1 5

All responses combined (%) 27 55 11 0 5 2
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Principals were asked to rate the value of the additional library

services provided by Title I in providing flexibility in scheduling,

meeting individual needs of pupils, making maximum use of all instruc-

tional materials, and additional library service as a resource to teachers.

Considering the responses for all four areas combined, over one-fourth

of the principals indicated "much value" and over one-half of the others

indicated "moderate value." Table 82 shows the number and percent of

principals selecting each response.

TABLE 83

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING

THE VALUE OF TITLE I ADDITIONAL LIBRARY SERVICES

N=120

Area of Value

Meeting the library
needs of individual
pupils

Use of instructional
materials by teachers
and pupils

Providing greater
flexibility in
library scheduling

Increasing the use of
the librarian as a
resource person for
teachers

All responses combined (%)

Number of Teachers SelectinR Each Response
Much Moderate
Value Value

Little
Value

No
Value

Do Not
Know

No
Response

No. % No. % No. % No. % No. % No. %

63 52 33 27 12 10 3 2 4 3 5 4

55 45 42 35 10 8 3 2 4 3 6 5

47 39 35 29 22 18 8 6 3 2 5 4

50 41 42 35 12 10 6 5 3 2 7 6

45 31 12 4 3 5
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Regular classroom teachers responded to a questionnaire which

contained four questions concerning the additional Title I library

services. Table 83 shows how the additional services were rated.

Forty-five percent of the teachers thought the additional library

services were of "much value" and thirty-two percent believed the services

mere of "moderate value." Only sixteen percent felt the library services

were of "little" or "no value."

COMMENTS ON RESULTS

fl
One of the objectives of the Title I library service was to meet

the library needs of individual pupils. Responses to questionnaires

sent to principals, librarians, and regular classroom teachers of the

twenty-four Title I elementary schools indicate accomplishment of this

goal by working directly with pupils and in the selection of reading

materials.

It was evident that the librarian's use as a resource person for

teachers was greatly increased. The aides' assistance made it possible

for the librarians to spend more time with the pupils and teachers.

Progress of corrective reading pupils is reported in another

section of this report. Since some of the additional library service

was directed toward corrective reading pupils and corrective reading

teachers, it is reasonable to assume that changes in reading achievement

were due in part to the Title I library service.

ij
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SUPPLEMENTARY FOOD PROGRAM

One of the observed characteristics of some children in Title I

schools was malnutrition. Inadequate diets resulted in the need for

aid to children in these schools. The food service component of the

Title I project had two parts: (1) servings of milk and crackers to

kindergarten children in Title I elementary schools, and (2) hot lunches

available to all childrer in two Title I elementary schools.

OBJECTIVES

1. To improve the diets of children in low income areas.

2. To thereby improve the physical health and enhance learning

readiness for participating pupils.

PROCEDURES

Kindergarten children in the twenty-four Title I elementary schoois

were supplied servings of milk and crackers daily to supplement their

diets. In addition to this servIxe, pupils in grades one through six

in two public elementary schools were served hot lunches throughout the

year. Food provided for the lunches at the two schools was prepared

at nearby secondary schools and transported to the elementary schools

where it was aerved. Milk and crackers were sold and delivered to the

schools by private companies.

About 1700 kindergarten children were served milk and crackers

daily in the twenty-four elementary schools. Throughout the year a

total of 72,954 hot lunches were served in one of the Title I elementary
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schools. A total of 31,399 lunches were served in the other. Thus a

total of 104,353 hot lunches were served in the two schools. A subsidy

of 190 per lunch was paid from Title I funds in partial support of the

hot lunch program. Approximately $11.06 per pupil was furnished fram

Title I funds to the milk and crackers program.

.VALUATION STRATEGY

No standardized tests were used in the evaluation of this part of

the Title I project. No additional information regarding the milk and

crackers for the kindergarten children has been collected since the

reactions of the principals of the twenty-four schools were obtained in

/try, 1967, by questionnaire. The reactions of pupils, teachers, parents,

and principals to the lunch program were obtained fram the two building

principals by telephone interview during May, 1968.

PRESENTATION OF DATA

The results of the two telephone interviews with two building

principals are presented in combined form showing two answers for each

question.

Q. Approximately what percent of your enrollment eats lunch at

school each day?

A. a. 40-75% (40-507. in nice weather; 757. in bad weather).

b. 50%

Q. Of those who eat at school, what proportion receive their

lunches at a reduced cost due to Title I?

A. a. (No answer recorded)

b. All
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Q. What is the cost of one day's lunch - Title I?

A. a. 200

b. 20C

Q. Are there pupils in the school who you feel need the lunch

provided but who do not participate? (If yes, what are the

reasons they do not?)
A. a. Yes, always hard to reach Lhose who need it most. Costs

200 a day too much for large families.
Yes, perhaps a few (10-15) could, but parents feel they

can eat at hone.

Q. Did your school provide any type of lunch before the Title I

program began in January, 1966?

A. a. No
b. No

Q. What are the parents' feelings toward the lunch programa

Toward*the subsidized cost?
A. a. Enthusiastic, happy to have it.

b. They like it. Also like the reduced cost.

Q. What are the teachers' feelings toward the lunch progtaua

Toward the subsidized cost?
A. a. Resent having to supervise lunchroom. Good for the children.

b. Resent having to help with it. Very good for the children.

Q. What are the pupils' feelings toward the lunch programa

A. a. They love it.
b. They enjoy it.

Q. Do the pupils know that the lunches are provided at a reduced

cost? What is their reaction?
A. a. No, pupils may not realize it. Letters were sent to parents.

b. Sent letters home. Parents know that other schools charge more.

Q. Are there any observable differences in any of the pupils that

you would attribute to their participation in the lunch programa

A. a. I would say they are healthier. Need is real in terms

of available diets at home.
b. A few teachers say they have seen improvement.

Alertness?
a. More energy.
b. Some teachers have reported this.

Achievement?
a. Can't say.
b. No significant difference.

Attitude?
a. They think we care.
b. A worthwhile program.
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Q. Are there any other comments you would like to make regarding
the program or its evaluation?

A. a. All children should be able to participate. Would require
additional subsidization. Price according to ability to pay.
Policy 200 will improve teachers' attitudes. Feel that
pupils did not participate in breakfast program because lunch
was available at school.

b. Parents really welcome the program.

COMMENTS ON RESULTS

The responses of the two principals indicate a feeling that the

program is worthwhile, that it fills a need and should be continued.

There are enough indications here to assume that the objectives of the

program umre met to some degree. Substantial numbers of pupils were

provided milk and crackers, and approximately one-half of the -children

in two schools ate hot lunches at school. It is reasonable to assume

that the food program was beneficial to the physical health and learning

readiness of the children who participated. This assumption was supported

to sous extent by the positive reactions of persons involved in the

program.
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ELEMENTARY COUNSELING AND GUIDANCE

One of the identified needs of elementary school children in eco-

nomically impoverished areas was the need for more counseling service.

Characteristics of some of the children in Title I elementary schools

included the following: performance on standardized tests of achieve-

ment and ability below that which was expected; below grade level per-

formance in classwork; and emotional and social instability. It was

believed that additional counseling service would help each child to

approach more closely the maximum educational growth in accordance

with his potentialities.

OBJECTIVES

1. To better enable parents, teachers, and pupils to establish

realistic goals and improved educational plans by assessing

and interpreting the potential of pupils.

2. To assist in preventing and seeking solutions to problems

of pupils which interfere with learning.

PROCEDURES

Five counselors were employed to provide additional counseling

service to the twenty-four Title I elementary schools. In addition to

counseling individual pupils, the counselors worked closely with cor-

rective reading teachers in implementing the reading program, assisted

teachers in understanding and working with pupils, performed testing

and test interpretation, made home calls and conferred with parents at

school, and made pupil case studies.
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Instead of spreading the services of the five additional counselors over

all twenty-four schools, they were added to the regular counseling staff and

reapportionments of assigned time were made. This added approximately 150

hours of counseling time per week to the twenty-four schools.

EVALUATION STRATEGY

While no tests were used specifically to assess the effectiveness of

this service, it was assumed thaechanges in the scores of identified pupils

on standardized achievement tests, given to evaluate reading progress, mould

assist in evaluating this activity. Non-test sources of evaluative data

included records and professional opinions of counselors, principals, and

regular classroom teachers. Questionnaires were developed and submitted in

May to twenty elementary school counselors (some of these served schools

other than Title I as well as Title I), the twenty-four elementary principals,

and all regular classroom teachers in the first and fifth grades in twenty-one

schools and in the third grade in thirteen schools. The questionnaire to

counselors pertained to the Title I guidance and counseling services only.

Certain questions in the questionnaires to principals and teachers pertained

to the evaluation of the guidance and counseling services. Copies of the

questionnaires are included in Appendix. A of this report.

PRESENTATION OF DATA

The following tables present evaluative information from responses of

counselors, principals, and regular classroom teachers of the twenty-four

Title I elementary schools. Questions asked were not in regard to the total

guidance program but referred only to the additional time gained by adding

the five positions.
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Area of Value No. % No. % No. % No. % No. % No.

flaw much value was counseling
parents in finding solutions

to or preventing pupils'

problems which interfere with

learning?

Elm mulch value was your
assistance with the placement
and testing in enabling
teachers and pupils to estab-

lish more realistic goals and

improve education plans?

Bow such value was this
assistance in finding solutions

to or preventing pupils' problens

which interfere with learning?

All responses combined (7.)

3

6

5

15

31

26

22

7

8

7

36

42

36

49

3

4

3

15

21

15

11

1.

0

0

5

0

0

2

2

1

4

10

5

21

12

3 15

3

Completed questionnaires were returned by nineteen of the twenty

counselors serving Title I elementary schools. The responses of five of the

counselors indicated that they had enough of the additional time left for

meeting other special needs that are unique to pupils in the target area

schools. Nine felt they had some extra time, but not enough to neet special

needs, and five said no, there was not enough of the additional tine left

after completing the previously mentioned activities to meet the special

needs of pupils attending Title I schools.

Eleven of the nineteen counselors returning questionnaires were assigned

as counselors in the twenty-four target area schools before the Title I
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pro3rans began (January, 1966). The counselors' responses to the question,

"How much has your counselor-pupil ratio been decreased as a result of the

additional positions assigned to the area?" were as follows: two counselors

reported a reduction of over five hundred pupils; four reported about three

hundred; three reported about one hundred; and two reported no change.

Twenty-two principals, out of the twenty-four possible, of the Title I

schools returned questionnaires. The information in Table 87 indicates

that the principals believed the counseling services listed benefited by

the Title 7 assistance.

TABLE 87

RESPONSES OF PRINCIPALS CONCERNING THE EXTENT OF
BENEFIT TO PUPILS AND TEACHERS OF TITLE I GUIDANCE AND COUNSELING

N = 22
Number of Principals Selecting Each Response

Area of Value

Much
Value

Moderate Little
Value Value

No
Value

Did not
Participate

No. % No. % No. % No. % No. %

Counseling individual pupils 14 63 5 22 2 9 1 4 0 0

Testing and test interpretation 11 50 7 31 3 13 0 0 1 4

As a resource person 10 45 6 27 5 22 1 4 0 0

Home calls, working with parents 9 40 7 31 2 9 4 18 0 0

All responses combined (%) 50 28 14 7 1

It appears from the above responses that the principals felt the

additional tine and personnel provided by Title I were most beneficial.
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The regular classroom teachers were asked to indicate how mUch value

they felt the additional counseling time, made available to their schools

thmugh the Title I project since 1966, has been in each of the areas

listed in the following table:

TABLE 88

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING THE EXTENT OF THE
EFFECT UPON CHILDREN OF TITLE I ADDITIONAL COUNSELING SERVICE

Area of Assistance

Number of Teachers Selectin Each Response
Much Moderate Little No Do Not
Value Value Value Value Know
No. % No. % No. % No. % No. %

N=112 Enabling pupils, parents,
and teachers to better establish
realistic goals and improve
educational plans by assessing
and interpreting the potential
of pupils.

34 30 44 39 17 15 3 3 14 13

N=115 Assistance in preventing
and seeking solutions to problems 34 30 45 39 19 17 5 4 12 10

of pupils which interfere with
learning.

COMMENTS ON RESULTS

The responses of counselors, principals, and regular classroom teachers

indicated that the additional counseling service was beneficial to pupils.

Since a major purpose of the additional service was to support the corrective

reading program, counselors were asked to respond to items pertaining to the

program. Most of the counselors responded that they felt the additional

service benefited corrective reading pupils. Sone of the comments from

counselors are as follows:
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Considerable time is given to being a "listening-post" off which
teachers of such children may bounce their frustrations.

Every Title I school could use a full time counselor. More time
seems essential.

We expect to do more in the way of consultation and screening,
as some children really need special education and/or
psychological help.

Given More time, more could be accomplished.

Give us another renedial reading teacher. Initiate an informational
class for parents.

The principals were asked to respond concerning the value of the

additional counieling service to the school as a whole. Their responses

were favorable. At the same time, the principals called attention to

the need for still more counseling service. When asked to reipond

concerning the value of the additional counseling service to children

in their school, about two-thirds of the teachers responded favorably.

Progress of corrective reading pupils is reported in another section

of this report. Since much of the additional counseling service was

directed toward corrective reading pupils, their parents, and their

teachers, it is reasonable to assume that changes in reading achieve-

ment mere due in part to the Title I counseling service.
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TEACHER ASSISTANTS PROGRAM

The amount of individual assistance available to pupils by teachets

can be increased by relieving the teachers of some of the non-instructional

tasks. Principals and teachers in several schools have requested that

school aides besemployed and assigned. This part of the Title I project

was designed to supply aides on a full-time basis to four of the twenty-

four target area schools.

OBJECTIVES

1. To decrease the amount of time spent by teachers on non-

instructional tasks.

2. To increase the tine spent by teachers on individual pupils'

problems, planning, pupil evaluation, and parent conferences.

PROCEDURES

Sixteen full-time sub-professional employees were placed in four

of the Title I elementary schools. Three of the schools were assigned

five aides each. One aide was assigned to the fourth school. The

Wichita schools have for some time utilized some volunteer and sone paid

aides in the schools. The use and assignment of the Title I aides was

guided by the general school policy on the use of school aides.

The aide's duties varied with the specific assignment. In one of

the schools with five aides, their schedules were based entirely upon

requests submitted by the teachers. One aide had the responsibility of

organizing the schedules to meet the requests. In the other two schools
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with five aides, the aides were assigned to teachers on a regular schedule.

The aides' duties included ouch tasks as the followin8: typing, duplicator

operations, and other clerical tasks; reading aloud, tutoring individuals

or small groups, and other types of assistance in the classroom; super-

vising playground; supervising loading and unloading of busses; assisting

on field trips; and other general tasks.

EVALUATION STRATEGY

No standarized tests were used in the evaluation of this part of the

Title I project. Non-test data included activity logs completed by the

aides and information forms and questionnaires completed by the teachers.

Seven days were chosen at random from the total number of days that school

was in session. On each of the seven dates each of the aides in the three

schools with five aides was asked to complete an activity log indicating

each task performed on that day and the amount of time spent on each task.

On the same dates all teachers in the three schools were requested to

complete a form showing the type of activities that aides performed for

them on that day, the amount of time spent on each, the means of accom-

plishing each task if there had been no aide available, and, if it was a

task that would have been completed by the teacher herself, the use made

of the time gained. A questionnaire was developed and submitted in May

to all of the teachers in two of the three schools and to all except

second, fourth, and sixth grade teachers in the other. Second, fourth,

and sixth grade teachers were omitted if their school participated in

the national "465 Study." Questions on the questionnaire pertained to

the Teacher Assistants Program only. A copy is included in Appendix A.
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PRESENTATION OF DATA

Questionnaires were sent to seventy-two teachers in schools which

employed teacher aides. Sixty questionnaires were returned.

517. had aide service available on a regular basis

187. had aide service available upon request

187. had aide service available both regularly and upon request

107. did not have aide service

37. did not answer this item

The average amount of aide time that the teachers used was reported

as follows:

217. used more than 5 hours per week

337. used 4-5 hours per week

167. used 2-3 hours per week

16% used one hour or less per week

107. used no aide time

47. did not answer this item

Tables 89 and 90 show how the use of aides helped in reducing the

amount of time spent on non-instructional activities and in providing

more time for instructional activities.
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TABLE 89

TEACHER RESPONSES TO ITEMS CONCERNING DECREASE IN TIME
SPENT OW NON-INSTRUCTIONAL TASKS BECAUSE OF TEACHER AIDES

No52

Non-Instructional Task

Number of Teachers Selecting Each Response
757. or 257. or No De- ItemLeft
More 50-757. 25-507. Less crease Blank

Supervision between classes
(include noon hour, recess,
before and after school)

Correcting papers

Preparing reports

Monitoring individual pupils or
small groups of pupils in learn-
ing activities prescribed by
the teacher

3 8 11 13 17 0

6 11

0 4

7 14 14 0

11 27 2

0 6 8 24 13 1

Reproducing tests and materials
(typing, duplication, etc.) 23 11

Other clerical tasks 7 5

Other non-instructional tasks
in the classroom 9 7

All responses combined (%) 13 14

8 9

8 20

10 21

16 31

1

10 2

4 1

24 2

The greatest use of teacher aides was in the area of reproduction of

tests and materials (typing, duplication, etc). The least amount of usage

was in report preparation and monitoring of pupils in learning activities.

Forty-three percent of the teachers reporting stated that teacher aides

reduced their non-instructional tasks from twenty-five to seventy-five

percent or more. One-fourth reported no change.
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TABLE 90

RESPONSES TO ITEMS CONCERNING INCREASE IN TIME
SPENT LN INSTRUCTIONAL AREAS BECAUSE OF TEACHER AIDES

N 52

UC IP 1 :: 1 T

LisereaerEAnEacReone
757. or 257. or No in- Item Left

N. e 7 0 Less crease Blank

Lnsson preparation and planning* 7 13 11 14 8 0

Individualized instruction 4 7 12 20 9 0

Class recitation 1 5 15 10 20 1

Preparation of homework

assignments 0 2 6 11 31 2

Pupil evaluation 1 6 13 16 15 1

Parent conference 0 3 1 10 36 2

All responses combined (74) 4 12 18 26 38 2

* Note: One teacher who did not use the service of an aide responded to this

item.

Slightly over one-third of the teachers reported an increase.of time in

the instructional areas which was attributable to the use of teacher aides.
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TABLE 91

TEACHER RESPONSES CONCERNING THE VALUE OF TEACHER AIDES

N = 52

Area of Value

Decreasing the amount of
time that you spent on
non-instructional tasks

Enabling you to devote
more time to individual
pupils' problems

Increasing the amount of
time that you have for
planning

Increasing the amount of
time that you have for
pupil education

Increasing the amount of
time that you have for
parent conferences

Increasing your overall
teaching effectiveness

Preparing materials or
doing tasks that required
skill or training that you
did not have (Examples:
typing, operating machines
or equipment, etc.)

All responses combined (%)

Number of Teachers Selecting Each Response
Little No Do Not Item Left
Value Value Know Blank

Much
Value

Mbderate
Value

34 14

13 22

18 21

9 24

2 8

21 22

15 11

31 33

2 2 0 0

7 8 3 1

12 18 10 2

2 3 2 2

13 10 1 2

14 14 6 2

Nearly two-thirds of the teachers felt the use of aides mos of moderate

or greater value with the most value being in releasing then frame greater

number of non-instructional duties.

Table 92 shows an analysis by the teacher aides of how their time mms

utilized.
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HEALTB =via

One of the identified characteristics of a substantial number of

young Children in low income areas was poor physical health including

dental deficiencies. Therefore, one of the objectives of the Title I

project was to improve the physical health of school children. By

providing additional nursing services to Title I schools, and by pro-

viding dental care fur 60 - 70 pupils with severe dental problens on

the basis of need and financial ability of parents, it was believed

that children's physical stamina and overall performance would be

enhanced.

OBJECTIVES

1. To improve the nursing services to pupils.

2. To provide additional health services as a resource to

teaChers.

3. To improve the consultative nursing service to families.

4. To improve the dental health of children with severe dental

prOblems.

PROCEDURES

live nurses were employed to provide additional health services to

the tuenty-four Title I elementary schools. In addition to providing

nursing services to individual pupils, the nurses worked nore closely

with teachers and had additional time for naking home calls and confer-

ring with parents.
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Instead of spreading the services of the five additional nurZes

over the total twenty-four schools, the five were added to the regular

nursing staff and reapportionments of assigned time were made. This

added approximately 150 hours of health services per week to the twenty-

four schools.

In cooperation with the Wichita Dental Society, a dental program

for pupils whose dental problems were severe was started during the

spring semester of 1965-66 and continued through 1966-67, 1967-68 school

years in the twenty-four Title I elementary schools.

EVALUATION STRATEGY

Standardized test data and data from non-test sources were used in

the evaluation of the increased nursing service. Results of the Iowa Tests

of Basic Skills were analyzed for a small group of pupils. Non-test sources

of evaluative data included records and professional opinions of nurses,

principals, and regular classroom teachers. Questionnaires were developed

and submitted in Hay to seventeen school nurses (sone of these served non-

Title I schools as well as Title I schools), the twenty-four principals of

Title I elementary schools, and all the first and fifth grade regular class-

room teachers in thirteen schools. The questionnaire to nurses pertained to

the Title I health services only. Certain questions in the questionnaires

to principals and teachers pertained to the evaluation of the health services.

Copies of the questionnaires are included in Appendix A of this report.
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In order to evaluate the effects of the dental services provided, the

school nurses were asked in September to submit the names of pupils in

their building who had received Title I dental care the previous year and

the names of approximately the same number of pupils who had also been on

the "urgent need for dental care" list the previous year but had not

received dental care through Title I. The number of defects and other

dental information was reported for pupils in each of these groups after

the regular school dental examinations in February. In addition to the

dental information, the 1966 and 1967 results of the Iowa Tests of Basic

Skills were available for twenty-four of the fourth, fifth, and sixth

graders in each of the groups.

PRESENTATION OF DATA

The following tables present evaluative information from responses

of nurses, principals, and regular classroom teachers of the twenty-four

Title I elementary schools. Table 93 shows the responses of nurses

regarding the value to each of several areas where additional time gained

from the additional five nurses was utilized.
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TABLE 93

RESPONSES OF NURSES CONCERNING THE VALUE
OF ADDITIONAL HEALTH SERVICES

N=16
Number of Nurses Selecting Each Response

Area of Value

Health counseling with
individual children

Health counseling at
school with parents

Making home calls

Making health referrals
to other agencies

Vision and hearing
checking

Consulting with teachers
and participating in
classroom activities

Health education programs

Meeting needs related to
immunization of pupils

Follow-up on sone of
the above activities

All responses combined (%)

Much
Value

Moderate Little
Value Value

No
Value

No
Opinion

10 5 1

1 8 4 1 2

11 3 1 1

4 9 1 1 1

10 4 1 1

10 5 1

9 6 1

4 7 3 1 1

10 5 1

48 36 7 2 7

As shown in Table 93, eighty-four percent of the nurses narked the

extra time provided by Title I as of "much or moderate value." The least

important areas were counseling with parents at school and needs related

to immunization.

TI



169

Five nurses reported that their assigned schools received thiee

half-days or more per week of nurse time as compared to pre-Title I years;

seven received two half-days more; three received a half-day moro; and ono

1.-eceived less than a half-day more.

TABLE 94

RESPONSES OF ELEMENTARY PRINCIPALS CONCERNING THE
VALUE OF ADDITIONAL HEALTH SERVICES

N=22*
Number of Principals Selecting Each Response

Area of Value
Much
Value

Moderate
Value

Little
Value

No
Value

Additional nursing services
to individual pupils

14 7 1

Additional nursing services
as a resource to teachers

11 9 2

Additional nursing services in making
home calls and conferring with pupils

13 7 1 1

Dental assistance provided
to pupils

9 10 3

All responses combined (%) 53 38 8 1

* Nt)te: Questionnaires were not received from principals of two Title I

schools.

Elementary principals of Title I schools responded to questions

concerning the value of additional health services with over half (53%)

thinking the program was of much value. Thirty-eight percent thought

the health services were of moderate value and nine percent saw little

or no value in the program.
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A sample of regular classroom tea^hers in Title I schools was asked

to rate the value of additional nursing service and the improvement of

nursing service as it related to children in their schools. Results of

these ratings can be seen in Table 95. One-half of the teachers thought

both areas were of much value. Another twenty-seven percent thought they

were of moderate value. Ten percent thought the program was of little or

no value. More teachers felt the program was of more benefit to students

directly than as a resource to teachers.

TABLE 95

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING THE
EFFECT UPON CHILDREN OF TITIE I ADDITIONAL HEALTH SERVICES

N=120
Number of Teachers SelectinR Each Response

Much Moderate Little No Do Not Item Left
a o roveme ValeVleV

Improving the nursing
services to pupils

Providing additional health
services as a resource
to teachers

All responses combined (%)

70 30 5 1 9

51 35 13 3 13

50 27 8 2 9

5

5

4

An analysis was made of twenty-four students who had received Title I

dental care and twenty-four who had not received Title I dental care.

Selection for inclusion in one of these two groups was predicated on whether

or not the student was tested in both 1965 and 1967 with the Iowa Test of

Basic Skills. Results of these tests are presented later in this section.

Table 96 shows a comparison of dental defects of students who received

Title I dental care and those who did not.



171

TABLE 96

COMPARISON OF DENTAL DEFECTS OF STUDENTS WHO RECEIVED

TITLE I DENTAL CARE AND THOSE WHO DID NOT

Number of Students With Each Type of Defect

Received Title I
Dental Care

Type of Dental Defect N m 24

Did Not Receive Title I
Dental Care

N as 24

Apparent defects in permanent teeth 13 22

Apparent defects in foundation teeth 5 10

Better brushing needed 17 12

Infected condition (urgent) 0 4

Improper bite 2 3

Space maintainer indicated 2 2

Needs dental prophylaxis (Cleaning) 9 11

Other abnormal conditions 2 1

Average number of defects per person 2.0 3.2

in permanent teeth

Average number of defects per person 1.0 4.3

in foundation teeth

Students who had received Title I dental care exhibit fewer defects

than those who have not had Title I care. For those who do have defects,

the number per person is less on the average.

Table 97 gives the unadjusted means and standard deviationsof scores

obtained on the ITBS by both the students who had received Title I dental

care and those who had not. In reading, the "dental care" group made a

larger mean gain, however, on the composite score, the "no dental care"

group made the larger gain. The 1967 test results were subjected to the
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analysis of covariance using 1966 reading and composite scores as the

control variables. As shown in Table 98, the gains made by the students

who had received dental care were not statistically different from those

made by the students who did not receive Title I dental care.

TABLE 97

COMPARISON OF 1966 AND 1967 ITBS RESULTS ON READING AND COMPOSITE
FOR STUDENTS WHO RECEIVED DENTAL CARE AND THOSE WHO DID NOT

N =48

ITBS Group
1966 1967

Mean
Test_ Mean SD Mean SD Gain

Reading Received
Dental Care 39.33 15.34 49.04 15.23 + 9.71

Did Not Receive
Dental Care 40.13 15.90 48.00 13.81 + 7.87

Composite Received
Dental Care 37.88 12.52 47.33 14.00 + 9.45

Did Not Receive
Dental Care 28.42 11.73 48.79 13.37 +10.37

TABLE 98

RESULTS OF "DENTAL CARE" AND "NO DENTAL CARE" GROUP
COMPARISONS BY ANALYSIS OF COVARIANCE

Source of
Variation

Between

Within

Total

df

1

Adjusted Adjusted
Sums of Mean
Squares Square

10.23 10.23

44 1185.19 26.94

45 1195.42

* Critical Value of F at .01 Level is 7.23

.38

II

11

ll

0

11

II
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COMNENTS ON RESULTS

All of the data presented in this section pertained to that portion

of the health services which could be described as additional because of

Title I involvement. Taking all areas of health services activities as a

group, a large majority of nurses, principals, and teachers felt that

these services were of moderate or greater value. The increased time

allowed more follow-up, more home calls, more health counseling nnd more

consultation. It was demonstrated that the group of children who received

Title I dental care had fewer dental defects than those who had not

received Title I dental care. The hypothesis that Title I dental care

would have a positive effect upon the low Test of Basic Skills scores in

reading and composite was not supported statistically although the dental

care group did score better in reading.



174

ATTENDANCE IMPROVEMENT PROGRAM

School absenteeism is often not a simple matter of illness or

truancy, but rather a symptom of problems common to many disadvantaeed

communities. Early patterns of irregular attendance and indifferent

or negative pupil and parental attitudes must be identified and changed.

The Pupil Services Division of Wichita Public Schools selected and trained

eight sub-professionals who were assigned to eight areas in the district

which represented the highest concentration of low-income families. These

eight attendance aides were an additional approach to problens related to

attendance and did not supplant the regular efforts of school personnel

toward the improvement of attendance.

OBJECTIVES

1. To reduce dropouts as indicated by the percentage of pupils

leaving senior high schools with :he withdrawal classifi-

cation of non-attendance.

2. To improve attendance in all target area elementary schools,

eight junior high schools, and six senior high schools as

indicated by annual ADA and ADM statistics.

3. To improve pupils' and parents' attitudes toward school and

the value of completing high school.
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elfes siiimd:=ed regor-ts i ay shovrine the arteadance records of pupils

mr-Lor rL alai after rra :. ney also kept logs of their daily

ac=7.1. anti each month submitted chronological reports of their activities

With arnecolvtes. rectort f eaet of follow-ops pupils wha withdrew

13201-ar'IrATTO was s "Ithod.z.d. A:mg vitlz otner information these reports

couttatnell- the =tressed reason for leaving school and the pupa's plans far

tre innediatte ifirture. Questionnaires were developed and adhinis' tered in May

to the aezretnian aides, principals, counselors, and regular classroom

teacfners. 4testrznizaires to. the attendiodare aides and senior high principals

pertaiimed may tu- the A.=endance Inprovenent Program. Some questions on the

loesttionumires to junior lit& principals, elenenry principals, counselors,

and regular' classroom ntachers ,-eferred to the Attendance Improvement Program.

Caries of the pues:=Lonnaires are included in Appendix A of this report.

PREATICli CE ACM

Principals of elementary and junior high schools with Title I attendance

sidles and priacipuis of the senior high scilools were asked to evaluate the

effectinemess of the ;grogram. Their responses concerning the wine of the

program are doom Table 99- Over one-half (544) of the junior high. prin-

cipals zattrd der program as very beiptsa. istraer twenty-eight percent rated

it as andeznamelty helgal. Nine percent rated it of little help. Twenty ger-

mane. of che senior' fe:gh prix- ucipals gave the program a rating of very helpful;

fifty percent said moderately helpful; Rod te,sirty percent said it was of little

help- Ira&le :CC& shows the questionnaire itmrs that were asked. In most cases

dae sena= ligft principals did not gi the attendance aide program as favorable

a rating. as -dh:d the jurcior- principals Nock 2ess aide time was available

tit 71e Bldg& schools-
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Seventy percent of the junior highs had fifteen or more hours of

attendance aide service per week. All of the senior highs had ten hours

per week or less.

Three-fourths of the elementary principals rated the program as

moderate or greater value while twenty percent rated it of little or no

help.
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TABLE 99

RESPONSES OF PRINCIPALS CONCERNING

THE VALUE OF TITLE I ATTENDANCE AIDE SERVICES

Elementary N = 22 Junior High N = 7 Senior Hi h N = 6

Note: (E) represents Number of Principals Selecting Each Response

Elementary, (J) represents
Junior High, and (S)
represents Senior High Did not util- Item

ize the aide Very Moderately Little No Left

Attendance Aide Activity in this way Helpful Helpful Help Value Blank

Establishing contact
with parents that you E

have been unable to J

contact otherwise S

Collecting and reporting
information pertaining E

to individual cases of J

truancy S

Collecting and reporting
information pertaining E

to severe attendance prob- J

lens for individual pupils S

over the compulsory age (not

applicable to elementary

Collecting and reporting
information pertaining to E

individual pupils who are J

beginninR to develop a S

pattern of non-attendance

or unexcused absences

Improving the relationship
between the school and E

parents of pupils with J

attendance problems S

All responses combined (%) E
J
S

8 10 2 1 1

5 2 0 0

4. 1 1 0

7 7 6 1 1

5 2 0

1 4 1

0 0 0 0

3 2 2 0

0 0 3 3

8 8 5 1

4 1 2

1 3 2

7 11 3 1

3 3 1

0 4 '2

0 34 41 18 2 5

9 54 28 9 0 0

0 20 50 30 0 0
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TABLE 100

RESPONSES OF JUNIOR AND FENIOR HIGH PRINCIPALS TO VARIOUS
QUESTIONNAIRE ITEMS RELATED TO THE ATTENDANCE AIDE PROGRAM

Number of Princi als Selectin Each Res onse

Questionnaire Item
How much time on the average,
has the aide spent on attend-
ance problems of your school?

more than 20 hours per week
15-20 hours per week
10-15 hours per week
5-10 hours per week
less than 5 hours per week

How much attendance aide time,
on the average, could you profit-
ably use each week considering
the present frequency of attend-
ance problems in your school?

more than 20 hours per week
about 15-20 hours per week
about 10-15 hours per week
about 5-10 hours per week
less than 5 hours per week

Do you feel that the attendance
at your school had improved due
to the efforts of the Title I
attendance aide?

yes, very much
yes, moderately
yes, a little
no
do not know

What has been the reaction of
parents to the attendance aides'
work?

much improved parent-school
relationship
slightly improved parent-
school relationship
no difference in parent-
school relationship
improved parent-school
relationship
do not Mow

Junior High
N = 7

Senior High
N = 6

3

2

1 2

1 4

4 2

1 1

1 2

1

1

2

3 3

1 1

1 2

2

3 4

2 1

1



180

Number of Principals Selecting Each Response
Junior High Senior High

Questionnaire Item N = 7 N = 6

What effect has the attendance
aide had on the attitudes of
pupils with attendance problems
relative to school attendance
and the value of education?

much improved 1

moderately improved 2 4

not improved 3 2

worse than before
do not know 1

Two additional questIons were asked
of senior high principals:

Has the number of dropouts in
your school decreased as a
result of the efforts of the
Title I attendance aide?

yes, a great deal
yes, moderately
yes, a little
no
do not know

Has information obtained by the
attendance aide enabled your
staff to complete withdrawal
information more accurately for
pupils leaving school?

yes, in a great number of cases

yes, in sone cases

4
2

1

3

yes, but in only a few cases 1

no 1

Two items on the questionnaire sent to counselors of Title I schools

pertained to attendance aides. Fourteen counselors responded to these

items as follows:

Has the Title I attendance aide serving your school provided

information to you for individual pupils?

yes, several times - 3

yes, a few times - 7

no - 4
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If you answered "yes," how much value has this information

been for your purposes?
much value - 5

moderate value - 5

Regular classroom teachers were also asked to respond to questions

relative to attendance aides. One hundred and fifteen teachers

responded as follows:

Has the Title I attendance aide assigned to your school

worked with the attendance problems of any of the pupils in

your classroom?
yes, more than three - 14

yes, three - 8

yes, two - 17

yes, one - 24

no - 52

Table 101 shows regular classroom teachers' responses concerning

improvement in attendance of children in their classrooms who had been

contacted by the attendance aide.

TABLE 101

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING

THE IMPROVEMENT OF ATTENDANCE

N = 59
Number of Teachers Selecting Each Response

No Worse than

Area of Im rovement Muc Mo erate S1 ht Change Debre

13
Pupils attendance and

tardy records

Pupils' attitude toward
school attendance and 11

punctuality

18 12 15 1

18 11 18 1

Pupils' attitude toward
school and attendance 11 14 11 21 2

problems

All responses combined (%) 20 28 19 31 2

,

MI6

IV-
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Nearly one-half (487.) of the students showed moderate or greater improve-

ment. Another one-fifth (197.) showed slight improvement. In thirty-one per-

cent there was no change. Two percent were reported as worse than before.

Attendance aides reported a break-down of amount of time that they spent

at each school level. This is reported in Table 102.

TABLE 102

RESPONSES OF ATTENDANCE AIDES CONCERNING DIVISION OF TIME

AT EACH SCHOOL LEVEL SPENT ON ATTENDANCE PROBLEMS

N 8

Level

Number of Ai es Selecting Each Response

More About About About Less

Than One- One- One- Than

Half Half Third Fourth "One-fourth

Elementary 3 3 2

Junior High 3 3 1 1

Senior High 1 3 4

The greatest amount of tine was given to the junior high school level

where six aides reported spending one-half time or more. The least amount

of time was devoted to senior high school where all aides reported spending

one-third or less of their time. Two-thirds of the aides spent one-third

or more of their time in the elementary school.

In response to the question "At which level do you feel your work has

been most effective?" junior high was selected by three; elementary, by

four; and one said it was the same at all levels.
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Table 103 presents the relative amount of time spent by attendance

aides on various types of attendance activities.

TABLE 103

RESPONSES OF ATTENDANCE AIDES CONCERNING
THE AMOUNT OF TIME SPENT ON ACTIVITIES

N=8

Atteildance Activity

Number of Attendance Aides SelectingLEach Response
Time per Week in Hours

More Less

Than 20 15-20 10-15 5-10 Than 5

3 1 2 1 1

1 1 2 3 1

Establishing contact with
parents that the school has
not been able to contact

Collecting and reporting
information regarding Irt_Lancy

of individual pupils

Collecting and reporting
information pertaining to
pupils who have been with-
drawn for non-attendance

Collecting and reporting
information pertaining to
severe attendance problems
for individual pupils who
are over the smith=
attendance Azd

Collecting and reporting
information pertaining to
individual pupils who are
just beginning to develop
a pattern of non-attendance
or unexcused absences

1 1 3 3

1 4

1 4 2 1

All responses combined (74 .10 10 25 32 23
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The greatest amount of time is spent in making parental contacts in

cases where the school has been unsuccessful. Four of the eight aides

reported spending fifteen or more hours per week in this area. The least

amount of time is directed toward students who are over the compulsory

attendance age. Only one aide reported as much as fifteen houra per week

spent in this area.

Attendance aides responded to questions concerning the value of

attendance activities. These responses are presented in Table 104.

TABLE 104

RESPONSES OF ATTENDANCE AIDES CONCERNING
THE VALUE OF ATTENDANCE ACTIVITIES

N 8

Percent of Aides Selecting Each Response
Much Mbderate Little No Do Not Item Left

Area of Improvement
Value Value Value Value Know Blank

% % % % % %

Improving pupils' attendance

Improving pupils' attitudes
.taward school

Improving parents' attitudes
toward school

Reducing number of dropouts

Improving parent-school
relationships

38

5

50

8

40

38

55

25

30

25

15

30

13

15

23

6

5

5

20

8

0

2

2

25

2

3

3

5

2

2

Sixty percent of more of the attendance aides rated all areas of attendance

improvement as being of moderate or greater value with the exception of "reducing

number of dropouts" which was rated by only thirty-eight percent as moderate or

greater value.
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Table 105 shows a comparison of the percentage of students who left

high school ditring the school years 1966-67 and 1967-68 for the stated

reason of non-attendance. Attendance aide records indicate that four

hundred and two contacts were made with pupils in this category during

the 1967-68 year. In the year 1966-67, before attendance aides, there

was a withdrawal rate of 6.2867. for non-attendance. During the year

1967-68, with attendance aides, there was a withdrawal rate of 6.3687.,

a very slight increase.

COMPARISON OF PERCENTAGE OF STUDENTS LEAVING HIGH SCHOOL
FOR NON-ATTENDANCE DURING YEARS 1966-67 AND 1967-68

Number of Withdrawals Percent of
Year for Non-Attendance Total Enrollment

1966-67 861 6.286

1967-68 920 6.368

A comparison of the ratio of Average Daily Attendance (ADA) to Average

Daily Membership (ADM) for the years 1966-67, without attendance aides, and

1967-68, with attendance aides, is shown in Table 106. Data for the seven

Title I junior high schools is shown rather than for eight in order to keep

ADA and ADM figures consistent with those presented elsewhere. At the

elementary level, all schools combined showed a slight gain in the ADA to

ADM ratio. Since the ratio in non-Title I schools remained nearly constant,

most of the change occurred in the Title I schools where there was nearly a

two percent gain in ADA to ADM rates. At the junior high school level, all

junior highs combined showed a very slight loss, while the non-Title I

schools showed a two and seven-tenths percent gain as opposed to a four and
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eight-tenths percent loss in the Title I junior highs. All enior high

schools combined showed a two percent gain. The percent of increase was

more than one percent greater for all Title I schools combined than for

all non-Title I schools.

TABLE 106

COMPARISON OF PERCENT OF ADA TO ADM FOR YEARS

1966-67 AND 1967-68

School Group Before

1966-67 1967-68

Attendance Aides With Attendance Aides

24 Title I Elementary Schools 91.60 93.31

67 non-Title I Elementary Schools 95.14 95.59

Total, 91 Elementary Schools 94.10 94.93

7 Title I Junior High Schools 93.99 89.20

9 non-Title I Junior High Schools 95.01 97.71

Total, 16 Junior High Schools 94.63 94.47

6 Senior High Schools 90.13 92.25

Total, All Title I Schools 91.29 92.48

Total, All non-Title I Schools 94.99 95.06

COMMENTS ON RESU1TS

Three objectives were stated as aims of the attendance aide program.

The first of these objectives, to reduce dropouts as indicated by the

percentage of pupils leaving senior high schools with the withdrawal

classification of non-attendance, was not shown to have been set. However,

the percentage of withdrawals for non-attendance did not change radically.
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The Title I project inclotted provision. tor oilooral siml aesthetic

emperimeres and understaildisg for chi-Ikea in elementary schools in the

forlFt. areas. St vas believed that such provision monad eshance con-

cart levels, creative esprit:saint, dere:Lorimar of artistic talents, sad

0111011:011eSS of the caltacel heritage. Cal-twat enrichment experiences

laciblardt. ansealL taws, Chilitres' s 'Theatre atteediace, and fiel4

triqpis gpmsnmencal agencies, boailass commity centers, sameeles,

perits, recreedeal access awl other places -of interest.

OBJECTIVES

1.. To improve c eme s ar vmderstaull=1' and vocabslaty.

To enable children to dema vote effectively via feelings

mow-verhal mays.

3.. To seimalare greater interest is the arts and in the larger

comelasalLY vitick children live.

ratEse comeePt levels of rimilimen. and stimslate conver-

sation. am& fortlier esplocatias by children.

nocatIES

Vameast Art Calleries Tours

The rams mere coordimated by the Art Department of the Wichita

Itaholic Schwan sed. immolved bessimg childoren firms the tventr four

'nee I elenestaeT schools and. favxr parcesial elementary schools to the

IiirachaMs Art. 15usear. and Art Association Galleries on a scheduled basis.
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A trained gallery guide conducted each tour. As the classes of children

arrived, they were taken to the museum auditorium and given a brief

lecture on the art objects they were about to see. Then they proceeded

to the galleries where the docent talked about the art objects on

eihibit.

Among the twenty-four public elementary schools, a total of 12 bus

trips involving 415 children were taken to the Art Association Galleries.

A total of 50 bus trips with 2788 children from public elementary

schools were taken to the Wichita Art Museum. A total of 38 parochial

school children were taken in three bus trips to the Art Museum. A

total of 497 children from public elementary schools were taken in nine

bus trips to Friends University Art Galleries.

Cliildvm's Theatre Attendance

The Wichita Art Association sponsors the Wichita Children's Theatre

which presents four productions of childhood classics each year. The

productions are given on Saturday mornings. Season tickets were pur-

chased from the Wichita Children's Theatre and distributed to elementary

schools in the Title I project. One-tenth of the tickets were furnished

to parochial school pupils. It was reported that 928 children accom-

palsied by 72 adults attended the four performances.

Field Trips,

School buses were contracted and scheduled for use by teachers in

the twenty-four Title I elementary schools and eligible parochial schools.

Approximately 107. of the service vas provided to parochial school pupils.



Classroom teachers arranged for visits to the places of interest. The

trips were preceded by sufficient preparation of the pupils to insure

basic understanding and appreciation of what was to be observed.

Disnussions, writings and other appropriate activities followed the

field trips. Parents of the school children were sometimes in atten-

dance on the trips. It was reported that a total of 324 field trips

were taken involving 9467 children. Nineteen of the trips were for

non-public schools.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of the cultural

enrichment activities. Non-test sources of evaluative data included

records and the professional opinions of regular classroom teachers and

principals of the Title I elementary schools. Questionnaires were

developed and submitted in May to the twenty-four principals, to all

the first and fifth grade teachers in twenty-one schools and to all the

third grade teachers in thirteen schools. Certain questions in each of

the questionnaires pertained to the cultural enrichment activities.

Copies of the questionnaires are included in Appendix A of this report.

PRESENTATION OF DATA

The following tables present evaluative information from responses

of principals and regular classroom teachers of the Title I elementary

schools.
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TABLE 107

RESPONSES OF PRINCIPALS TO QUESTIONS PERTAINING TO
VALUE TO PUPILS OF CULTURAL ENRICHMENT ACTIVITIES

N 22

Number of Principals Selecting Each Response

Cultural Enrichment
Activity

Much
Value

Moderate Little
Value Value

No
Value

Did Not
Participate

No. % No. % No. % No. % No. %

Field Trips

Attending Children's
Theater Productions

Art Museum Tours

All responses combined (%)

13

2

8

59

9

36

35

7

12

9

31

54

40

42

2

5

5

9

22

22

18

0

3

0

0

13

0

5

0

0

0

0

0

0

0

TABLE 108

RESPONSES OF REGULAR CLASSROOM TEACHERS PERTAINING

TO VALUE TO PUPILS OF CULTURAL ENRICHMENT ACTIVITIES

N=120

Area of Value

Number of Teachers Selecting Each Response

Much Mbderate Little No Do Not No

Value Value Value Value Know Response

No. % No. % No. 7. No. 7. No. % No. 7.

Improving children's art
understanding and vocabulary

Enabling children to deal
more effectively with feel-

ings in non-verbal ways

Stimulating greater interest
in the arts and in the larger
community in which children
live

Raising the concept levels
of children and stimulating
conversation and further
exploration by children

All responses combined (%)

35 29 39 32 12 10 8 6 10 8 16 13

23 19 53 44 18 15 6 5 5 4 15 12

37 30 42 35 14 11 5 4 5 4 17 14

49 40 43 35 13 10 0 0 1 1 14 12

30 37 12 4 4 13
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The number of children affected by Title I cultural enrichm6nt

activities has been noted in the discussion of procedures.

COMMENTS ON RESULTS

It can be seen from the information in Table 107 that most principals

responded favorably concerning the cultural enrichment activities. The

field trips were perceived as being the most beneficial while Children's

Theater attendance was rated as being the least beneficial of the three

activities. Participation statistics and records of the wide variety of

places visited during field trips provide additional.evidence of the value

of the Title I cultural enrichment activities.



APPENDIX A

NONSTANDARDIZED DATA GATHERING INSTRUMENTS
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QUESTIONNAIRE TO PRINCIPALS IP TITLE I ELEMENTARY
SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

Below are the names of several of the activities cr services that mmke up this year's
Title I project. Choose one of the following responses for each of the items 1 - 39
to indicate how much value you feel has resulted from each activity or service im
each of the areas listed under its name.

a) Much value

b) Moderate value

c) Little value

d) No value

e) My school did not participate in this program

Art Instruction erd Education

1. Increasing the variety of art media used it the classroom.

2. Increasing the number of different kinds of classroom art activities.

3. Improving children's ability to =press themselves in art.

4. Improving the classroom teachers' competence in art instruction.

5. Improvement resulting ftam additional art surplies provided.

6. Improvement in skills and attitudes of recipients of art scholarShips.

General Cultural Enrichment

7, Field trips.

B. Attendance at Children's Theater productions.

9. Art museum tours.
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Note: The Title I project provides five additional counselors, five aiditiosel

nurses, six additional librarians and six library aides to the tmemty-femr

target area schools. Items 10 - 21 refer only to the servicesjpaimmil dime

to this increase in personnel and not to guidance, health, or library

services in general.

Elementary Guidance and Counseling

10. Additional counseling services to individual pupils.

11. Additional counselor tine for testing and test interpretative.

12. Additional counselor time for serving as a resource persom for taarbess.

13. Additional counselor time for making home calls and conterringidUirparemes.

Health Services

14. Additional nursing services to individual pupils.

15. Additional nursing services as a resource to teachers.

16. Additional nursing services in making home calls sad comferrimgmlatimpils.

17. Dental assistance provided to pupils.

Library Services

18. Providing flexibility in scheduling.

19. Meeting individual needs of pupils.

20. Making flextime' use of all instructional materials.

21. Additional library service as a resource to teachers.

Keyboard Music Instruction

22. Making children acquainted with tools and symbols *filmic.

23. Improving children's musical skills.

24. Increasing children's interest in music.



Physical Education/Recreation

25. Improving children's physical fitness.

26. Providing a better balanced program of activities.

27. Improving the physical education teaching conpetence of classroom teachers.

28. Additional physical education supplies and equipment.

Corrective Reading

29. Improving children's reading competence.

30. Increasing children's reading for enjoyment.

31. Improvinr children's attitudes toward reading.

32. Improving children's attitudes toward themselves.

33. Improving your school's overall reading program.

34. Devising effective techniques for teaching reading.

Attendance Inprovement (Aides)

35. Improving your school's attendance.

36. Establishing contact with parents that you have been unable to contact

otherwise.

37. Collecting and reporting information pertaining to individual cases of truancy.

38.. Collecting and reporting information pertaining to individual pupils who are

Aggraglag to develop a pattern of non-attendance or unexcused absences.

39. Improving the relationship between the school and parents of pupils with atten-

dance problems.
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40. How much time, on the average, has the attendance aide spent on attendance
problems of your school?

a) More than 4 hours per week

b) About 3 - 4 hours per week

c) About 2 - 3 hours per week

d) About 1 - 2 hours per week

e) Less than 1 hour per week

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use,the back of the answer
sheet or additional sheets if necessary.
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A 5

QUESTIONNAIRE TO REGULAR CLASSROOM TEACHERS IN TITLE I
ELEMENTARY SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

Art Instruction and Education

Have you had any contact this year with the Special Art Consultaneprovided by
the Title I program?

a) Yes, as a consultant and/or demonstration teacher

b) Yes, actually providing art instruction for pupils in my class

c) Yes, both (a) and (b)

d) No, not this year'

Omit items 2 - 4 if you chose (d) for item 1. Otherwise choose one of the follow-
ing responses to indicate how much value you feel the above mentioned contact was
.in each of the areas listed in items 2 - 4.

1

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

Enabling you to provide your pupils more creative experiences in the field

of art.

Enabling you to better develop your pupils' awareness of our cultural heritage.

Enabling you to conduct art activities better suited to improving your pupils'

self concepts.

[i 5. Have you received additional materials for art instruction through the Title I

programa

a) Yes, they have been very helpful

b) Yes, but they have been of little help

c) No

d) Do not know
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Has a pupil from your classroom been the recipient of one of the Title I art

scholarships for Saturday art classes?

a) Yes

b) No

Omit if you chose (b) for item 6, Otherwise what changes in the scholarship

pupil nave been apparent results of the Saturday art classes?

a) Increased interest in art activities

b) Improved skill in art work

c) Both (a) and (b)

d) No apparent changes

e) Decreased interest in art activities

Corrective Reading

Have any of the pupils in your classroam been placed in corrective reading

this year?

a) Yes, more than 9 pupils

b) Yes, 7 - 9 pupils

c) Yes, 4 - 6 pupils

d) Yes, 1 - 3 pupils

e) No

Omit items 9 - 12 if you chose (e) for item 8. Otherwise choose one of the follow-

ing responses to indicate the changes you have observed in corrective reading

pupils in each of the areas listed in items 9 - 12.

a) Much improved

b) Moderately improved

c) Slightly improved

d) No noticeable change

e) Worse than before



9. General reading competence.

10. Attitudes toward reading.

11. Amount of reading for enjoyment.

12. Attitudes toward themselves.

A 7

13. Has the corrective reading teacher in your building been available as a con-

sultant regarding reading problems or materials?

a) Yes, consultation has been very helpful

b) Yes, but consultation was of little help

0 Yes, but I have had no need for consultation

d) No

14. What value has the corrective reading program been to the overall reading

program in your room?

a) Much value

b) Moderate value

c) Little value

d) No value

e) Detrimental

15. What has been the practice for most of the corrective reading pupils in your

classroom regarding the regular reading program?

a) Continued in all regular reading activities while in corrective reading

b) Continued in most regular reading activities while in corrective reading

c) Continued in some regular reading activities while in corrective reading

d) Continued in very few regular reading activities while in corrective

reading

e) Continued in no regular reading activities while in corrective reading
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Elementary Guidance and Counseling

Amiii.MTIIMPUIPPIRWIlePT

Choose one of the following responses to indicate how much value you feel the addi-
tional counseling time made available to your school through the Title I project
since 1966 has been in each of the areas listed in items 16 and 17.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know or was not aware that services had been increased

16. Enabling pupils, paren4s, and teachers to better establish realistic goals and
improved educational plans by assessing and interpreting the potential of pupils.

17. Assistance in preventing and seeking solutions to problems of pupils which
interfere with learning.

Health Services

Choose ono of the following responses to indicate how much value you feel the addi-

tional nursing service made available to your school through the Title I project

since 1966 has been in each of the areas listed in items 18 and 19.

a) Mich value

b) Mbderate value

c) Little value

d) No value

e) Do not know or was not aware that services had been increased

18. Improving the nursing services to pupils.

19. Providing additional health services as a resource to teachers.
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Library Services

Choose one of the following responses to indicate how much value you feel die man-

tional library services made available to your school through the Utle I pcoject

since 1966 were in each of the areas listed in items 20 - 23.

a) Much value

to) Moaerate vaiue

c) Little value

d) No value

e) Do not know or was not aware that services had been Increased

20. Meeting the library needs of individual pupils.

21. Encouraging the maximum use of instructional materials by teacharsimmipoWW4

22. Providing greater flexibility in library scheduling.

23. Increasing the use of the librarian as a resource person for teaclers.

General Cultural Enrichment

24. Has your class been provided with transportatian for special field trips or

museum tours?

a) Yes

b) No

Omit items 25 - 28 if you chose (b) for item 24. Otherwise, Choose ORO addim;

following responses to indicate how much value you feel the field- trips or tows

have been in each of the areas listed in items 25 - 28.

a) Mnch value

b) Moderate value

c) Little value

d) No value

e) Do not know

25. Improving children's art understanding and vocabulary.

26. Enabling children to deal more effectively with feelings in non-werbal
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L. Stimulating greater interest in the arts and in the larger commanity in which

childrem live.

zEL Raising the concept levels of children and stimulating conversatn and further

exploration by children.

Physical Education/Recreation

R4A the Title I special physical education teacher assigned to your building

worked with you and/or your pupils?

a) Yes, as a consultant

b) Yes, as a demonstration teacher or helping teacher

c) Yes, both (a) and (b)

d) Yes, teaching the physical educatian for my classroom

e) No

Omit items 30 - 33 if you chose (e) for item 29. Otherwise, choose one of the

fallowing responses to indicate how much value you feel the help that you indi-

cated in. item 29 has been in each of the areas listed in items 30 - 33.

a) Much value

b) 'Moderate value

c) Little value

d) No value

e) Do not know

30. Improving the physical fitness of pupils.

31. Developing and implementing a balanced program of physical education acttvities

in your classroom within the limitations of the physical facilities available.

32. Assisting in correlating the physical education, science, and health curriculum

ma that physical and mental health components of the pupils' education are fully

developed.

33. Improving your competence in the teaching of physical education.
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All

Attendance Improvement

Has the Title I attendance aide assigned to your school worked with the atten-

dance problems of any of the pupils in your classroom?

a) Yes, more than three pupils

b) Yes, three pupils

c) Yes, two pupils

d) Yes, one pupil

e) No

r

Omit items 35 - 37 if you chose (e) for item 34. Otherwise choose one of the

following responses to indicate the extent of change observed,in the cases mentioned

1 in item 34 in each of the areas listed in items 35 - 37.

a) Much improved

b) Moderately improved

c) Slightly improved

d) No noticeable change

e) Worse than before

[I35. Pupils' attendance and tardy records.

t;

36. Pupils' attitude toward school attendance and punc.tuality.

(37. Parents' attitude toward school and attendance problems.

[13S. Did you teach in one of the twenty-four Title I target area elementary schools

prior to January 1966.

t]

a) Yes

b) No

LI
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39. What type of classroom do you teach?

a) First grade

b) Third grade

c) Fifth grade,

0 Won-graded

e) Departmentalized

40. How much value was last summer's post-kindergarten reading readiness program
to pupils in your room?

a) Much value

b) Moderate value

c) Little value

d) No value

e) No pupil in my roam was enrolled in post-kindergarten last summe

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you vill use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary.
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QUESTIONNAIRE TO TEACHERS IN HON-PUBLIC SCHOOLS
FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

Corrective Reading

1. Have any of the pupils in your classroom been placed in correctkie reeding this
year?

a) Yes, more than 9 pupils

b) Yes, 7 - 9 pupils

c) Yes, 4 - 6 pupils

d) Yes, 1 - 3 pupils

e) No

Omit items 2 - 5 if you chose (e) for itou 1. Otherwise choose one of the follow-
ing responses to indicate the changes you have observed in corrective reeding
pupils in each of the areas listed in items 2 - 5.

a) Mitch improved

b) Moderately improved

c) Slightly improved

d) No noticeable change

e) Worse than before

2. General reading competence

3. Attitudes toward reading

4. Amount of reading for enjoyment

5. Attitudes toward themselves

6. Has the corrective reading teacher serving your building beam available as a

consultant regarding reading problems or materials?

a) Yes, consultation has been very helpful

b) Yes, but consultation was of little help

c) Yes, but I have had no need for consultation

d) No
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What value has the corrective reading program been to the overall reads.
gram in your room?

a) Much value

b) Moderate value

c) Little value

d) No value

e) Detrimental

8. What has been the practice for most of the corrective reading pupils layest
classroom regarding the regular reading program?

a) Continued in all regular reading activities 'ohne in corrective reading

b) Continued in most regular reading activities utile im corrective realm

c) Continued in some regular reading activities utile In corrective renifig

d) Continued in very few regular reading activities uhile in corrective
reading

e) Continued in no regular reading activities vtlle is corrective reading

Art Instruction and Education

9. Sas a pupil from your classroom been the recipient of one of the Title I art
scholarships for Saturday art classes?

a) Yes

b) No

10. Omit if you chose (b) for item 9, otherwise, vhat damages in the scimilmrdrip
pupil have been apparent results of the Saturday art classes?

a) Increased interest in art activities

b) Improved skill in art work

c) Both (a) and (b)

d) No apparent changes

e) Decreased interest in art activities
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Music Keyboard Instruction Activity

mit items U. - 18 if pupils in your classroom did not participate in music key-

board instruction provided by mobile vans.

Choose one of the following responses to indicate how much value you feel has re-

sulted from the mobile piano van in each of areas listed in items-11 - 14.

a.0 Much value

b) Moderate value

c) Little value

d) NO value

e) Do not know

11. Rambled pupils to become better acquainted with the tools and symbols of music.

12. Improved pupils' fundamental musical skills of rhythm, melody, pitch, and harmony.

13. Increased the number of pupils that begin instrumental music instruction, either

is school or privately.

14. Increased pupils' interest in music and the piano.

15. What is your teaching assignment?

a) Regalar classroom including the music

b) Regular classroom but a special teacher teaches the music

14. Now sway of the pupils in your class have a piano in their home?

a) Do not know

b) Mrs than half

c) $ome, but less than half-

A) 'Very few

e) ame
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How many of the pupils in your class would actually have some access to a
piano either at home, school, church or some other place if it were not for
the mobile van?

a) All of them

b) More than half

c) Some, but less than half

d) Very few or none

e) Do not know

18. Row do the pupils in your class react to the keyboard instruction in the
mobile van?

a) Very much enthusiasm

b) Moderate enthusiasm

c) Very little enthusiasm

d) Indifferent

e) Do not like to go

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would,
be helpful in planning future programs or evaluations. Dee the back of the answer
sheet or additional sheets if necessary.



PUPIL OPINION QUESTIONNAIRE

School Teacher Date

4rections: Read each item carefully. Using
for agree very much, a for agree a little,
for wither agree or disagree, d for dis-
.ee a little, and D for disagree very much,
rk the column at the right which best
escribes how you feel about each statement.

. Most things about school are all right.
Most of my classes are enjoyable.
,Pupils who do not do their daily lessons
should be kept after school to do them.

4. Most teachers are crabby.
5. We seem to be doing the "same old things"

over and over again in school.

6. It is easy to get along with most teachers.
7. As a rUle, teachers want too much work

i from pupils.
8. Going to school is too difficult and
.discouraging.

(9. Most of the things which the teacher does

i are all right.
10. Teachers are usually too busy to talk

1

with pupils.
1. Teachers require too much reading.
12. Most teachers try to force pupils to

learn something.
1.3. Pupils really do,not learn the things

in school that they want to learn.
14. A pupil should do more school work than

i he has to do.
15. Everything in school is too strict.
16. Most pupils are afraid of their teachers.

17. Too much of what we have to study does

t not make sense.
18. It is hard to make friends in school.

i 9. PtiailssamrthingskeZreanftgie:nIns::=7
1- O. My daily school work is full of things:

that keep me interested.
pl. Teachers care about what is good for puldis.

2. Teachers pick on same pupils for no reason

at all.
(b73. Pupils are always treated fairly in school.

4. In most school groups, there are only one

or two pupils who are important.
Most pupils feel that they can trust their

teacher.
Teachers expect too much of pupils.

27. School can be very boring at times.

p8. Some pupils are always making fun of
other pupils in school.

29. There is too much importance placed on

t 1

grades in school.

O. Teachers always seem to like some pupils
better than others.

All
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2
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3
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2 3 4 5 6

2 3 4 5 6

2 3 4 5 6

2 3 4 5 6

2 3 4 ' 5 6

2 3 4 5 6

1

2
3
4
5
6
7
8
9

10
11

12
13
14
15
16
17
18
19
20
21

22
23
24
25
26
27
28
29
30
31

32
33
34
35
36
37
38
39
40

7 8 9

7

7 e 9

7 e 9

7 8 9

7 8 9

7 8 9

7 8 9

7 8 9
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BEHAVIOR CHECKLIST

AMMMIMINMA0

Nane of Pupil Grade Date

Person CoMpleting Form

rections: Read each item carefully. Use a

2 pencil to mark the space at the tight

hat most accurately describes the frequency

t the behavior is observed. Mark under

for never, r for rarely,.s for sometimes,

Aifor usually, and a for always.

1 Follows directions without difficulty.

2 Daydreams while the lesson is being

developed.
.. Becomes discouraged easily and quits a

task without finishing it.
4. Becomes angry or upset when other child=

do things of which he does not approve.

5 Talks in class without permission.

6. Completes his assignments on time.

7. Participates willingly in class activities.

8. Runs in the school building.

9. Cries or becomes angry when thwarted in

group situations.
10 Attempts to help others with school work

when asked.
11. Reads some material that is not assigned.

12. Talks about things he has read abOut.

13. The class or class members choose him to

do things.
14. Looks untidy in dress and appearance.

15. Starts new assignments promptly.

16. Takes things that belong to other students.

17. Pays attention when teacher or others

are talking.
18. Falls asleep in class.
19. Leaves his seat without permission.

20. Damages things that belong to others.

21.1Writes on or damages desk or school

property.
'122. Contributes in class when called upon

to answer questions.
1J23. Does his best in school work.

i]

24. Hisses school without good cause.

25. Does some schoolwork outside of class.

25. Accepts help from other students on his
$ school work Vim he needs it.

27. Asks teacher for help with sdhool mark.

28. Hits or pushes other children, without

sufficient cause. ,

1[129;
Zult:Ittsidi:12:la:sp:totarily during

L 30. Becomes angry or upset when behavior is

corrected.

1131. Comes to school or class late without
good reason.
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IDENTIFIAT ION NUMBER
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3 4 5 6 7

0 2 3 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7

0 2 3 4 5 6 7
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QUESTIONNAIRE TO CORRECTIVE READING TEACHERS IN TITLE I
ELEMENTARY SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

1. How many graduate credit hours in reading instruction have you completed to

date?

a) 12 hours or more

b) 9 - 11 hours

c) 6 - 8 hours

d) 2 - 5 hours

e) 0 - 1 hour

2. Have you attended the Title I Summer Workshops in Corrective Reading?

a) Yes, both the 1966 and 1967 workshops

b) Yes, the 1966 workshop only

c) Yes, the 1967 workshop only

d) No

3. How long have you been teaching (in all areas not just corrective reading)

including this year?

a) This is the first year

b) 2 - 3 years

c) 4 - 6 years

d) 7 - 9 years

e) 10 years or more

4. How long have you taught corrective reading, including this year?

a) This year only

b) 2 years

c) 2 years

d) More than 2 years
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5. In your building, who had the responsibility fcr identifylag pupils who may
be in need of corrective reading?

a) Building principal

b) Corrective reading teacher

c) Counselor

d) Classroom teachers

e) Joint responsibility of two or more of the above

6. Were the results of the Iowa Test of Basic Skills used for the purpose of
identifying pupils who may need corrective reading?

a) Yes, and I feel they mere satisfactory for.this purpose when they
were available

b) Yes, but I do not feel they were appropriate for this purpose

c) No, they were not used

Were the results of the California Test of Mental Maturity used for the pur-
pose of identifying pupils who may be able tn profit from corrective rgadingl

a) Yes, and I feel they were satisfactory for this purpose when available

b) Yes, but I do not feel they were appropriate for this purpose

c) No, they were not used

8. Were other test results used for purposes of identification:

a) Yes, test results fram the basic reading program

b) Yes, tests administered especially for identification purposes

c) Yes, both (a) and (b)

d) No

9. Were teacher recommendations used for identifytng pupils who may be able to
profit from corrective reading?

a) Yes, when test scores were not complete

.b) Yes, in addition to test scores with greater reliance an recommendations

c) Yes, in addition to test scores but wie- greater rgliance on test scores

d) Yes, but only in a few special cases

e) No
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10. In your building who had the responsibility for screening individual pupils
for placement in the corrective reading program?

a) Corrective reading teachers

b) Building principal

c) Counselor

d) Joint responsibility of two or more of the above

e) No screening is done, all pupils identified as 'being able to profit
from corrective reading were placed in corrective reading

11. Was Silvaroli's Classroom Reading Inventory used for the purpose of screenizng
pupils for placement in your corrective reading classes?

a) Yes, and it was very satisfactory for screening purposes

b) Yes, but I was not satisfied with it for screening purposes

c) No

Choose one of the following responses to indicate the extent that you used the
methods listed in items 12 - 14 for diagnostic purposes.

a) Used in diagnosis of most pupils

b) Used in diagnosis of some pupils

c) Did not use for diagnostic purposes

12. Test results from the Iowa Test of Basic Skills.

13. Silent reading tests that you administered especially for diagnosIs.

14. Oral reading inventory other than Silvaroli.

15. Was your scheduling flexible enough to allow far grouping pupils vies cor-

responding reading problems together?

a) Yes, we did this in most cases

b) Yes, but we did not schedule this way

c) No
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16. Which one of the following was given first priority for placement in corrective

reading in your building?

a) Second grade pupils

b) Mild correctives

c) Correctives

d) Severe correctives

e) None of these

Choose one of the following responses to indicate approximately what part of your

weekbas actually been scheduled for each of the activities listed in items 17 20.

a) Ione actually scheduled

b) About one hour per week

c) About two hours per week

d) About three hours per week

e) More than three hours per wek

17. Conferences with parents of disabled readers.

IS. Conferences with teachers of disabled readers.

19. Serving as building consultant to classroom teachers.

20. Mainralzdng individual records on xtudents admitted to corrective reading

programa.

Chooseal of the following responses to indicate to what extent you have utilised

the reading materials and equipment listed in items 21 - 34. It is recognised that

the five responses are not exhaustive or exclusive. Choose the one that Mit nearly

inscribes your experience with each item.

a) Cited regularly with most pupils

b) Csed regularly with some pupils

c) Used occasionally

i) Have tried it but have not found it useful

e) Hive vever used it or do not have it

21. Carriadasillotivation Series

22. Olmla atilamers
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23. Bank Street Readers

24. Sounds of Language and/or.Little Owl Series

25. Phonics We Use A-P - Lyons Carnahan

26. Building Reading Skills (Levels 1-6) - MCCormick-Mathers

27. Batnell-Loft; Speuific Skills Series

28. MeCall-Crabbe Standard Test Lessons in Reading

29. Charles 2. Merrill Skilltext Series

30. Charles 2. Merrill Skilltapes

31. Learning Through Seeing Filmstrips

32. Readers Digest Skill Builders

33. Webster Reading Kit

34. Tap. recorder and listening stations

For each of the items 35 - 40 choose the appropriate one of the f*llowing responses.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

35. Row much value do you feel the corrective rsading classes have been in

proving individual pupiliskills in reading comprehension and word recognition?

36. Rom much value do you feel the corrective reading classes have been in iv-

11

proving pupileattitudes toward themselves?

37. Raw much value do you feel the corrective :voiding classes ha-0 been in im-

proving pupils'attitudes toward reading?

1
I 38. Now much value do you feel the corrective rpwling classes have been in im-

proving pupils' attitudes toward school and teachers?
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39. How much value has the additional counseling time provided by Title I been to

the corrective reading program?

40. How much value have the additional library services provided by Title I been

to the corrective reading program?

Thank you for your assistance. Yours is an important part of the total evaluation.

We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.
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QUESTIONNAIRE TO CORRECTIVE READING MOMS IEN MIX I
JUNIOlt NIGH SCROOLS FOR EVALUATION OF THE 1967-68 11M-12 I !RCM=

1. How many graduate credit hours in reading instruction have you completed to

date?

a) 12 hours or more

b) 9 - 11 hours

c) 6 - 8 hours

d) 2 - 5 hours

0 - 1 hour

2. Have you attended the Title I Summer Workshops in Corrective Reeding?

a) Yes, both the 1966 and 1967 workshops

b) Yes, the 1966 workshop only

c) Yes, the 1967 workshop only

d) No

3. How long have you been teaching (in all areas not just corrective rondisig)

including this year?

a) This is the first year

b) 2 - 3 years

c) 4 - 6 years

d) 7 - 9 years

e) 10 years or mere

4. Row long have you taught corrective reading, including this year?

a) This year only

b) 2 years

c) 2% years

d) More than 2% years
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5. In your building, who had the responsibility for ideatifying pUs sio soy
be in need of corrective reading?

a) Building principal

b) Corrective reading teacher

c) Counselor

d) Classroom teachers

e) Joint responsibility of two or more of the above

6. Were achievement test results from the basic testing program (öth grids 2288
for 7th graders and/or PREP for 8th and 9th graders) used for the wpm* of
identifying pupils who may need corrective readingl

a) Tes, and I feel they were satisfactory for this porposeldmmiths,
were available

b) Yes, but I do not feel they were appropriate foe this teak

c) No they were not used

7. Were the results of the 5th grade California Tert of ta1 liaterity =Oar
the Differential Aptitude Test used for the purpose of hiestifylag pupils
who may be able to profit from corrective reading?

a) Tea, and I feel they were satisfactory for this pwrpoeeH1hmaawmilmbIm-

b) Yes, but I do not feel they were appropriate for this porpoise

c) No they were not used

8. Were other test results used for purposes of identification?

a) Yes, test results from the regular English program

b) Yes, tests administered especially for identiftcatim pumpers

c) Yes, both (a) and (b)

d) No
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9. Ware teacher recommendations used for identifying pupils who may be able to

profit from. corrective reading?

a) Tea, when test scores were not complete

Tes,, in addition to test scores with greater reliance on teacher

recommendations

ej Ties, in addition to test scores but with greater reliance on test scores

d) Tes, but only in a few special cases

e) MO

10. Ilya= building who had the responsibility for screening individual pupils

far placement in the corrective reading program?

a), Corrective reading teachers

b) Building principal

c) Counselor'

d) joint responsibility of two or more of the above

e) NO screening is done, all pupils identified as being able to

profit fron corrective reading are placed in corrective reading

11. Was amoral reading test used for the purpose of screening pupils for place-

ment in your corrective reading classes? .

a) The Gray Oral Reading Test and it was satisfactory

b) The. Gray Oral Reading Test but I was rot satisfied with it

c) Anoral reading test other than the Gray and it was satisfactory

d) Anoral reading test other than the Gray but I was not satisfied with it

No

Choose ome of the following responses to indicate the extent that you used the

methods listed in items 12 - 14 for diagnostic purposes.

a) Deed in diagnosis of most pupils

b) Deed in diagnosis:of some pupils

c) Did not use for diagnostic purposes

12. Test:results from the Diagnostic Reading Test, Survey Section, Lower Level?

13. Silent:reading tests that you administered especially for diagnosis.

14. Gray Oral Reading Test or other oral reading inventory.
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15. Was your scheduling flexible enough to allow for grouping pupils with cor-
responding reading problems together?

a) Yes, we did this in most cases

b) Yes, but we did not schedule this way

c) No

16. Which one of the following was given first priority for placement in cor-
rective reading in your building?

a) Pupils who apparently had greatest capacity for learning

b) Pupils diagnosed as "mild correctives"

c) Pupils diagnosed as "correctives"

d) Pupils diagnosed as "severe correctives"

e) None of these

Choose one of the following responses to indicate approximately what part of your
week has actually been scheduled for each of the activities listed in items 17 - 20.

a) Nome actually scheduled

b) About one hour per week

c) About two hours per week

d) About three hours per week

e) More than three hours per week

17. Conferenoes with parents of disabled readers.

18. Conferences with teachers of disabled readers.

19. Serving as building consultant to classroom teachers.

20. Maintaining individual records on students admitted to corrective reading
programs.

11

11

Ii

II

11
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Choose one of the following responses to indicate to what extent you have utilized
the reading materials and equipment listed in items 21 - 34.

a) Used regularly with most pupils

b) Used regularly with some pupils

c) Used occasionally

di Have tried it but have not found it useful

e) Have never used it or do not have it

21. Basic Skills for Junior High Schools

22. Teen-Age Tales

23. World of Adventure Series

24. Morgan Bay Mysteries

25. Checkered Flag Series

26. SRA Reading Lab

27. SRA: RFU Lab

28. Webster Reading Kit

29. McCall-Crabbs Standard Test Lessons in Reading

30. Spectrum of Skills

31. Overhead Projector

32. Tape recorder and listening stations

33. Record player

34. EDL Controlled Reader and Film Stories
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For each of the items 35 - 40 choose the appropriate ons of the following responses.

a) Much value

b) Moderate value

c) Little value

d) So vaiue

e) Do not know

35. How much value do you feel the corrective reading classes have been in im-
proving individual pupils skills in reading comprehension and word recognition?

36. How much value do you feel the corrective reading classes have been in im-
proving pupils attitudes toward themselves?

37. How much value do you feel the corrective reading classes have been in im-
proving pupils attitudes toward reading?

38. How much value do you feel the corrective reading classes have been in im-
proving pupils attitudes toward school and teachers?

39. How much value do you feel the corrective reading classes have been in im-
proving attendance and decreasing dropouts?

40. How much valtle has resulted from techniques for teaching reading that you
have devised yourself?

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
be helpful lat planning future programs or evaluations. Use the back of the answer
sheet or additional sheets if necessary.
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Art ?Leant! Survey

The following questions pertain to the frequency that children in your room

have participated in certain art activities and used certain media. Please read

the directions on the accompanying answer sheet carefully and mark all your re-

sponses on that sheet. Be sure that responses are marked beside the number that

corresponds to the number of the question being answered.

1. How much time each week do the children in your room spend in art activities?

(a) less than 50 minutes
(b) about 50 minutes
(c) aboUt 100 minutes
(d) more than 100 iinutes

Bow often do the children in your room participate in teacher directed art

activities that utilize the following media?
2. Crayons?

(a) more than once a week
(b) once a week
(c) twice a month
(d) once a month
(e) less than once a month

4. Tempera?
(a) more than once a month
(b) once a month
(c) twice a semester
(d) once a semester
(e) less than.once a semester

6. Oil base clay?
(a) more than once a week
(b) once a week
(c) twice a month
(d) once a month
(e) less than once a month

3. Water colors?
(a) more than once a month
(b) once a month
(c) twice a semester.
(d) once a semester
(e) less than once a semeiter

5. Water base clay?
(a) more than once a semester
(b) once a semester
(c) once a year
(d) none this year
(e) I have never had a class

use water base clay

7. Paper mache?
(a) more than once a semester
(b) once a semester
(c) once a year
(d) none this year
(e) I have never had a class

use paper Bache



How often do the children in your
directed activities?

8. Paper cutting?
(a) more than once a month
(b) once a month
(c) twice a semester
(d) once a.seiester
(e) less than once a semester

10. Picture planning?
(a) once a month or more
(b) twice a semester
(c) once a semester
(d) once a year
(e) none this year
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room participate in the following teacher

9. Finger painting?
(a) more. than once a month
(b) once a month
(c) twice a serester
(d) once a semester
(e) loss than once a semester

11. Murals?
(a) more than once a semester
(b) once a sempster
(c) once a year
(d) pone thts yv.tr
(e),I have never lied a class

dc a mural

-If you indicated in item 10 that the children in your classroom did participate
in a picture planning &caviar (or activities), indicate which_ of the following-
media were used by marking Yes or No for each of the numbers 12-20 on the answer
sheet.

12. Water colOrs Yes No 13. Tempera Yes No

15. Crayon Yes No 16. Chalk Yes No

18. Cut paper Yes No 19. Torn paper Yes No

14. Isermil Yes No

17. Charcoal Yes No

23. Yarn Yes No

If you indicated in item 11 that the children in your cleft: did participate in
.making a mural (or murals), indicate which.of the following media were used by
marking Yes or No for each of the numbers 21-25 on the answcr sheet.

21: Yarn and burlap Yes No 22. Tempera Yes No 23. Chalk Yes No

24. Cut paper Yes No 25. Crayon Yes No

26. Has your class visited the Wichita Art Niuseum or the Wichita Art Association
Galleries this year? Yes No

27. Do you ever discuss artists and/or their works with the children in your class?
Yes No

II

II
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QUESTIONNAIRE TO TITLE I ELEMENTARY PHYSICAL EDUCATION
TEACHERS FOR EVALUATION OF THE 1957-68 TITLE II PROJECT

Choose one of the following responses to indicate what part of your time is spent
in each of thn actildties listed in items 1 6. (Your responses say.total mare
than 100X since you may be doing more than one of the activities at the same tine.)

a) 757. or more

b) 50 - 75%

c) 25 - 50%

d) Less than 257.

e) None

1. Instruction of class groups of pupils with teacher observing ,or assisting.

2. Instruction of class groups of pupils with teacher not present.

3. Instructing small groups or individual pupils.

4. Assisting teadher in instructing class groups of pupils.

5. Consulting with teachers about the physical education program.

6. Consulting with teachers about pupils.

Choose one of the following responses to indicate haw you feel the pupils Intim
schools you serve compare vith pupils in schools outside the Title I target areas
on eadh of the characteristics listed in itsms 7 - 15.

a) Above pupils outside the Title I target areas

b) About the same as pupils outside the Title I target areas

c) Below pupils outside the Title I target areas

d) Much below pupils outside the Title I target areas

e) Do not know

7. Health habits.

8. Posture.

9. Caring for equipment and materials.

10. Physical fitness.
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U. Attitude toward participating in physical activities.

12. Skill In cooperative team efforts.

13. Skill in competitive activities.

1$4. Interest in cooperative team efforts.

15. Interest in competitive sports.

14. Sawimpuld you rate the regular classroom teachers in the schools that you servegalus, yos began o_rThicgslA as a Title I physical education teacher?

a) Sufficient training, experience, and interest to conduct a balanced
program in physical education.

b) Sufficient training and experience but lack of interest or confidemce
necessary for conducting a balanced program in physical education.

Sufficient interest but Ladk of training and experience to conduct a
balanced physical education proven within existing facilities.

d) Ladk of training, experience and interest to conduct a balanced physical
education prow= within any facilities.

17. Choose-one of the responses from item 16 to shaw haw At sibs Dreamt am you
mei rate the teachers in the schools you serve.

IS. Did all the schools that you serve have the facilities and equipment needed to
cemducza balanced physical education program" Mhemma benaalmoveking as a
Title. I physical education teacher?

a) Yes

b) Adequate facilities but not adequate equipment

c) Adequate eqpipment but not adequate facilities

d) Neither adequate facilities or equipment

Choose ama of the responses from item le to indicate Anther these schools have
the facilities and equipment needed to conduct a balanced physical education

Wog= la at Jaa mud= Slaw

tf Kak.

k

et4v
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Choose one of the following responses to indicate haw much value you feel the Title I

Physical Education Program has been in each of the areas listed in items 20 - 24.

a) Much value

b) Moderate value

c) Little vaiue

d) No value

e) Do not know

20. Improving the physical skills of the pupils.

21. Developing and implementing a balanced program of activities in each classroom

within the limitations (if any) of physical facilities'available.

22. Correlating the physical education, science, and health curriculum for full

development of the physical and mental health cciaponents of the pupils' edu-

cation.

23. Improving health habits of the pupils.

24. Improving pupils attitudes and self-concepts.

Thank you for your assistance. Yours is an important part of the total evaluation.

I We hope you will use the space on the answer sheet for any suggestions that would

( be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.



INFORMATION FOR EVALUATION OF THE TITLE I ACTIVITIES

FOR NEGLECTED AND DELINQUENT CHILDREN

Institution Teacher

In addition to the detailed information that you are submitting for individual

pupils, would you please complete the followlag form. This form is intended to

give us general information about your program and your personal reactions re-

jording its value. Be as brief as you can without loss of completeness. If the

"answer to a question is already included in the other material that you are sub-

mitting, you may wish to refer us to that material rather than repeat the answer.

1. Describe briefly the structure and content of your program or activities

including the schedule, number of pupils, ways in which materials and

special activities are utilized, aLy innovative features, and any other

information that you feel is descriptive of your part in the Yeglected

and Delinquent Children's programs.
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2. What is the best evidence that you have that pupils progressed in achieve-

ment? Be specific. Examples might include test results (teacheT made or
others), number and quality of lessons completed. numbn and auality of

projects completed, etc.

3. Report subjective observations that show change in attitude, self-concept,

etc. (Example: Five pupils now regularly talk about books that they have

checked out and read, six pupils changed their minds and reentered school.)
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4. Do yo t. have any evidence that parents, teachers, or other ity seasers

improved their attitudes relative to the worth of the. pupilz served?

Relative to their achievement or potential to achieve? Please comnent...

41111111Ml-..

5. Please cite any classroon procedures whiCh you found partistmrly effective

in changing behavior and/or achievement ,of delitent 11:13a
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What equipment and/or materials purchased with Title I funds were especially
kalpful to your effort in the program?

7. Hamm make any additional comments that you wish regarding your program or

the evaluation.
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QUESTIONNAIRE TO TEACHERS FOR EVALUATION OF TITLE I
MUSIC KEYBOARD INSTRUCTION ACTIVITY

Choose one of the following responses to indicate how much value you feel has

resulted from the mobile piano van in each of the areas listed in items 1 - 4.

a) Mich value

b) Mbderate value

c) Little value

d) No value

e) Do not know

1. Enabled pupils to become better acquainted with the tools and symbols of music.

2. Improved pupils' fundamental musical skills of rhythm, melody, pitch, and harmony.

3. Increased the number of pupils that begin instrumental music instruction, either

in school or privately.

4. Increased pupils interest in music and the piano.

5. What is your teaching assignment?

a) Regular classroom including the music

b) Regular classroom but a special teacher teaches the music

c) Special music teacher

If you are a regular classroom teacher, respond to items 6 - 8 in terms of the

children in your classroom. If you are a special music teacher, respond to items

6 - 8 in terms of all the children in your music classes that also have music in

the mobile van.

6. How many of the pupils in your class(es) have a piano in their home?

a) Do not know

b) More than half

c) Some, but less than half

d) Very few

e) None
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7. How many of the pupils in your class(es) would actually have elme access to a

piano either at home, school, chureh or some other place if it wcre not for

the mobile van?

a) All of them

b) More than half

c) Some, but less than half

d) Very few or none

e) Do not know

8. How do the pupils in your class(es) react to the.keyboard instrue.tion in the

mobile van?

a) Very much enthusiasm

b) Moderate enthusiasm

c) Very little enthusiasm

d) /ndifferent

e) Do not like to go

Thank you for your assistance. Yours is an important part of the tctsl cvaluction.

We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.
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Information Form for Title I Industrial Arts program,

Date form completed

Person completing form School

Check one

alla

Father attends the class
Father does not attend the class
Adult (rather of a pupil in the class)

Attendance: Days present Days ibsent

List projects completed:

11
Check one for each of the following. Where appropriate, briefly describe
behaviors that indicate this improvement or lack of it.

Skill in working with (woods) (metals): improved not improved

(Cross out one)

Skill in working with hand tools: improved not improved

Skill in working with power tools: improved not improved
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Industry or work tempo: improved not improved

Attitude toward schoiA and its value: improved nct improved

Please include any remarks of the student, or other information regarding
the use made of completed projects.

11

II

II

II

II

II

II

II

Li



QUESTIONNAIRE TO TITLE I INDUSTRIAL ARTS TEACHERS IN JUNI(*
HIGH SCHOOLS FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

1. Which type of Title I industrial arts class do you teach?

a) Woodworking

b) MetalS

2. When does your Title I industrial arts class meet?

a) Evenings

b) Saturday mornings

c) One class at each time

3. How much value has the class been in increasing the students' skills?

a) Much

b) Medium

c) Little

d) None

e) No opinion

4. How much value has the class been in increasing the students' knowledge?

a) Much

b) Medium

c) Little

d) None

e) No opinion

How much value has the class been in improving the students' attitudes?

a) Much

b) Medium

c) Little

d) None

e) No opinion
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6. How much value has the class been in improving the students' vmaiLludidte

a) Much

b) Medium

c) Little

) None

e) No opinion

7. Hov mich success has been experienced in securing the pArticipation of
fathers in the class?

a) No fathers in the class

b) 1 - 5 fathers attending, most of them irregularly

c) 1 - 5 fathers attending, most of them regularly

d) More than 5 fathers attending, most of them irrognlarI7

e) More than 5 fathers attending, most of them regulsr17

8. Were the participants in the class represent:tit-it of the poosIe la the area
that you feel need this type of class?

a) Yes

b) No

c) No one in this area needs this type of class

9. Has poor attendance been a problem in your class? (Ignore response Choices
(d) and (e) unless you teach one class at each time.)

a) Yes, for most students

b) Yes, for some students

c) No

d) Yes, for Saturday morning classes, but not evening classes

e) Yes, for evening classes, but not Saturday claPses
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ICt. If your' answer to item 9 was yes, choose the one of the following that you

feel is the greatest contributor to poor attendance?

a) Students' lack of interest

b) Class activities not appropriate to students' needs

c) Transportation not available

d) Irappropriate or inconvenient class time

e) More than one of the above

11. Do you feel that you were able to rate each student's performances accurately

on the individual information forms that were provided each semester?

a) Yes

b) No

12. How wottld you rate the overall effectiveness of the Title I industrial arts

classes in your school?

a) Highly successful

b) Ifediumi success

c) Little success

d) io success

Thmnicyou: for your assistance. Yours is an important part of the total evaluation.

We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet ar additional sheets if necessary.
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TITLE I HOMEMAKING (CLOTHING) RATING SCALE

Descr:ption of 100.11

Fitting pattern body measurements

Able to
perform
with help
of adult

Performs Performs
with some skillfully
skill with and inde-

direction pendently

Marking an stitching technique%
Darto

Straight sttLtchiL:r

c. Recqmlukag corre.ct stitch

Machioe bastin

. Gathering by machine

Hemming

Trimming seams

11. Putting in a zipper

Sewing on buttons snaps hooks eyes

. Fastening stitching at ends of seams

Crafts
a. Knitting

b. Embroider

. Crochet

Correct pressing as garment is being

constructed altered or renovated

. Care of garments and linens

.
Recognition of quality and price

7.

! ,

Caring for sewing machine
a. 0.enin: and closin: machine correctl

b Oilin: and cleanin: machine

c. Changing needle when needed

B. Planning accessories for a garment

. Modeling finished garment
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,

TITLE / HOMEMAKING (CLOTHING) RATING SCALE

Armest, ComEletion XsANo
Pitted and altered a pattern

._
;

.

Selected fabric and findinop for a garment

3. Cut out and marked a garment-
.

I

Satisfactorily cennLructed a garmert !4.

1

5. Altered or renovated clothing article
.

6. Completed article of table or other household linens

7. Applied a zipper

8. Knitted, crocheted, or embroidered an article .

9. Removed soiled spots from clothing

10. Organized and rearranged closet or clothing

stora:e at home

11. Took inventory of clothing on hand and evaluated as

to additional needs
,

,

12. Changed needle: oiled and cleaned sewing machine

13. Successfully accessorized a garment

14. Willingly participated in an exhibit of finished

garment by individually modeling it.
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QUESTIONNAIRE TO TEACHERS IN JUNIOR HIGH TITLE I CLOTHING AND PCILIKNUM GROOM:DIG

1. Please give your opinion of the overall effectiveness of the Title I Clothing

and Personal Grooming classes in your school first semester 1967-68.

a) Highly successful

b) Madlum success

c) Little success

d) No success

2. Please give your opinion of the overall effectiveneso of the Title 1 Clothing

and Personal Grooming classes in your school Assad sesepter 1967-68.

a) Did not have program second semester

b) Highly successful

c) Medium success

d) Little Success

e) No success

3. How much value have the classes been in improving students' skills in carimg

for and operating a sewing machine?

a) Much

b) Medium

c) Little

d) None

e) No opinion

[1 4. How much value have the classes been in improving tbe students' ability to

read and follow instructions of a commercial pattern?

Li

I?

Li

a) Much

b) Medium

c) Little

d) None

e) No opinion

_



5. How much value have the classes been in improving the students' skills fa
the basic techniques of clothing construction?

a) Much

b) Medium

c) Little

d) None

e) No opinion

6. How much value have the classes been in improving the stmdemts' skills 12
consumer ability related to quality and price of clothime

a) Much

b) Medium

c) Little

d) None

e) No opinion

7. How much value have the classes been in improving the stmdemts' persona
grooming?

a) Much

b) Medium

c) Little

d) None

e) No opinion

8. How much success has been experienced in getting participation frannotbers
in the classes?

a) No mothers attended

b) 1 - 5 mothers attended, most of them irregularly

c) 1 - 5 mothers attended, most of them regularly

d) more than five mothers attended, most of them irregmberly

e) more than five mothers attended, most ,of diem regularly
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9. Were the participants in the class representative of the people in the area

that you feel are most in need of this type of class?

a) Yes

b) NO

c) No one in this area needs this type of class

10. Has irregular attendance or lack of attendance been a problem in your class?

a) Yes

b) Na

11. If your answer to item 10 was yes, choose the one of the following that you

feel is the greatest contributor to poor attendance?

a) Students' lack of interest

b) Class activities not appropriate to needs

c) Transportation not available

d) Time class was held

e) More than one of the above

12. Did:yam feel, you were able to accurately rate each student's performance on

the individual rating scale that was provided?

a) Yes,

b) No

Thank you for your assistance. Yours is an important part of the total evaluation.

We hope you win use the space on the answer sheet for any suggestions that would

L_ be: helpful in planning future programs or evaluations. Use the back of the answer

Sheet or additional sheets if necessary.
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QUESTIONNAIRE TO LIBRARIANS IN TITLE I SCHOOLS FOR

EVALUATION OF THE 1967-68 TITLE I PROJECT

As a part of the Title I program six additional librarians and six library aides have

been employpd to serve the twznty-four elementary schools in the Title I target areas.

As a result of .T.itle I assistance, haw much more library service have the Title I

schoois that you serve received in tidal of thd areas listed in items 1 - 3, than

would have been possible otherwise?

1. Additional library materials?

a) A great deal of appropriate library.materials

b) A great deal of library materials, but many of them not appropriate

c) A few additional library materials

d) No additional library materials

e) Do not know

2. Additional professional librarian services?

a) 2 or more days per week

b) 1 day per week

c) None

d) Less professional service than prior to Titlei

a) Do not know

3. Additional library aide services

a) More than 2 days per week

b) 2 days per week

c) 1 day per week

d) None

e) Do not know
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Rate the value of additional time and/or library materials provided by Title I in the
areas listed in items 4 - 10 by choosing one of the following responses for each.

a) Much value

b) Medium value

c) Little value

d) No value

e) No opinion

4. Working directly with pupils in Title I corrective reading.

5. Working directly with teachers of Title I corrective reading.

6. Selection of appropriate library materials for pupils with reading problems.

7. Providing all pupils more access to library.

8. Utilizing all instructional materials to a greater extent.

9. Providing improved services to teachers and pupils other than those in cor-
rective reading.

10. Providing more flexibility in scheduling all classes, individuals, and groups.

Indicate the extent that library aides were used for the tasks listed in items
11 - 20 by choosing one of the following responses for each.

a) Have not used aides for this task

b) Aide regularly assists me in this task

c) Aide occasionally assists me in this task

d) Aide occasionally performs this task

e) Aide regularly performs this task

11. Shelving books and materials.

12. Vertical filing.

13. Filing filmstrips and disc recordings.

14. Maintenance of card files and other records.

15. Mending or shipping and packing books for the bindery for discard

16. Checking materials in and out for teachers and pupils.
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17. Other clerical duties (typing, preparing transparencies, etc.)

18. Preparing bulletin boards and other displays.

19. Preparing lists.

20. Assisting children with equipment in the library.

21. Were you assigned to one or more of the twenty-four Title I target area .

elementary schools before additional assistance was available from Title I
(January 1966)?

a) Yes

b) No

22. Can parents or other patrons that are not pupils in your Title I school atten-
dance area come to the school library to check out or use materials?

a) No

b) Yes, during school hours only, but few do it

c) Yes, during school hours only, and many do it

d) Yes, during some evenings, but few do it

e) Yes, during some evenings, and many do it

23. Do preschool age children have access to books and/or other materials from
your school library?

a) Only if older siblings take books home and share them

b) Through sone other arrangement

24. Your school received aeditional William Allen White books purchased from Title I
funds. Were these bodics a valuable addition to the school's library collection?

a) Yes

b) No

25. Your school received additional primary titles, intermediate titles, and Kansas
titles, purchased from Title I funds. Wtre these books a valuable addition to
the school's library collection?

a) Yes

b) No

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would
be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.
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QUESTIONNAIRE TO TITLE I ELEMENTARY SCHOOL COUNSELORS
FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

As a part of the Title I program five additional counselors have been employed to
serve the twenty-four elementary schools in the Title I target areas. Questions
asked here are not in regard to the total guidance program but refer only to the
additional time gained by adding these five positions.

1. How much of your time have you spent this year counseling with children who
are in the Title I reading program?

a) More than the additional time gained

b) All or most of the additional time gained

c) About half of the additional time gained

d) A little of the additional time gained

e) None

2. ((MIT IF YOU CHOSE (e) FOR MoMM 1) How much value was this counseling in
enabling pupils to establish realistic goals and improved educational plans?

a) Much value

b) Moderate value

t_
c) Little value

d) No value

e) Do not know

k3. (OMIT IF YOU CHOSE (e) FOR rism 1) How much value was this counseling in find-
ing solutions to or preventing pupils' problems which interfere with learning?

t

Ii

1

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know
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4. How much of your time have you spent this year consulting with corrective
reading teachers about children in corrective reading classes?

a) More than the additional time gained

b) All or most of the additional time gained

c) About half of the additional time gained

d) A little of the additional time gained

e) None

5. (OMIT IF YOU CHOSE (e) FOR ITEM 4) How much value was this consultation in en-
abling teachers to establish realistic goals and improved educational plans for

pupils?

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

6. (OMIT IF YOU CHOSE (e) FOR ITEM 4) How much value was this consultation in find-

ing solutions to or preventing pupils' problems which interfere with learning?

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

7. How much of your time have you spent this year consulting with regular class-

room teachers about children in corrective reading?

a) More than the additional time gained

b) All or most of the additional time gained

c) About half of the additional time gained

d) A little of the additional time gained

e) None
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8. (OMIT IF YOU CHOSE (e) FOR rrui 7) How much value was this consult:algal& es-
abling teachers to establish more realistic goals ari improved educational plass
for pupils?

a) Much value

b) Moderate value

c.; Lil

d) No value

e) Do not know

9. (OMIT IF YOU CHOSE (e) FOR ITEM 7) How much value was this consultatissimilmil-
ing solutions to or preventing pupils' problems which interfere with Unrnime

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

10. How much time have you spent this year counseling with parents *fad-Ikea
in corrective reading classes?

a) More than the additional time gained

b) All or most of the additional time gained

c) About half of the additional time gained

d) A little of the additional time gained

e) None

11. (OMIT IF YOU CHOSE (e) FOR ITEM 10) How much value was this counsel:liniment-
abling parents to establish more realistic goals and Improved education:AA/was
for pupils?

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know
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i7, (OKI: IF YCU CHOSE (e) F( R ITEN 10) How nuch value was this counseling in find-
ing solutions to or preventing pupils' problems which interfere with learning?

a) Much value

b) Mbderate value

c) Little value

d) No value

e) Do not know

II. Howinach time have you spent this year assisting with the placement and testing
of children in corrective reading?

a) 1ibre OlAr the additional time gained

b) All or most of the additional tine gained

c) About half of the additional time gained

d) IL little of the additional time gained

e) None

14. mar 17 YOU CHOSE (e) FOR ITC( 13) How much value was this assistance in en-
abling teachers and pupils to establish more realistic goals and improved edu-
cational plans?

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

15. eliOr TY YOU CHOSE (e) Fat rrm 13) Hcmr much value was this assistance in find-

ing solutions to or preventing pupils' problems which interfere with learning?

a) Much value

b) Moderate value

c.) Little value

d) No value

) Do not know



16. How much time do you spend on other activities (not mentioned in items 1, 4, 7,

10, and 13) that are specifically related to the Title I programs?

a) More than the additional time gained

b) All or most of the additional time gained

c) About half of the additional time gained

d) A little of the additional time gained

e) None

17. After completing the activities mentioned in items 1, 4, 7, 10, 13, and 16, do

you have any of the additional tine (tine gained due to five additional positions
in the area) left for meeting other special needs that are unique to pupils in

the target area schools?

a) Yes, enough to meet these needs

b) Yes, some but not enough to meet these needs

c) No

18. Were you assigned as a counselor to any of the twenty-four target area schools

before the Title I programs began (January 1966)?

a) Yes

b) No

19. If you answered "yes" to item 18, how much has your counselor-pupil ratio been

decreased as a result of the additional positions assigned to the area?

a) None

b) About 100 pupils

c) About 300 pupils

d) About 500 pupils

e) More than 500 pupils
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20. Has the Title I attendance aide serving your school provided information to you

for individual pupils?

a) Yes, several times

b) Yes, a few times

c) No

21. If you answered "yes" to item 20, how much value has this information been for

your purposes?

a) Much value

b) Moderate value

c) Little value

d) No value

Thank you for your assistance. Yours is an important part of the total evaluation.

We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.



A 61

QUESTIONNAIRE TO CLASSROOM TEACHERS IN SCHOOLS WITH TITLE I TEACHER AMES

Have the services of a teacher aide been available to you this school year?

a) Yes, on a regularly scheduled basis

b) Yes, upon request

c) Yes, both on a regularly scheduled basis and on request

d) No

How much aide time, on the average, have you used this year?

a) More than five hours per week

b) About four cr five hours per week

c) About two or three hours per week

d) About one hour per week or less

e) None

Cf you indicated in item 2 that you did not use the services of an aide, you mmy
omit the remaining items, but please return the answer sheet with your responses

rb items 1 and 2.

_ )

3. Approximately how much has the aide's help decreased the time you spend on

non-instructional tasks? (Be sure you consider the time you mow spend re-
questing, giving directions, or supervising the aide as time being spent on

non-instrictional tasks.)

a) 757. or more

b) 50 - 75%

c) 25 - 507.

d) 257. or less

e) None
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If the time that you spent on some non-instructional tasks bias decreased, Choose
one of the following responses to indicate how such it has decreased is dmmilk of
the aras listed in items 4 - 10.

a) 757 or more

b) 50 - 75%

23 - >Cot

257 or less

e) No decrease in this area

Spervision between classes (include noon hour, 'recess, before amd ,after salool).

Correzting papers.

6. Preparing reports.

7. Monitoring individual pupils or small groups of pupils is learsiag activities
prescribed by the teacher.

8. Reproducing tests and materials (typing, duplication, etc.).

9. Other clerical tasks.

10. Other non-instructional tasks in the classroom.

Choose one of the following responses to indicate how mudh2mglimmotelmemm able to
increase the time you spend on each of the areas listed fattens 11 - 16 as a
result of the aide's assistance in other areas.

a) 757 or more

b) 50 - 75%

c) 25 - 50%

d) 25% or less

e) No increase in this area

11. Lesson preparation and planning.

12. Individualized instruction.

13. Class recitation.

14. Preparation of homework assignments.

15. Pupil evaluation.

16. Parent conferences.
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C-ocs one of the following responses to indicate how much value you feel the

assistance you received from the teacher aide waa in each of the areas listed
items 17 - 22.

a) Much value

b) Moderate value

c) Little vaiue

d) No value

e) Do, not know

Decreasing: the amount of time that you spent on non-instructional tasks.

Er:AMA:mg you to devote more time to individual pupils' problems.

Increasing the amount of time that you have for planning.

20. Increasing the: amount of time that you have for pupil evaluation.

21 Imcreasing die amount of time that you have for parent conferences.

22. Increasing your overall teaching effectiveness.

23. Preparing materials or performing other tesks that required skill or training

Chat you did not have. (Examples might be typing, operating certain machines

ar equipment, etc.).

you for your assistance. Yours is an important part of the total evaluation.

We hope you. will use the space on the answer sheet for any suggestions that would

be he/p&I in planning future programs or evaluations. Use the back of the answer

,ateet or additional sheets if necessary.
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QUESTIONNAIRE TO TITLE I ELEMENTARY SCHOOL NURSES
FOR EVALUATION OF THE 1967-68 TITLE I PROJECT

As a part of the Title I program five additional nurses have been employed to serve
fhe twenty-four elementary schools in the Title I target areas. Questions asked here
are not in regard to the total health service program but refer only to the additional
tine gained by adding these five positions.

1. How much additional "school nurse time" do the Title I target area schools that
you serve (average if you serve more than one) receive this year compared to
what they received before Title I assistance (January 1966)?

a) More than 3 half days per week

b) 3 half days per week

c) 2 half days per week

d) 1 half day per week

e) Less than 1 half day per week

Choose one of the following responses to indicate how much value you feel the
Additional tine has been to each of the activities listed in items 2 - 10.

a) Much value

b) Moderate value

c) Little value

d) No value

e) No opinion

2. Health counseling with individual children.

3. Health counseling at school with parents.

4. Making home calls.

5. Making health referrals to other agencies.

6. Vision and hearing ch.'cking.

7. Consulting with teachers and participating in classroom activities.

8. Health education programs.

9. Meeting needs reiated to immunization of pupils.

10. Follow-up on sone of the above activities.
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11. Were you assigned to one or more of the twenty-four elementary schools now
identified as the Title I target areas prior to January 1966?

a) Yes

b) No

Thank you for your assistance. Yours is an important part of the total evaluation.
We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.
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QUESTIONNAIRE TO SENIOR HIGH PRINCIPALS FOR EVALUATION
OF THE 1967-68 TITLE I ATTENDANCE IMPROVEMENT PROGIMI

1. Do you feel that the attendance at your school has been improved due to the
efforts of the Title I attendance aide?

a) Yes, very much

b) Yes, moderately

c) Yes, a little

d) No

e) Do not know

2. Has the number of dropouts in your school decreased as a result of the efforts
of the Title I attendance aide?

a) Yes, a great deal

b) Yes, moderately

c) Yes, a little

d) No

e) Do not know

3. How much time, on the average, has the aide spent on attendance problems of
your school?

a) More than 20 hours per week

b) 15 - 20 hours per week

c) 10 - 15 hours per week

d) 5 - 10 houta per week

e) Less than 5 hours per week
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4. How much attendance aide time, on the average, could you profitably use each

week considering the present frequency of attendance problems in your school?

a) More than 20 hours per week

b) About 15 - 20 hours per week

c) About 10 - 15 hours per week

d) About 5 - 10 hours per week

e) Less than 5 hours per week

5. Has information obtained by the attendance aide enabled your staff to complete

withdrawal information more accurately for pupils leaving school?

a) Yes, in a great number of cases

b) Yes, in some cases

c) Yes, but only in a very few cases

d) No

6. What has been the reaction of parents to the attendance aide's work?

a) Much improved parent-school relationship

b) Slightly improved pareut-school relationship

c) No difference in parent-school relationship

d) Impaired parent-school relationship

e) Do not know

7. What effect has the attendance aide had on the attitudes of pupils with atten-

dance problems relative to school attendance and the value of education?

a) Much improved

b) Moderately improved

c) Not improved

d) Worse than before

e) Do not know



Indicate the attendance aide's value to your school in each of the ways or areas
listed in items 8 - 12 by choosing cua of the following five responses for each

item.

a) Did not utilize the aide in this way

b) Very helpful

c) Moderately helpful

d) Little help

e) More harmful than helpful

8. Establishing contact with parents that you have been unable to contact other-
wise.

9. Collecting and reporting information pertaining to individual cases of truancy.

10. Collecting and reporting information pertaining to severe attendance problems
for individual pupils over the compulsory attendance age.

11. Collecting and reporting information pertaining to individual pupils who are

beginning to develop a pattern of non-attendance or unexcused absences.

12. Improving the relationship between the school and parents of pupils with

attendance problems.

Thank you for your assistance. Yours is an important part of the total evaluation.

We hope you will use the space on the answer sheet for any suggestions that would

be helpful in planning future programs or evaluations. Use the back of the answer

sheet or additional sheets if necessary.
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QUESTIONNAIRE TO TITLE I ATTENDANCE AIDES FOR EVAIZATIO11
OF THE 1967-68 TITLE I ATTENDANCE IPROVEMENT FUGUE

1. On the average, how much of your work week do you spend on attendance
problems oi elementary school pupils?

a) One-half cr more

b) Between one-fourth and one-half

c) One-fourth or less

d) None

2. On the average, how much of your work week do you spend on
problems of junior high pupils?

a) More than half

b) About one-half

c) About one-third

d) About one-fourth

e) Less than one-fourth

3. On the average, haw much of your work week do you spend tax at:UW=3m
problems of senior high pupils?

a) More than half

b) About one-half

c) About one-third

d) About one-fourth

e) Less than one-fourth

4. At which level do you feel your work has been most effective?

a) Senior High

b) Junior High

c) Elementary

d) About the same at all these

e) Do not know
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On the average, how much of your work week has been spent trying to establish
contact with parents that the school has not been able to contact otherwise?

a) More than 20 hours per week

b) 15 - 20 hours per week

c) 10 - 15 hours per week

d) 5 - 10 hours per week

e) Less than 5 hours per week

If you indicated in item 5 that you had spent some time on that task, choose one
of the following responses to indicate how much value you feel this part of your
WONTIL was in each of the areas mentioned in items 6 - 10.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

Improving pupils' attendance.

Improving pupils' attitude toward school.

8. Improving parents' attitude toward school.

9. Reducing the number of dropouts.

10. Improving parent-school relationships.

11 On the average, how much of your work week has been spent collecting and re-
porting information Ltgarding truancy of individual pupils?

a) More than hours per week

b) 15 - 20 hours per week

c) 10 - 15 hours per week

d) 5 - 10 hours per week

e) Less than 5 hours per week
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:

If you indicated in item 11 that you had spent so
mu

me time on that task, choose one

/

of the following responses to indicate how ch value you feel this part of your

work was in each of the areas listed in items 12 - 16.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

12. Improving pupils' attendance.

13. Improving pupils' attitude toward school.

14. Improving parents' attitude toward school.

15. Reducing the number of dropouts.

16. Inproving parent-school relationships.

17. On the average, how much of your work week has been spent collecting and re-

porting information pertaining to severe attendance problens for individual

pupils who are over the compulsory attendanceme

a) More than 15 hours per week

b) 10 - 15 hours per week

c) 5 - 10 hours per week

d) Sone but less than 5 hours per week

e) None

If you indicated in item 17 that you had spent sone tine on that task, choose one

of the following responses to indicate haw much value you feel this part of your

work was in each of the areas listed in items 18 - 22.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know
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18. Improving pupils' attendance.

19. Improving pupils' attitude toward school.

20. Improving parents' attitude toward school.

21. Reducing the number of dropouts.

22. Improving parent-school relationship.

23. On the average, how much of your work week has been spent collecting and re-

porting information pertaining to individual pupils who are just beRinning to

develop a pattern of non-attendance or unexcused absences.

a) More than 15 hours per week

b) 10 - 15 hours per week

c) 5 - 10 hours per week

d) Some but less than 5 hours per week

e) None

If you indicated in item 23 that you had spent some time on that task, choose one

of the following responses to indicate how much value you feel this part of your

work was in each of the areas listed in items 24 - 28.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

24. Improving pupils' attendance.

25. Improving pupils' attitudes toward school.

26. Improving parents' attitudes toward school.

27. Reducing the number of dropouts.

28. Improving parent-school relationships.
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29. Ori the average, how much of your work week has been spent collecting and re-

porting information pertaining to pupils who have been withdrawn far non-

attendance?

a) More than 20 hours per week

b) 15 - 20 hours per week

c) 10 - 15 hours per week

d) 5 - 10 hours per week

e) Less than 5 hours per week

If you indicated in item 29 that you had spent some time on that task, choose one

of the following responses to indicate how much value you feel this part of your

work was in each of the areas listed in items 30 - 34.

a) Much value

b) Moderate value

c) Little value

d) No value

e) Do not know

30. Enabling or helping pupils to reenter school.

31. Improving pupils' attitude toward school.

32. Improving parents' attitude toward school.

33. Reducing the number of dropouts.

34. Improving parent-school relationships.

(



ANSWER MET
FOR

TITLE I QUESTIONNAIRE

Read each question and its responses.
When you have decided which response
you want to make, blacken the corre-
sponding space on this sheet with a

No. 2 pencil. Make your mark as long

as the pair of lines, and completely
fill the area between the pair of lines.

If you change your mind, erase your
first mark carefully and sowletely.

When marking be sure that question and

answer numbers correspond, particularly
if your instructions call for you to

omit sone items.
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APPENDIX B

DESCRIPTION OF THE TEST OF
MUSICAL DISCRIMINATION FOR THE PRIMARY GRADES



TEST OF MUSICAL DISCRIMINATION FOR THE PRIMARY GRADES

The over-all purpose of the test is to evaluate pupils' progress in
musical discrimination, i.e., their ability to recognize and identify the
organization of musical sounds, melodically, rhythmically, formally,
within a musical context.

In the tests measuring rhythmic and formal understandings the musical
examples are complete musical entities--they are in all cases taken from
standard folksong literature and are performed with rhythm, melody, and
harmony. In the case of the tests measuring melodic discrimination, the
examples do not include harmony.

The function of the test is to measure aural discrimination; it is
not a measure of the child's ability to interpret musical organization in
relation to the traditional musical symbols. In all cases but one the
worksheet pictures the musical organization by diagram rather than by
standard musical notation. The one case is the last question in Test V,
in this example the musical organization is represented by notes cn a
staff.

Except for Test V which has twelve and Test VII which has twenty,
each test includes six questions. There has been no attempt to organize
the individual questions, or the sections of the test, by difficulty.

TEST I: RECOGNITION OF EVEN AND UNEVEN RHYTHM PATTERNS

This test measures the child's ability to make gross discriminations
regarding rhythmic movement in terms of its overall organization. The

child hears a musical phrase. He is asked to determine whether the rhythmic
pattern that he hears as one aspect of this musical entity is even or un-
even. The test paper gives the two words above two columns of boxes. In

the box to the right, under the word "Even" is a diagram representing an
even rhythm, with lines of equal length, or duration. In the second box,

under the word "Uneven", is a diagram representing an uneven rhythm, with
lines of unequal duration. He is asked to mark the box which represents
the rhythm that he hears.

TEST II: RECOGNITION OF RHYTHM PATTERNS USING SAME-LONGER AND SHORTER TONES

This test measures the child's ability to make somewhat finer
discriminations regarding rhythmic movement than Test I. He is now asked

to determine whether the pattern which he hears (again the sounds that he hears

are a total musical entity) is made up of tones that are all the same

duration, or of differing durations. The two columns of boxes are labeled
"Same" "Longer and Shorter" with appropriate diagrams within each box.

TEST III: RECOGNITION OF METERS

This test measures the child's ability to recognize the organization

of beat into accent groupings of twos Pne. threes. The two columns of boxes

contain diagrams which represent the two possible groupings. Column I

contains a diagram representing music which moves in "Twos". Column II

contains a diagram representing music which move in "Threes".



TE'zT IV: RECOGNITION OF MELODIC MOVEMENT IN mays OF UP-DOWM-SAME

This test measures the child's ability to make grass discriminations
regarding melodic movement. As the Child listens to a melodic fragment,
(In this test there is melody only, no harmony) le is asked to indicate
on his worksheet the general direction of fhe melody. The worksheet in-
cludes three columns, each with illustrations made up of lines going in
the appropriate direction: "Up" "Down" "Same".

TEST V: RECOGNITION OF MELODIC MOVEMENT SYMMS ORM:PS

This test is designed to measure children's ability to make finer
discriminations regarding melodic contour. Me is asked now to determine
not only the direction, but the kind of movement, as to whether it moves
stepwise (scale-line movement) or by skips (intervals). The two,,columns

on the child's worksheet are titled--"Steps" ant "Skips". The box contains
a stairstep with x's indication the appropriate merzement. Again, the child
hears a Melodic fragment which moves In a single direction; in some cases
the melody pattern is scale wise; in some cases ft is made ug of intervals
of varying sizes.

TEST VI: RECOGNITION OF SANE AND DIFFERENT MASI*

This test is planned to measure children's ability to make discriminations
about the formal organization of music. Me Is asked to listen to two
musical phrases. In some cases the two Phrases are identical; in some cases
the second phrase is distinctly different from the first. Om the child's
worksheet are two columns, the first market "Same"; them the second is
marked "Different". The boxes in each cclumm contain the appropriate word;
they also contain appropriate diagrams made up of letters. In the first

column the letters A A appear. In the second column of boxes the letters
A B appear.

TEST VII: RECOGNITION OF MUSICAL SYMBOLS

In addition to the six tests that make up the Vocal-Boardman Test
of Musical Discrimination, a seventh test was constructed for use with this
program. This test was designed to measure a child's ability to recognize
certain musical symbols that were taught at the third :,rade level. In

this test the pupil sees certain musical symbols Illustrated down the
left hand column. Adjacent to these are boxes, one of which Is labeled
"Right" and the other "Wrong". Next to each s7..ml and boxes the student
sees a statement, which he also hears on a tape recorder, concerning the

symbol. The pupil must decide whether the statement is ri-ETt or wrong
and mark an X over the appropriate box.


